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This 2-day workshop package was developed to address 


the needs of teacher educators with regard to Title IX and sex 


equity. 


The role of teacher educators in reinforcing sex fairness and 


in eliminating sex bias in teacher education curricula and in the 
classroom is the focus of the workshop. The workshop begins with a 
consideration of the need and rationale for Title IX. Title IX 


regulations and grievance procedures are reviewd, 


followed by an 


examination of the application of the Title IX regulations and sex 
equity principles to the job functions of various groups of education 
“personnel. Also presented is an overview of the change process and‘an 
‘opportunity for participant action planning related to Title IX 


compliance and the achievement of sex, equity. 
objectives, 
each of the workshop's two sesSions. 


population, 


Specifications of the 
and instructional materials are outlined for 
The first session addresses the 


subject of preparing teachers to analyze and alleviate sex bias in 


instructional materials. 
assessing elementary, 
biased wording and attitudes and 
curricular response to sex-biaséd materials. 


secondary, gnd teacher education textbooks for 
provides guidelines for forming a 
The second session 


The ny, pe includes discussions on 


covers the topic of forms of sex bias in instrtctional procedures and 


in Say wd education classrooms. 
bias are presented. Ways of alleviating sexism through 


eliminat 


Affirmative teaching strategies to 


institution building and scholarship are discussed. Sample worksheets 


and activity forms are included in the workbook. 
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‘Preface 


a 


This session outline .comprises one component of a multicomponent work- 
shop package developed by the Resource Center on Sex Roles in Education 
under a subcontract with the Council of Chief State School Officers (CCSSO). 
This package, entitled Implementing Title IX and Attaining Sex Equity: A ‘ 
Workshop, Package for Postsecondary Educators, is designed for use by persons 
implémenting training or staff development efforts for education personnel and 
interested citizens in the implementation of Title IX of the Education Amend- 
ments of 1972 and the attainment of sex equity in institutions of postsecondary 
.ducation. a : : : : 

‘The workshop package was field-tested by subcontractors in eight regional 
yale bu as‘part of ‘the CCSSO Title IX Equity Workshops Project. This project 
was funded under’ contract 300-76-0456 with the Women's Program Staff, U.S. 
Office of Education, Department of Health, Education, and Welfare. Funds to 
support ‘the printing of participant materials used in the field-test workshops 
were provided by the National Institute of Education, Department of Health, 
Education, and Welfare. ; 


Shirley MeGuné and Martha Matthews are the coeditors of the Workshop 
Package. This session outline was developed by Myra Sadker and David Sadker, 
American University, Washington, D.C. : 


Persons who have authored or contributed to other outlines and materials 
within the total package include: Janice Birk (University of Maryland, College 
Park, Maryland); Myra Sadker and David Sadker (American University, Washington, 
D.C.); Emily Taylor, Donna Shavlik, and Judy Touchton (American Council on Edu- 
cation, Washington, D.C.) Linda Stebbins (Abt Associates, Cambridge, Mass~- 
achusetts); Paul Lauter (State University of New York at Old Westbury); John 
Westerhoff (Duke, University, Durham, North Carolina); Celeste Ulrich and 
Pearl Berlin (University ‘of North Carolina, Greensboro, North Carolina); 
Dorothy McKnight, Margarite Arrighi, and Joan Hult (Athletic and Sport Con- 
sultants, Inc., Washington, D.C.)s and Joyce Kaser and Ken Boesdorfer (Resource 
‘Center on Sex Roles in Education). 


The CCSSO, the Resource Center on Sex Roles in Education, and the coeditors 
of the package gftatefully acknowledge the assistance and advice of M. Patricia 
Goins, Project Monitor, Women's Program Staff, U.S. Offite of Education, and 
Joan Duval, Director, Women's Program Staff, in the implementation of the con- 
tract. Grateful acknowledgement is also given tg Sarita G. Schotta, Senior 
Research Associate, National Institute of Education, for monitoring the 
contract which provided funds for the editing and printing of the field-test 
materials. Special gratitude is extended to the personnel of the 15 organiza- 
tions who field-tested the Package in regional workshops for their efforts, 
their patience, and their support throughout the implementation of the Title IX 
Equity Workshops Project. These organizations and the project contact person: , 
in each include 
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VILL 


HEW Region 


\ Organjzation 
Women's Equity-Action Leagué 
610 Glenn Road : 
State Collegey-Pennsylvania 16801 


‘University of South Flofida ‘ 
FAO 295, USF. ¢ 
Tampa, Florida 33620 


University Council for Education 
Administration 

29 West Woodrull Avenue 

Columbus, Ohio 43210 


« 


Dallas Independent School 
District 

3700 Ross Avenue 

-Dallas, Texas 75204 


University of Kansas 
220 Strong Hall 
Lawrence, Kansas 66045 


{ 
Education Commission of 
the States 
1860 Lincoln Street . 
Denver, Colorado 80295: 


Arizona State University 
Tempe, Arizona 85281 


Fe 


Northwest Projects Office for 
Educational Service 
Portland State iniversay 
P. 0. Box 751 
™ Portland, Orégon 97207 


‘ 
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Contact 


Norma Raffel 


. 


Ellen Kimmel 


Grace Chisholm 


/ 


Frances Allen 


a) 
Caryl K. Smith 


Jean Kennedy 


‘ 


Susanne Shafer 


Kathryn Preecs 
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The coeditors also wish to express their. appreciation to Byron Hansford,> 
Executive Director, Council’ of Chief State School Officers; William Israel, 
Director of Special shrojects, Council of Chief State School Officers, and » 
James Becker, Exepif€ive Director, National Foundation for the Improvement of 
Education, for gheir support of the project. Ann Baucom and Lois Jamieson 
of the CCSSO and Ann, Samuel of the Resou rce Center on Sex Roles in.Education 


receive special thanks for eal Peciee efforts in the phoaieeton of ‘ 
materials for the Workshop P Benge: \ 
, x September 1978 
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Introductory Materials 
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Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


? e 
By the 


Resource Center on Sex Roles in Education 
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IMPLEME NTING TITLE: IX AND ATJAINING SEX EQUITY: ‘, 
~~ AN ANTROOUCT.LON TQ THE WORKSHOP PACKAGE \ 


aneroguetion 


Title IX of the Education Amendments of 1972, the Federal law which 
prohibits sex discrimination against the students and employees of . b 
education agencies and institutions receiving Federal financial assistance, 
was enacted in June 1972; the regulation to implement the legislation, which 
defines the specific criteria against which nondiscrimination is to.be 
assessed in the various policies and practices of education agencies -and 
institutions, was issued in June 1975 and became effective in July of that year. 
Oespite the passage of years, however,. full compliance with Title IX is far- 
from a reality in most agencies and institutions throughout the country, 
and equity for females and males .in education has hae to be attained. 


Although significant progress has been made ina number of 'schools and 
school systems--the basic required Titlé IX compliance procedures have been 
implemented, students and employees describe their "increased awareness" ‘ 
of the problems of sex stereotyping and sex discrimination, and concrete 
improvements are apparent with regard to equalization of athletic budgets 
for female and male sports or ‘to integration of previously sex-segregated 
courses-~in most cases, considerable change remains to be made .if fuli 
compliance and sex equity are tokbe integrated and refiected throughout the 
policies, programs, and practices of an education agency or institution. 


.If. the necessary change is to occur, educators must move beyond paper 
comp] iance and problem awareness in order to develop the skills and competencies 
required for problem soiution. Educators, like all other human bdeings, 
need support and direction if they are to translate legislative or administra- 
tive mandates for cnange into the actual delivery of ROCs chnunieeer? and 
sex equitable services. 


Many metnheds may be used to supoort educators in the change process-- 
written information may be distributed, consultatién may be made avdilable, 
oriefings or meetings may be conducted, training programs may be implemented, 
demonstration programs may be undertaken, anu evaluation and reinforcenent 
systems may te installed. The needs and resources of a particular educaticn 
agency or institution will determine the forms of:support which are most 
appropriate. One of the most frequently used methods of supporting change ° 
by education, personnel is the inservice training workshop. In many situations, 
the inservice workshop is a cost-efficient way of reaching large ‘numbers cf | 
sersonnel in a single effort and of providing assistance in skills development 
to these personnel. Implementing Title IX and Attaining Sex Equity: A 
vdorksnop Package has been designed to support tne implementation of Such a 
workshop. 


The Development of the Workshoo Package 


Implementing Title IX and Attaining Sex Equity: A Workshop Package’ * ° 
was ieve Tones Sy the ~esource Zenter on Sex 2oles tn Education for the 
Council of chiet aeete School Officers' Title IX Equity Worksnops Project 
during 1977 and 1978. The Title IX cquity -iorkshops Project was funded 
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under an 18-month contract for "National Regionai Dissemination Workshops \ 
and Development of Technical Assistance Materials for Title IX of the 1972 
Education Amendments" by the U. S. Office of Education, Department of Health, 
Education, and Welfare, under funds authorized bythe Women's Educational 
Equity Act. i 


The durabse of the project was to develop and field test a training 
package which could assist education personnel and interested citizens to 


gain: 


@ an understanding of the manifestations and the effects al Sex 
discrimination and sex bias in education — 


@ an understanding of the requirements of Title IX and its implement ing 
regulation, and of the steps required to achieve compliance: 


e skills and ddoaenlaey for the development and scareneitacian of 
policies, programs , and management ets to ensure educational 
equity 


The. terms of the contract required ‘that the Package developed must be sdieabie 
for: : 


e@ use with groups representing all levels of education fsa henna 


through pos tsecoridary — 


@ use at the local, state, regional, and national levels 


@ use without extensive reliance on consultative dssistance or on 
materials outside the package itself ; 


In order ‘to address these requirements, it was decided that the training 
package must be developed according to the following considerations: 


e Because of the differing needs, exneriences, and frames of reference 
of elementary-secondary, educators and postsecondary educaticrs, "the" 
training package would need to be two training packages--one for 
elementary-‘secondary educators and one for Postsecondary COMER RODS: 


e Because the training package needed to be suitable for use with a 
‘ wide variety of groups, it.would need to include a wide variety of 
information and activities ranging from "awareness level" to more 
‘ advanced ski]1s-development and action- -planning levels. 


e Because tule training package neeced to be suitable “or use by ‘Personnel 
witnout extensive background in training or consultation and 
materials resources, it would need to provide specific step-by-step 
instructions for the implementation of trainifg as ‘well as all 

. materials which would be required for the implementation‘of training. 


a 
Sd 


Att of tnese considerations are reftected in the form and content of the 


aorksnop Pacxage as it is now publisned. 


e 
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Initial plans and specifications for the Package were\revi ewed by more 
than 90 ieaders+in education in March 1977. These leaders were asked to 
evaluate-the plans and suggest modifications in light of: ‘ 
ce : 
e their assessment of the training and technical assistance needs of 
education institutions and agencies related to the attainment of 
Title IX compliance and sex eqdity 7 
" @ their evaluation of strategies available for meeting identified 
training and technical assistance needs... 
« © their knowledge of resources which would facilitate the development 
and dissemination of the Workshop Package iS 
Working drafts of the Package materials were field tested and evaluated in 
19 workshops implemented by subcontractors in the various HEW regions. 
Eleven workshops for elementary-secondary educators and eight workshops for 
post.econdary educators were implemented from September 1977 through January 
1978. Ouring.the field test workshops, the Package was evdluated by work- 
shop facilitators, workshop participants, and on-site evaluators. Final 


copy of the Workshop Package was completed after analysis of all of ‘the * 


evaluations obtained duryng the field test workshops. 


s . 


An overview. of the Workshop Package . 


Both the Workshop Package for Elementary-Secondary Educators and the 
worksnon Package for Postsecondary Educators provide training session out- 
ines and participant's materials for a fifteen-hour workshop sequence on 


nen 


vitie IX and sex equity in education. Each ,package is organized according 
to five tnree-hour workshop sessions. » Three of these sessions are termed 
"Generic Sessions; they are designed to provide general information and 

experiences which are relevant to all participants attending the workshop. 


.rne other two sessions, called “Applicatian Sessions," are designed to 


provide soecialized information and experiences to persons of different 
professional roles and to enable participants to apply workshop experiences 
to their individual professional responsibilities. Each of the components 
a* tne Worksnop Package corresponds to one three-hour jorkshop session} 

a component includes both a detailed step-by-step session outline ‘for 
Facilitatorssand the materials designed for participant use during the 
worksnoo sessions. | . 


Tne sequence (and titles) of the workshop sessions for elementary- 
secondary educators is outlined beiow; there is a written component in the 


worksnoo Package for Elementary-Secondary Educators which corresponds to 
Tand bears the same title-a&) each of these workshop sessions. es 
; J 


Yeneryc Session One: "The Context of Title IX" 


s 1 
bree rc Session Two: "The Title I< Regulation and Grievance Process" 
Application Sessions A and B: Two sequential application sessions 

Focus on the responsibilities and roles of’six different groups 
witn regard to Title IX compiiance and the attainment of sex 
equity in education. Application sessions focus on the following 
roles and responsibilities.. 


13 
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\ 7 The Administrator's Role 


Session A.- "Ensuring Procedural Title IX Compliance: 
Establishing a Foundation for Sex Equity" 
Session B - "Monitoring Title IX Implementation" 
‘ saa on 
The Teacher's Role 


Session A - “Identifying and Overcoming Sex Bias in Classroom 
Management" 


Session B - "Identifying and Overcoming Bias in Instructional 
Materials" 


. = The Counselor's Role 


Session A - "Identifying and Overcoming Bias in Counsel ing 
and Counseling Programs" a 


Session B - "Identifying and Overcomiug Bias in Counseh ing 
Materials" 


The Vocational Educator's Role 


Session A - "Overcoming Sex Discrimination and Attaining 
Sex Equity in Vocational Education: The Social/ 
Educational and Legal Context" : 


Session B - "Overcoming Sex Discrimination and Attaining 
Sex Equity in Vocationa? Education: Recognizing 
and Combating Sex Bias and Planning for Action" 


- The Physical Activity Specialist's Role ws : 
. Session A - "Achieving Sex Equity in Physical Education and 
Athletics: Legal Requirements and the Need for 
Change" ( . 
: Y 


Session B - "Achieving Sex Equity in Physical Education and 
* Athletics: Analyzing and Pianning for Action" 


The Community's Role 


Session A = "Building a Knowledge Base for.Change" 
Session B - "Building Skills for Change" 
Generic Session Three: "Planning for Change" 
The objectives for Generic Session One inciude: 
e to provide participants with an opportunity to assess their awareness 


of differential treatment of males and females in at schools and 
the impact of Title IX 


fA. 
aw] 


e to provide participants with a review of the leaal context of Title | 
IX, an overview of Federal antidiscrimination laws, and the opportunity | 
to assess their skills in identifying discrimination in schools 
——™ 


e to provide participants with an understanding of differential sex-role 
é socializatiOn as it is manifested in schools : 


@ to encourage participants to identify goals for nonsexist education 
The. objectives for Generic Session Two include: 


e@ to review with participants the requirements of the regulation to 
implement Title IX of the Education Amendments of 1972 


: _ ; : . 2 
e@ to provide participants an opportunity to assess their own understandings ‘ : 
of Title IX requirements by sharing questions and answers with others 


_@ to provide participants with an understanding of the significance of 
‘Title IX grievance procedures as a method for resolving complaints of 
sex discrimination and for monitoring TitTe IX compTiance ae 


\@ to provide participants with information regarding the structural 
components or characteristics of an effective grievance procedure 
and an opportunity to evaluate the structure of several sample 
grievance procedures 


‘@ to increase participants’ understanding of and skills related to their 
- own potential responsibilities for grievance problem solving 


e to provide participants an Opportunity to increase their skills in 
iaéntifying Title IX violations and in formulating corrective or 
remedial actions appropriate to these violations ae the analysis ™ 
of sample Title IX grievances 


The objectives for Generic Session Three include: 


@ to provide participants with an overview of some of the necessary 
conditions for change related to Title IX and sex equity in education 
and of the types of strategies ‘available for planning and implementing 
change efforts in thesé areas y 

@ to provide participants with a framework for diagnosing organizational 
change needs related to Title IX and sex equity and for designing 
action strategies which would be appropriate for meeting these needs 


¢ to provide participants .with ar opportynity to develop preltminary 
plans for organizational change which could contribute to the full 
‘implementation of Title IX and achieving sex equity in their districts 


@ to increase participants' skills in developing action programs related 
Title IX and sex equity for implementation in their own job functioning 


Although the specific objectives of the Application Sessions vary 
according to the group for which the session is designed, ail Application 
Sessions are generally designed to provide participants with the opportunity 
to: 


t) . s 
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e identify the implications of Title IX for their own job functions 


@ increase their skills for identifying and alleviating sex discrimination 
and for previding sex equity in their own job functions 


@ consider actions which can be taken in their own job functions to 
ensure Title IX compliance and increase sex equity in their education 
agencies and institutions 
A 
Although the content of the Package for Postsecondary Educators has been 
designed to address the unique needs of personnel of postsecondary education 
institutions, its organization and sequence parallel those of the Package for 
Elementary-Secondary Educators. The three Generic Sessions, although different 
in content, are the same in title andsgbjectives as those for elementary-. : 
secondary educators. Appl ication Sesstons for postsecondary educators 
include: The Administrator‘s Role, The Counselor's Role, and The Teacher 
Educator's Role. (Application Sessions for faculty, for student services 
personnel, and for physical activity personnel have been il in draft 
form and may be published in the, future. } 


Materials which supplement the basic components of the Workshop sachaes 
are also available. Two Participant's Notebooks, one for elementary- . 
secondary educators and one for postsecondary educators, have been developed. 
These Notebooks contain all the worksheets used by participants during the 
three Generic Sessions; they also include substantial reference material ; 
which highlights or expands the content presented in these sessions, and ‘ 
an ‘annotated listing of resources relating to Title IX and the achievement 
of sex equity in education. (Although the Generic Sessions may be implemented 
using only the participant's materials included with the session aie 
the reference material and resource listing included in the Participant's 
Notebooks make the use of these notebooks desirable wherever possible.) 


< 


4 Final Context for the Workshop Package 


Three major assumptidas underlie the total Workshop Package, esSunipe tans 
ial int be kept in mind during its use: 
1 


fitle IX is one part of a total educational equity movement. 


Title IX is an evolutionary step in our nation's efforts to provide 
equity for all citizens. Our experience with years of attempting to 
eliminate race discrimination and bias in education provided the 
foundation for our understandings of sex discrimination and for the 
strategies and technology which may be used in its elimination. 


Anyone working to attain educational equity must remember the 
multiole ways that equity may be denied--on the basis of race; national 
origin; religion; cultural identity; sex; mental, emotional, or 
physical nandicap; and social class--and work to ensure that the needs 
of all students are provided for. 


e Our nation's concern for educational equity is a reflection of snanges 
in our society; the achievement of educational equity is a crucial 


step in ensuring the survivai of a viable society. 


Our nation's concern for human and civil rights of various groups 
is rooted in the evolution of our society as it is affected by widespread 
. social, economic, and technological change.’ Schools nave the 
responsibility for preparing all students to participate in and to 
deal with these changes. Failure to achieve educational equity limits _ i! 
the potential attainments of our future society. Educational equity 
is not just a ‘moral goal; it is a survival goal. ° 


e The movement for educational equity is an jmportant vehicle for. 


educational reform. 


. Educators can be proud of the many accomplishments of our educational 

~ system. Despite these accomplishments, however, the changing nature 

of our society demands that we move on to’greater achievement. Etforts a 

to attain educational equity can contribute, to implementation of many 

of the basic educational reforms which are .eeded. The greater & 
individualization of instruction, the preparation of students fora ' | 
variety.of life roles, and the involvement of students in learning : 

how to learn--these reforms are possible within thé context of 

educational equity. : - 2 ce ee gee at 


. 


It is foped that the Workshop Package and materials will assist its : “ 
users in actualizing these assumptions and providing greater equity and higher 
quality education for all students. 
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HOW TO USE THESE MATERIALS 


¢ 


The following materials are one component of the sail caudate work - 
shop package Implementing Title IX and Attaining Sex Equity. They provide 
resources and a Step-by-step guide for implementing one three-hour workshop 
session, which is one session within the fifteen=hour workshop sequence 
outlined in the total Workshop Package. : 


The material in this session out] iné may be used in several ways: 


@ as the design and supporting material for a three-hour session which 
is presented as part of a 15-hour (two and one-half day) workshop on 
Implementing Title IX and Attaining Sex Equity 


¢ as -the design and supporting material for one of a series of five three- 
hour sessions ut?lizing the Workshop Package as a basis for a Sequence 
of periodic seminars on Title IX and sex equity for education and/or 

—-community--personnel.. ....-. a 

eas stimulus material for the adaptation and design of other activities 
or materials which can assist education personnel] in achieving sex 
equity (e.g., information packets, self-{nstructional materials, etc.) 


@ as resources far teacher education programs 


v 


eas resources for training-of-trainers programs 


Implementing Title IX: and Attaining Sex Equity: A Workshop Package 
has been develaped to facilitate its implementation by personnel with 
limited experience in workshop implementation and/or the subject matter 
which is relevant to consideration of sex equity. It is beyond the scope of’ 
this publication, however, to provide the background information on workshop 
design, implementation, and evaluation which would otherwise be desirable. 
Education personnel reviewing the package or eqns dering use of any package 
component may nonetheless find it useful to review the following questions 
which should be Considered with regard to use of this or any other training 
design., ‘ 


1. Is the workshop session design appropriate for the purposes of 
groups for which it may be implemented? 


Tne Workshop Package has been developed to address the needs of education 
personne] with a diversity of experience ana familiarity with regard to 
Title IX and sex equity. The workshop package sequence begins wrth a 
consideration of the need and rationale for Title IX; it moves through a 
detailed review of the Title IX regulation and the Title IX grievance process; 
it proceeds to an examination of the application of the Title IX regulation 
and sex equity principles to the particular day-to-day Job functions of various 
groups of education personnel; and it concludes with an overview of the 
change process and an opportunity for participant action planning related 
to Title IX compliance and the achievement of sex equity. bo 4 


‘ 
Workshop planners and training personnel should carefully review both 
, the general objectives of each workshop session and the purposes of specific 
\ session activities (poth are listed in the session outlines) in order to ; nan 
ensure their relevance and appropriateness to the particular needs of their 
intended workshop target group. _ 7 : 
: 


Similarly, workshop planners should also review the training method- < 
ology suggested in the outline for its suitability for situational needs. 


The processes or methods used in conducting any workshop should be selected 
for: 


e their appropriateness to workshop objectives i 
e their appropriateness to the styles and skills of available workshop 
facilitators : ®. 


e their provision of sufficient diversity to accommodate different 
participant learning styles : 


Because the objectives of the workshop package emphasize the delivery .* 
of cognitive information, it relies heavily on the use of lecturette and 
question-answer processes. The:skills required of workshdép session ; 
facilitators for the presentation of these activities are also less specialized 


than those which are required for the presentation of more affectively oriented 
activities. ci : 


AlT session outlines also involve the use of personal inventory_and _s 
skills testing or.skills practice activities performed by participants 
individually, as well as small group discussions and action-planning 
activities. These are included in order to: 

. . - i 


@ provide participants an opportunity to practice relevant skills 
. and to receive immediate feedback : 


deve lop sma 1] support groups 


@ provide participants an opportunity to share reactions and to 
@ accommodate the needs of participants for experiential learning 
activities - 


e increase the informality and variety of workshop activities 


These procedures or methods suggested in the training design may be 
adapted to reflect a different emphasis in objectives or to reflect the 
different styles or skills of workshop session personne!. In considering 
the procedures or methods used in any workshop, it is usefulyito evaluate 
whether: : ; 


A) they provide a mixture of affective, cognitive, and experiential 
activities sufficient to accommodate the diversity of participants 
learning styles - 


B) they follow a logical progression from awareness building, to 
problem exploration, to skills assessment or development, through 
stimulation of the application of workshop information by participants 
in their relevant personal or professional activities 
I-10 1) 8 
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2. How much flexibility is desirable in implementing a session outline? 
How omen Ss ys eee en ee en eee 


The sessicn outline is intended as a guideline for the implementation 
of a training experience, not as a prescription that must be followed wi th- 
out deviation... The activities and sequence outlined in this session have 
been field-tested successfully with a variety of groups, but it sfiould be 
recognized that no single design is appropriate for all situations. Facilita- 
tors should use the outline to assist them in meeting the needs of participants 
rather than as a constraint to necessary flexibility. 

Flexibility is critical with regard to observance of the suggested 
timelines which have been provided in the session outline. These timelines 
tend to be highly concentrated. It will require most facilitators and groups 
to move at a brisk pace if all of the activities are to be completed in the 
time allowed. (Most of the sessions could benefit from an expansion of 
time aliocated to each activity.) The timelines are general suggest-ions 
only; some groups of participants may need to spend more time on a Single 
activity than is indicated in the outline and may be able to omit another | 
activity, while others may find jit impossible to move through the entire 
sequence of activities in the time available. The facilitator(s) must be 
sufficiently familiar with the training design and activities to determine 
the modifications which may be appropriate to a particular situation or 
group. 7 . 


The primary guideline which should be observed in the implementation 
of the training activities is that care should be taken to meet the needs 
of the majority of the participant group.- Facilitators should avoid 
modifications which may address the needs of only a few participants and 
attempt to meet the needs of individuals during break periods cr after the 
workshop without detaining the entire group. ~ 


3.. How-can the workshop activities and sequence, be adapted to fit 


shorter periods of time? 


Although the session outlines were designed for implementation in 
three-hour periods, it issfecognized that it may be necessary to modify the 
session for Hd oper in a shorter period of time. When this is 
necessary, the facilitagor(s) should review the objectives of each suggested 
activity carefully before making a decision about which activities would 
be most appropriate. If this modification is necessary the facilitator(s) 
should consider the following: : 


A) Carefully review the seauence and the build-up activities provided 
in tne session outline. Each session outline has been developed ‘ 
to include each of the following components: 


e Needs assessment activity/exercise--Session outlines begin 
with an introductory activity which can involve the group in 
the session, allow individuals to express initial concerns and 
provide the facilitator with general information about the 
perceptions and expérience of the group. This initial experience 
is a key method of judging the specific needs of the group 
and estimating the optimal pacing of the session activities. 
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@ Cognitive acBivities--Each session outline includes a lecturette(s) 
to introduce new concepts and activities. These are designed 
to increase participants’ unders gad ing of particular problems 
related to sex equity and of thé steps to be taken and the 
principles to be followed in achieving sex equity. -The amount 
of information provided in a lecturette can be reduced if the 
group has had previous exposure to the concepts being presented. 
Even with exoerienced groups, however, it if useful to provide 
a summary of the key points included in the lecturette to ensure 
that all members of the group have a common frame of reference 
for subsequent activities. 


+e 
@ Experiential activities--Experiential activities provide an 
# Opportunity for participants to apply the concepts presented 
in cognitive activities to situations in educational practice. 
The purpose of this activity is to help participants assess 
for themselves the implications of the information presented 
for day-to-day activities. “ 


@ Skills practice activities--Each session outline includes a 
number of activities which are designed to give participants 
an opportunity to practice some of the skiljls which are 
necessary for the application of sex equity principles and ‘to 
obtain immediate feedback regarding their efforts. ' 


Action-planning activities--Each session outline encourages 
participants to begin to identifysspecific steps which they 

or their education agency can take to promote full implementation 
of Title IX and/or to attain sex equity in their activities. 
These action-planning steps are crucial to the application of 

the information provided in the workshop package. They should 
not be eliminated and in fact, wherever possible, 1t would be 
desirable to expand the amount cf time devoted to actior planning. 
This is particularly relevant when participants work together 

in the same education agency. 


in most cases, it is desirable to reduce the amount. of time devoted 
to each of the various types of activities provided rather than to 
omit any of the major components of the session outline. 


Provide participants with reading materials prior to the workshop 
session. 


If the workshop time is limited, it may be possible to reduce the 
amount of time devoted to the workshop activities by providing 
participants with materials which can be read prior to the implementa- 
tion of the workshop. If the facilitator believes that this is 
desirable, a summary of the information provided in lecturette or 
information sheet form may be distributed to participants prior to 


the workshop. : 
Reduce the amount of time spend on exercises and worksheets. 


One way that the timeiines for the session can be cut is to ask 
oarticipants toeconsider only a limited number of cases or situations 
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presented in their worksheets, suggesting that others be completed 
some time after the workshop. (If this is done, the facilitator 
should make certain to explore those items selected for use in the 
group ‘in sufficient detail to clarify for participants the basic 
principles reflected in the worksheet.) In all instances, the 
facilitator should emphasize ways which the participant materials 
may be used after the workshop. 


4. What personnel are needed for the implementati®a of the session 
outline? . 
Although this session outline has been developed to facilitate its 
use by personnel of varying backgrounds, the selection of persohnel to 
facilitate workshop activities is a critical factor in the implementation 
of any session. \Jhile the session outline may be implemented by a single 
facilitator, it is desirable to utilize a team of two or more facilitators. 


Use of a team has the following advantages: 


e “it increases the likelihood of ensuring both content expertise (knowl- 
edge of Title IX and sex equity principles in education, of the 
structure of education agencies, or Federal and state nondiscrimina- 
tion laws, etc.) and process expertise (knowledge of group dynamics 
and skills in group processing and training) in the delivery of the 
session outline : 

e it makes it possible to demonstrate nondiscrimination by use of a 
‘training team on which both females and males and members of racial 


4 and ethnic minority groups are represented P 


@ it makes it possible to increase the diversity of training styles 
and areas of expertise, and thus to accommodate the diverse learning 
styles and needs of workshop participants 


- 


If a faciiitator team is utilized, it is important to designate one or two 


‘persons with responsibility for providing continuity and direction throughout 


ali workshop activities. Persons with responsibility for workshop administration 
and for such tasks as Barre Pane registration, distribution of materials, 

and general problem solving shéuld also be designated, particulariy when ue 
workshop involves a large number of people. 


5. How should Facilitators prepare for the implementation of the 
workshop session? 


Effective implementation of the training session requires careful 
facilitator preparation. Facilitators should take ample time to do the 
following: 


@ thoroughly review the session outline and all participant materials 


@ prepare notecards outlining the sequence and the general directions 
for participants 


@ prepare their own outlines of the suggested iecturettes so that they 
"may present the information provided in their own style (in 0 case 
should a facilitator read from the session outline duri ng session 

imp lémentat ion) 
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o identify points where information or activities could be omitted in , 
the event that more time is needed in an earlier activity 


{f a team of facilitators is used, it is essential that the group meet 
together to: ; . 


. 
. 


@ assign various responsibilities. to the team members, making sure that 
each individual is Clear about her/his role in appearing before the 
group, monitoring individual and small group work, preparing charts 
or matérjals, and working with other team members 


@ designate one person as the person responsible for providing continuity 
throughout the workshop and making decisions as to necessary adaptation 
of timetines . 


® discuss individual reactions to activities and ways that adaptations 


might be made if necessary- ve , ‘ 
® consider the various styles represented in members of the team and ’ 
the ways, that che team might work together for maximum effectiveness 


6.- How should participants be ‘involved in the work shop initially? 
~~ 


Considerations regarding the involvement of participants in tne work- 
shop event usually revolve around two issues: whether workshop participation | 
should be voluntary or mandatory, and to what extent participants should be 
involved in the workshop planning process. 


Determination of whether workshop participation snould be veluntary 
or mandatory should be made in consideration of the workshop objectives, 
tne job requirements cf various staff groups, and other situational variables 
which may be relevant. Tne training design may be appropriately used : 
whether participation is voluntary or mandatory. [!t is important to remember. 
howev7er, that whether participants are notified of the obligation to attend | 
or invited to particisace, a clear and positive statement of workshoo 
sponsorshio, workshop purposes and objectives, and the time and location of 
the worksnop can do much to establish a positive climate for the workshop 
and to alleviate uncertainties or anxieties experienced by participants.” 
It is also important that participants are notified or invited in sufficient 
time to allow for personal planning or scheduling and for clarification of 
any questions regarding participation. It may also te useful to provide 
short preparatory reading material which can raise interest in or establish 
an initial context for the workshop. a | 


Another method of establishing a positive workshop Climate is to 
involve participants (or representatives of the workshop target groups) 
in workshop planning activities. This might be done through simple written : 
or oral needs assessments which serve both to provide information about tne 
felt needs of participants and to introduce participants to basic workshop 
issues. It might also be accomplisned by simply keeping key participants 
informed of various stages of planning or decisionmaking, or by requesting 
the assistance of selected partigipants in obtaining workshop facilities, 
reoroducing resource materiais, introducing resource persons, etc. 


Bo 


‘durtrg the three Generic Sessions, but also additional reference material and 
an extensive annotated listing of resources related to Title IX and sex es 


‘ . 4 
The training design specifies no procedures for participant involvement 
prior to workshop implementation; workshop personnel should select procedures 
which are appropriate to the size, structure, and climate of their particular 
agencies or institutions. 


] ; : ‘ . 
7. What participant materials are needed to implement the session? 


-All materials which are required for participant use during a workshop 
session are attached to the session outline; these may be reproduced for 
distribution to session participants. Although the participant materials 
for each session are fairly extensive (and thus require some ‘financial 
expenditure to reproduce in quantity), they are important to the successful 
implementationzof the session because: 


@ they provide quick reference information for participants with little 
prior background gee 


@ they support and highlight’ the information provided by facilitators ., 
and allow participants to be actively involved im the training process 

@ they permit individual’ problem assessment and skills testing by 
participants related to session concerns 


@ they reinforce participants’ workshop session experiences and provide 
participants a document for Céntinuing on-the-job reference or use 
(It should be noted that although all required participant materials 
are attacned to the corresponding session outlines, a more ccmprehensive 
Participant tlotebook has been developed and published as one component af 
the Workshoo Package. This notebook includes not only all worksheets used 


equity. Ideally, gach participant should receive a copy of this ful] 
Particioant's Natabook and a copy of all worksheets for the Appiicatior 
Sessions wnich are appropriate to their reie--e.g., aaminstrator, counselor, © 
atc. : 


8. What facilities, equipment, and resources are needed for imo: ementation 
of the workshop? ‘ 


The physical facilities provided for a workshop can make a significant B 
difference in the difficulty or ease of its implementation. The workshop 
package requires a room sufficiently large to accommodate all participants 

for the generic sessions and small break-out rooms for each of the application 
group sessions provided. Moveable tables and chairs facilitate tne creation 

of an informal environment and the implementation of'small group activity. 
Attention should be given to ensuring that facilities are well lignted, at 

a comfortable temperature and well ventilated, and within access of rest- 
rooms. [It is desirable to inspect facilities well in advance of she workshor 
to ensure that they will meet the needs of the workshop. ° 


The equipment to be utilized in the session is specified in the training 
Outline. Care snould be taken to make arrangements wel! in advance of he 
worksnops for the use of equipment to check just prior to the session to 
ensure that the equipment is availiable and in working crder. : 
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9. \hat guidelines “should ‘be observed by facilitators throughout the 
workshop? . " . 
= : 
Be Work shops dealing with sex equity often involve participants ee 
; questioning of some of their earliest learnings and most basic beliefs and 
f assumptions. Individuals dealing with these issues may have negative ° 
feelings about changing roles of males and females in our society and 
al experience fear or anger ‘about sex equity efforts in education. It is. 


critical that workshop facilitators understand that these reattjons are 
to be expected and how to handle them in positive ways. Some. Suggestions 
for dealing with possible resistance or rejection of the ideas, covered al 
the workshop are outlined below. : 


v 


Workshop facilitators should: é 
e Remember that change in knowledge, attitudes, and skills requires 
time and continued Support. Each person must move through a process 
of exploring, understanding, and acting on new ideas before they 
can be accepted. Rejection of ideas presented in the workshop should 
not be interpreted’ as a personal rejection of the presenter. 


@ Work to.provide continuing support to. participants even when they 
met by disagreement and/or resistance. Responses to be avoid&d by 
worksnce personnel -include: i 
AN . 
- Defensiveness--the expression through words or behaviors that 
a facilitator or reSource person feels as if an attack has been 
made against her/his personal ability or adequacy. Workshop 
personnel should try to maintain an open attitude- and deal with 
tne lta fbr by the, participant rather than the internal 
feelings that these ideas may create. 


- Rejection of the group~-the categorization of an’ individual 
or group as "hopeless." One of the ways that facilitators may 
deal with perseans who disagree is to reject them. It is important 
] that workshop jecdey maintain communications with all participants 
and continue to work through the feelings and ideas presented. 


a . 

- Future predictions--statements to an individual or the group such 
as “i'm sure you'll eventually see it my way." Although it =. 
is quite likely that miany who reject ideas presented in workshops < 
will Gnange over a period of time, it is not-helpful to dismiss © 
the issues being considered by making future predictions., 


- Avoidance of the issues--dropping relevant controversial issues 
before they nave been considered. Avoiding open consideration 
of possible implications of the Title [Xx regulation through 
a comment such as here’ s really no need for major changes in 
most programs" does mot contribute to participant learning or 
problem solving. wérkshop facilitators should anticipate some 
or the controversial questions or concerns which.are likely to 
be raised and be prepared to deal] with them, if only by admitting 
uncertainty and a willingness to help-participants obtain 
assistance from other Sources. 


- Qvercontrol of the participant group--pressing,the group ahead 
regardless of their present needs or ability to deal with 
some of the issue’. Overscheduling a workshop agenda so that 
time.is not available for clarification questions or for 

a . consideration of the implications of the information in small 

: ‘ group discussion is one way to overcontrol the participant 

Group. Workshop plans must include time to ensure that participants 


have the opportunity:for initial exploration and evaluation of 
the information presented. : . 


e Work to maintain a Climat2 where participartts' questions, feelings, , 
and opinions can be expressed and. considered. Maintain.a nonjudmental 
approach toward the-~expression of feelings or opinions which differ 
from those being expressed in the workshop. ° 


e Provise participants with concrete information and materials whenever 
possible: Much of the resistance to accepting change occurs when * 
: , people do not understand the rationale for change and the specific 
Steps that must be taken in implementing change. It is essential 
that participants be given Opportunity to identify specific directions 
. a for change, to develop the necessary skills for change, and to receive 
suppomt and assistance during a process. 
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PREPARING ‘TEACHERS TO ANALYZE AND ALLEVIATE ~ 
“SEX BIAS IN INSTRUCTIONAL MATERIALS~ | ‘ 


Outline for Session A for Teacher Educators 


a 


! Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


By the ; 
Resource Center om Sex Roles in Education , 
National Foundation for the Improvement of Education 


SEX EQUITY IN TEACHER EDUCATION: 
PREPARING TEACHERS TO ANALYZE AND ALLEVIATE 


SEX BIAS IN. INSTRUGTIONAL MATERIALS 


APPLICATION SESSIONA , 
° FOR TEACHER EDUCATORS - 


a 


- 


Session Specifications 


Session.population: Individuals .involved in pre- and inservice teacher 
education from local education agencies, state departments of education, 
and departments, schools, and col.leges of eves tion at public and private 
colleges and universities 


é 


Session objectives: 


e to provide participants with an awareness of the manifestations and 
impact of sex bias within the content and format of ms eeue viene) 
materials, K-12 


° to provide participants with the opportunity to detect and correct sex 
bias in instructional materials, K-12 
wo 


U 


e to provide participants with the ability to write sex-fair.and sex- 
affirmative curricular materials 


Time required: Three hours » 
Materials needed . 
For participant use: 


{ e "Sex Bias in Curricular Materials: An “Inéroductory Assessment"-- 
‘ Teacher Educator Worksheet 1 


e "Summary of the Forms of Bias in Elementary and Secondary Curricular 
Materials"--Teacher Educator Worksheet 2 


e "Identifying Sex Bias in K-12 Instructional Materials - Case Studies"-- 


Teacher Educator Worksheet 3 


@ "Identifying Sex Bias in Teacher Education Material: A Prediction 
Sheet''--Teacher Edycator Worksheet 4 
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e "Distinguishing Between Sex-Fair and Affirmative"--Teacher 
Educator Worksheet 5 


e Workshop Agenda 


e Workshop Objectives 


For facilitator use: 


~~ hi 9 . 


Sheet and Sample Response 


- "Sex Bias in Insfructionat Materials, K-12: The Hidden Curriculum" 
(see section III of this outline) 


e "Identifying Sex Bias 
Answer Sheet"--Teacher Gducator Worksheet 3A 


— re 


K-12 Instructional Materials: Case Study 


ny 


Teacher Education Materials: A Prediction 
"_-Teacher Educator Worksheet 4A . 


tifying Sex Bias i 


e "Distinguishing Between Sex- Fair and Affirmative--Answer Guide" -- 
Teacher Educator Worksheet 5A 


Charts on newsprint, acetate or chalkboard: 


Facilitators required: Although the session may be conducted by a single 
person, it is preferable in most cases to share responsibilities 
among several persons (male and female) who possess both subject 
matter expertise and group-precess skills, and who represent racial~ 
ethnic diversity 


roy » 


The facilitator(s) should: 


@ thoroughly review this outline and al] participant materials 


@ review suggested lecturettes and adapt them to accommodate anioue 


group needs or facilitator(s) style(s) , 

-~ Opening Comments (section I) 15 minutes 

- "Clarification of Perspective and.of Terminology" : 
(section IT) 5- minutes 

- "Forms of Bias: Their Nature and Impact" 20 minutes 


e prepare’ charts indicated in "materials needed" part of the sections 


(section IIT) 
"Analysis of Teacher Education Material: The Next - 


Frontier" (section V) 10 minutes 
"Sex-Fair and Affirmative Instructional 7 minutes 
Materials" (section VI‘ : 

Summary (section VII) ‘5 minutes 


Group size: flexible N 


¢ 
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Facilities required: 
moveable tables a 


Meeting room to accommodate expected number of participants; 
nd chairs will facilitate smal} group work 


Equipment and supplies required: Overhead projector and transparencies, 
chalkboard and chalk, newsprint and marker, pencils for each participant 
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VII. 
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SEX EQUITY IN TEACHER EDUCATION: 
PREPARING TEACHERS TO ANALYZE AND ALLEVIATE SEX BIAS 


IN INSTRUCTIONAL MATERIALS 


APPLICATION SESSION A FOR TEACHER EDUCATORS 


Session Agenda _ 


OPENING COMMENTS 


SEX BIAS IN INSTRUCTIONAL MATERIALS: AN 
INTRODUCTORY ASSESSMENT 


TIME REQUIRED: 


TIME REQUIRED: 


A. Lecturette--"Clarification of Perspective 


and Terminology" 
B. Individual activity--"An Introductory 
Assessment" 
C. Small group discussions 
D. Total group processing 
SEX BIAS IN THE K-12 CURRICULUM 
Lecturette--"Forms of Bias: Their 
Nature and Impact" 
Questions and answers 
Individual activity--"Identifying Sex 
Bias in K-12 Instructional Materials-- 
Case Studies" 
D. Small group discussions 
E. Total group processing 


own > 


BREAK 
SEX BIAS IN TEACHER EDUCATION MATERIALS 


A. Lecturette--"Analysis\of Teacher 
Education Materials: 

B. Small group activity--"Identifying Sex 
Bias in Teacher Education patennaisrs 
A Prediction Sheet" 

C. Total group processing 


THE CURRICULAR RESPONSES TO SEX-BIASED 
MATERIALS 


A. Lecturette~-"Sex-Fair and Affirma- 
tive Instructional Materials" 

B. Individual activity--"Distinguishing 
Between Sex-Fair and Affirmative" 

C. Total group processing 


SUMMARY AND CONCLUDING REMARKS 


TOTAL TIME REQUIRED: 


The Next Frontier" 


( 5 minutes) 


( 7 minutes) 
( 8 minutes) 
(10 minutes) 


TIME REQUIRED: 


(20 minutes) 


( 5 minutes) 


(15 minutes 
(10 minutes 
(10 minutes) 


TIME REQUIRED: 
TIME REQUIRED: 


(10 minutes) 


(10 minutes) 
(10 minutes) 


TIMEs REQUIRED: 


( 7 minutes) 


(13. minutes) 
(10 minutes) 


TIME REQUIRED: 


15 MINUTES 


30 MINUTES 


60 MINUTES 


10 MINUTES 
30 MINUTES 


30 MINUTES 


5 MINUTES 
180 MINUTES 
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OPENING COMMENTS TIME REQUIRED: 15 MINUTES 
Purposes of the activity: 
“The purposes of this activity are: 


@ to provide-participants ‘with an overview of the two application 
modules for teacher educators 


@ to provide participants with a framework of the various roles and 
responsibilities of teachers 


c 


@ to introduce participants to the objectives of the application 
modules 


Materials needed: 
For participant use: 

e Agenda for the Application Modules 

e Objectives for the Application Modules 
For facilitator use: 


r 


e Achart (acetate, chalk board, or newsprint) listing the following: 


Roles of the Classroom Teacher 

Manager of Curriculum 

Manager of Instruction é 
Teacher as Institution Builder ° . 
Teacher as Scholar 


Facilitator preparation required: 
The facilitator(s) should: 
@ thoroughly review the total session outline and participant materials 
® prepare opening comments 
The purpose of this activity is to provide participants with an 
overview of the objectives of the two application modules for teacher 


educators, and te provide participants with a framework with which to 
view the roles of the classroom teacher. 


The session should begin with a brief introduction of the facilitator(s), 


and may also include a brief listing of the institutions and/or organizations 
represented by those participating in the teacher education modules. 
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The following introductory lecturette can ‘be adapted to meet the 
needs.of the participants and the facilitator(s) style(s): 


THE TEACHER'S ROLES 


"The two application modukes in teacher education will inform you 
about the ways that sexism emerges in schools across the nation. But 
these modules are designed also to go beyond dissemination of knowledge. 
They are dinected at providing you with information and skills needed to 
counter the debilitating effects of sex bias in Schools. It is critical 
that teacher educatons—not—onty-become aware of the nature and impact of 
Sex bias, but also becomerskilled in practical and realistic ways of 
reducing sex bias in the teachers they educate. ~ 


"Therefore, these two application modules contain a number of 
practicak exercises which we shall be using, and which can be reproduced 
anc weed in your own teacher education programs. Ads you participate in 
these various activities, we encourage you to consider how you might adopt 
and.adapt these for use in your oum chassnrooms. -- 


i 

"AS we reviewed the nature of Sex bias in schools, it became apparent 
that it was necessary to Look at the various roles of the teacher both 
dn the classroom and beyond the classroom door. Let's take a bries Look 
at these four disferent roles of the teacher, and explore how they may 
dAmpact on 4ex bdas in education.” 


(The facilitator should reveal the first role listed on the chart 
"Manager of Curriculum.") 


e 
"One of the roles of the teacher is to manage the instructional ° “ 
materials that are used in the classroom. The teacher exerts a substantial 
Angluence in deciding which materials will be used, and how they will be 
employed. A significant amount of research now indicates that this role 
is particularly important as it relates to the issue of sexdsm. 


"There 46 extensive documentation concerning the forms of sex bias 
that ane manifested in curricular materials. This textbook bias Limits 
the potential and reduces the options of both females and makes. In the 
first phase of this module, we shall Learn how sex bias occurs on the 
pages of these textbooks, and what teachers and students can do to detect 
and-alkeviate it. ; 


"The Second role we shaee be Looking at 48 that of teacher as 

instructional manager. Studies reveal “that the way -teachers organize, 
the various facets of the ckassnroom environment may’ communicate sexist 
Lessons—to students: who gets called on to answer questions, who gets 
‘newarded, who gets punished. These and hundreds of other instructional 
decisions may establish and reinforce patterns of Sex stereotyped student 
behavion. Too often, in the rapad pace of classroom interaction, teachers 
ane unaware of sexist instructional procedures and the harmful ef fects 
that these may have on students. We shall examine how sex bias is reflected 
in the classroom environment and we will explore methods to eliminate this 
bias from instructional procedures. . 
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"Fon most 0f us, a major part of teacher education revolves around 

these two rokes: the teacher as manager of curriculum, and the teacher 

as manager of indtructional procedures. Yet, beyond the classroom door, 
the teacher abso has noleds to fulfill in relation to the entine school 
syst a oa to the advancement of the profession. The final sections of the 
appli on modules will focus on the teacher's noLe ads contributor to the 
institution, and as a scholar. 1/ These final sections will explain 
the nature of sex bias as it appears at the institutional and scholarly 
Levels, and they will suggest what teachers from predschook to high schook 
can do to counteract sexism at these Levels. 


"Let's turn to the agenda for these application modules as Listed in 
your participant notebook." 


(Facilitator should provide'a minute or so for the participants to 


- locate and review this agenda.) 


"As you will note, in each of the four teacher noes we examine, we 
also neview how teacher educators themselves can apply knowLedge and skills 
to nemove sexism from teacher education programs. We believe that the 
'Do as T Say, not ads T do' philosophy can neutralize the effectiveness of 
teacher preparation. Unless we can become sensitive to and work toward 
eLiminating the elements of sexism in our oun profession, we stand Little 
chance of having our students become committed to the alleviation of sex 
bias in their professional activities. 1f our own classrooms, materials, 
procedures a institutions and scholarly activities reflect sex bias, we 
shall be defeating our purpose and Limiting the potential of future teachers. 


"As we go through the different sections of this module, you will 
have the opportunity to acquire materials and strategies to help the teacher 
candidates in your own indtitutions identify and alkeviate sex bias in the 
educational process. In addition, you will be gaining skills for detecting 
and xemedying sex bias in your own teacher education programs. 


"Let's take a moment fo review the objectives for these application 
modu&es, which are also Located in your participant notebook." 


(The-facilitator should allow time for the participants to locate the 
objectives. The facilitator should review the objectives, reading each 
one aloud. Some concluding comment such as the following should be made. ) 


"AS you see, the objectives are fairly comprehensive. At the con- 
clusion of these application modules, you may want to refer back to these 
objectives to ensure that you have acquined the knowledge and skiles that 
have been spect fied." 
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SEX BIAS IN INSTRUCTIONAL MATERIALS: AN 


INTRODUCTORY ASSESSMENT TIME REQUIRED: 30 MINUTES 
(A) Lecturette--"Clarification of Perspec- 
tive and Terminology" ( 5 minutes) 
(B) Individual actiivity--"An Introductory 
Assessment" . ( 7 minutes) 
(C) Small group discussions ( 8 minutes) 
(D) Total group processing (10 minutes) 


Purpose of the activity: 


The purposes of this activity are: 


-@ to provide participants with an overview of the nature of bias and 
to define other pertinent terminology 


e to assess participant's awareness of the manifestations of sex bias 
within the content and format of instructional materials used in 
- K-12 classrooms 

e to identify participants' perceptions, of past and needed future 
developments for the elimination of sex bias in K-12 instructional 
materials : . 


e to identify participants’ perceptions of the impact of sex bias on 
the readers' cognitive and affective development 


@ to establish group norms for active individual involvement and group 
sharing ; 


e to establish a norm for the application of workshop concerns and 
information to personal and institutional self-evaluation and change 


Materials needed: 
For participant use: 


e "Sex Bias in Curricular Materials: An Introductory Assessment"-- 
Teacher Educator Worksheet 1 


For facilitator use: None 
Facilitator preparation required: 
The facilitator(s) should: 


‘@ thoroughly review the total session outline and all participant 
materials : 


@ review suggested introductory. comments and adapt them . fit 
unique group needs and facilitator style 


aie 
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Procedure: 


A. Lecturette: "Clarification of Perspective 
and Terminology" ( 5 minutes) 


The purpose of this introductory lecturette is to provide participants 
with an overview of the nature of bias and to define pertinent termi nology. 


Suggested lecturette: . 


"Since we are going to spend some time together examining bias in 
instructional materials, it is impo that we clarify terminology before 
beginning this first activity. For any of us the word 'bias’ may be Laden 
with negative connotations. It suggests cognitive and affective pattems 
that are imnational and’ opinionated! In its strongest and most unreason- 
able form 4t borders on overt prejudice. Bias is an accusatory and condemn- 
Ang WOAd. . 0 


4 
\ "However, it i8 important to understand that for ale of us~-those 


who write and develop curricular material, those of us who interpret and 
teach from them--bias 46 a way we have of organizing our world, or trying 
to cope and deal with the enormous nunber of stimuli with which our complex 
society bombards and surrounds us. 

"Lessons in bias begin early. When we are young, perhaps: our parents 
point out that a certain social class or cultural group Lives in a partic- 
ular section of town. Perhaps we observe that female sibtings or frtends — 
ae catted upon to help with child care, cooking and other kitchen chores. 
We attend eLementary schools staffed by female teachers who take their 
orders from make principals. The messages about the appropriate roles for 
different sex and racial-ethnic groups emerge frequently and in many differ- 
ent forms. And 50, despite potential negative consequences in our oun Lives 
and the Lives of others, we form particular tendencies, inclinations, and 
perceptual frameworks through which we view the world. 


"When an author constructs a text, her/his biases come into play dur- 
dng every step of the creative process--the point ofsview that 44 empha~ 
sized, the tone, the materials selected, the resources omitted, the pictures 
and iltustrations that are used, the way characters are shaped and portrayed-- 
akl form a process through which individual biases become institutionalized. 


"When we, as educators, use these materials, we determine which points 
to emphasize, which chapters to omit, on which aspects we will generate class 
discussions and debate, and where we need to bring in suppLementary materials. 
And’so, not only as we develop, but also as we teach with instructional mate- 
rials, individual biases reach the institutional Level. 


"AS we alk know, a stated key’ goal of official curriculum has to do with 
hefping atk oun students maximizd'their full potential. However, biases that 
often underlie and are inherent tn the way these materials are developed and 
presented can form a hidden cuktim, one which actually functions to deny 


' attainment of equal opportunity, ‘to rexlect the values, assumptions, and goals 
of the dominant culture in American society (generally white, Anglo-Saxon, 


Protestant, and mate) and neglects those of the other cultures or groups in 
society. Bias on the basis of sex, on nace, on ethnicity, or class results in 
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curricular materiats that tend to perpetuate the status que, to reciniorce 
existing strat fications of access and benesits, and to inhibit students grom 
exercising alk their options and maximizing al thetrwoter tial. 


"This 48 why Lt is 50 crucial for teachok*educatays to recognize 
these biases in their own materials, and to prepare oust future teachers to 
necognize and confront these biases in the matpriats which their students 
wikl use. Teacher educators can provide the critical step through which 
the perpetuation of curricular bias can bd halted and etadicated. 


"During the time we spend together examining and analyzing instructional 

materials, we shall be emphasizing bias on the basis of sex. However, it 

is Amportant to remember that the form of bias wa'le be Looking at operate 
on the. basis of race, ethnicity,and class as well. Sometimes the subtleties 
differ, but the essentia& mechanisms are the same. Consequently, whenever 
possible, we will bring in related information that pertains to race, class, 
and .ethnic bias in instructional material, and the harmful dmpact this has 

on our students. ‘ 


"One mone point needs to be ckarified before we continue. Most of the 
nesearch documentation we'Le be discussing, and most of our skill ding 
activities will revolve around the textbook as the basic staple of curric- 
utun. Of course the teu, instructional materials, 44 much broader and 
encompasses all forms of instructional media-- film, kits, 
neconds, slide tape presentations, newspapers, fouwrmatls, and mterial that ts 
used to develop, regine, and enrich student learning. Most of what we do 
here today concerning bias in texts, will also relate to these other forms 
of dnstrauctional material. 


"In a few minutes we will review the research on sex bias in instructional 
matertals and deveLop procedures which you can use with your students to 
identify and confront this bias. First, however, it may be helpful to 
take a Little time to examine owt ownrideas and experiences relating to sex. 
bias in instructional materials and to see how these compare with the 
ideas and experiences of our colleagues in the group. This process wire 
provade an experiential base which will help us in analyzing materials 
for sex bias and in directing future teachers to identify and confront 
bias in thetr own K-12 curricular matertals 


"Each of you has in your notebook a sheet entitled 'Sex Bias in Cur- 
nicutar Materials: An Introductory Assessment.’ Please take a few minutes 
to answer the questions Listed; write your answer in the space provided wider 
each question. You should answer the questions based on your knowledge of 
avuricutar materials in the various cortent areas that are used in elementary 
and secondary classrooms. PLease be as specisic as you can in answering 
atl four questions. You will have between five and ten minutes. Please 
work independently, and you will have a chance to discuss your iesponses 
in a few minutes.” 
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While these introductory comments will vary based on individual 
group needs, the following points should be covered: 


@ the nature and pervasiveness of bias and how it is manifested 
in the development and presentatién of instructional materials 


the relationship between biased materials and the limitation 
of equality of opportunity 


“the critical role of teacher educators in working toward Sex 
equity in instructional materials’ 


@ directions for completing the form "Sex Bias in Curricular 
Materials: An Introductory Assessment" 


B. Indivtdual activity--"An Introductory Assessment" 7 minutes 


The facilitator should make sure all participants have found a copy 


of the assessment form (Teacher Educator Worksheet 1) in their materials. 


Ask if there are any questions, and make sure that all participants have 
a pencil’ or pen. She/he should also provide any clarifying instructions 
which may be appropriate. Participants should be allowed approximately 
seven minutes to answer the questions on the worksheet. 


C. Group discussions 13 minutes 


When most ee have completed their answers, the facilitator , 


should ask them to form small groups with three or four people sitting 
near them whom they do not know, to introduce themselves and discuss 
their answers. The facilitator should suggest that one member of each 
group should act as recorder and be prepared to summarize the smal] 
group's comments and reactions when participants reconvene as a total 
group. The facilitator also should indicate that time constraints may 
not allow all group recorders to provide a summary of their group's 
responses to the total audience. 


bad 


D. Total group processing ; 10 minutes 


After. the participants have had an opportunity to discuss their 
answers in small groups, it is useful to have them share some of their 
answers in the total group. Allow approximately 10 minutes for this 
activity. 


Group processing may be initiated with comments~such a3: 


"ALL right, we now have some time to discuss the comments you've 
generated in the smal groups. I'm going to ask group recorders to : 
brie gly summarize the ideas, reqetions, and dialogues -that ocewrred in 
their individual groups. If other group members wish to extend or 


quakify the heconden! 4 statements, they are welcome to do 40." 


The worksheet questjons can then be discussed one at a time. 
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Answers to: question 1 may refer to omissions in text illustrative 
material, stereotyping of females and males, inadequate presentation of 
females and males from minority groups historical distortions, limited 
representation of family life, bias in the content or very structure of 
the language, and others. (These iSSues are discussed in greater detail 
in Section III - "Sex Bias in the K-12 Currjculum.") » 

» * » 


“In answering the second question, participants may refer to greater 
general awareness of sex bias as an issue for educators to deal with; 
increasing numbers of workshops to help teachers recognize sex-biased 
..materials; greater awareness and concern over this issue by textbook 
selection conmittees; publications of nonsexist and nonracist guidelines 
by publishing companies. Participants may report on related developments 
in their teacher preparation institutions or in nearby school systems. 
The question is-open ended and al] such responses are appropriate. 


The third question is also open ended and appropriate responses 
may vary greatly. There ‘inlay be discussion of further training of teach- 
‘ers, teacher educators, Tibrarians, textbook selection committees, 
authors, illustrators, editors, parents, students; media exploration of the 
issue; greater emphasis on the impact of biased materials on males; and de- 
velopment and more widespread use of supfgementary materials. Potential 
discussion may focus on whether the issue%f bias in textbooks should be 
covered by Title IX. 


Again, the fourth question is open ended and is designed to elicit 
participants’ sensitivity to the latent content of materials and the im- 
pact this may have on development of attitudes and values. + 


The facilitator should also encourage participants to look at their 
assessment forms as they proceed through other activities. These can 
provide a valuable base as they begin analysis procedures and work toward 
training strategies to help their students identify and confront sex bias 
in instructional materials. 
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III. SEX BIAS IN THE K-12 CURRICULUM TIME REQUIRED: 60 MINUTES 


(A) Lecturette--"Forms of Bias: Their Nature : 
and Impact" (20 minutes) 

(B) Questions and answers’ ( 5 minutes) : 

(C) Individual activity--"Identifying Sex Bias in 
K-12 Instructional Materials--Case Studies" (15 minutes) 

(D) Small group discussions . (10 minutes) 

(E) Total group processing (10 minutes) 

The purposes of the activity: , 1 

The purposes of the activityjare: : . 

, e to provide participants with a ieonespbinl/ data: base regarding the 


issue-of sex bias in instructional materials, and a context for 
understanding the significance and rationale for training teachers 
to identify and alleviate biased materials , 

@ to review the forms of sex ‘bias in K-12 textbooks ' 


@ to provide participants with supplementary data regarding racial- 
ethnic bias in K-12 textbooks 


@ to consider the borentte impact of these biased materials on, students i 


@ to provide participants with the opportunity to identify and correct 
sex bias in selected examples from K-12 textbooks . 


Materials needed: > 


For participant. use: ¥ 


e "Summary of the Forms of Bias in Curricular Materials"--Teacher 
Educator Worksheet 2 


e "Identifying Sex Bias in K-12 Instructional Materials--Case Studies"-- 
Teacher Educator Worksheet 3 


For facilitator use: 


@ acetate transparency or pennnne charts contalering key emphasis points 
of Jecturette: ; 


SEX BIAS IN INSTRUCTIONAL MATERIALS, K-12: 
‘THE RIDDEN CURRICULUM 


Lesson 1 INVISIBILITY 
‘Lesson'2 STEREOTYPING 
Lesson 3. IMBALANCE/SELECTIVITY ‘ : 
Lesson 4  UNREALITY . 
Lesson 5 FRAGMENTATION/ ISOLATION ; .* 
Lesson 6 LINGUISTIC BIAS : 
ie 


du 


a 
e “Identifying Sex Bias in K-12 Instructional Materials--Case Study 
Answer Sheet"--Teacher Educator Worksheet 3A 
‘Facilitator preparation required: 
The facilitator(s) should: se 
@ thorough’y review this outline and all participant materials 
@ review suggested lecturette and adapt it to acconmodate unique group 
needs on facilitator style 
: @ prepare key points of lecturette on acetate transparency or newsprint . 
chart : . 
nr 
@ review the responses to Teacher Educator Worksheet 3 found in the Appen- 
dix - ‘ 
; t 
Procedure: ‘ 


‘ 


A. Lecturette-"Forms of Bias: Their Nature and Impact" (20 minutes) 


The purpose of this lecturette is to provide participants with an 
overview of the forms of sex bias in K-12 instructional materials anda 
rationale for the need to train teachérs in identifying this bias and 
alleviating it. 


r Suggested jecturette: 


J 4 : 
"In the opening assessnnt activity, we focused on some general ques- 
' tions relating to the issue log sex bias in instructional materials. We 
; mele now take a choser loop at res Gh. and developments pertinent to 
these questions and to skill buil. fg. §Of you and your students in the 
hy ye | 


area of textbook analysis. he 
. THE HIDDEN CURRT SULLA 


"Over ther years a basic) staple of classroom Life has been the text- 
‘ book, and it has. served” to Shape the nature and direction of teaching. 
he textbook indicates the topics to be, studied and it, evaluates the 
dmportance of peapte’and events. In some ‘classrooms, the influence 06 
the textbook has become sq prevalent that teachers measure their progress 
by textbook pages=-'You'd better reach Chapter 8 by Christmas, on you'Le 
never Eee course by June.' © 


Me 


"The umportance of textbooks as instruments of instruction has been 
recognized’ for many years, but the influence of textbooks on the values and 
attitudes of students has been noted only since the 1940's. Some educators 
have referred to this affective impact of texts as 'The Hidden Curriculum. ' 
Textbooks not only teach skies in reading and math, and Lessons in social 
Studies and science, but they also teach Lessons in who and what are im- 
portant in our society, what values we should follow, what roles and occu- 
pations we should fulfill, and what attitudes we should hold. ene 
_ gubtQe and not-so-subtle techniques, our curricular materials provide 
™* children with powerful Lessons in the hidden curriculun. And sometimes, 

these Lessons can be harngul to entine groups within our population. 


"Such is the case with females. Biased treatment of the role of girls 
and women has been documented in a number of studies, and this biased treat- 
ment takes several forms. In onder to better understand the nature of the 
hidden curriculum it is important to review these now. . 


dy 
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' THE FORMS OF BIAS: THEIR NATURE AND IMPACT 


Lesston 1: Invisibibity 


"1{ an interplanetary visitor were to be introduced to our society 
through school textbooks, the visitor woukd no doubt conckude that most 
of our species is of the mage voriety. In spite of statistics which 
neflect that slightly mone than half of our population ts femate, text- 
books neglect a disproportionately small percentage of girls and women. 
In one study, 134 efemeritary readers representing 14 major publishers 
were analyzed and the following ratios were revealed: 


Boy centered stories to girl-centered stories 532 
Adult male main characters to adult female 

main characters ce 
Male biographies to female biographies . 6:1 
Male animal stories to female anunal ptonies 6:1 


Male folk on fantasy stories to femzle folk 
on fantasy stories 3/ 4:] 


"Although the analysis of elementary readers has been nather compre- 
hensive, it 46 not only reading texts which have generally dgnored wonten. 
Virtuakly atl subject fields ane guilty of systemnticatly excluding women. 
The typical United States history textbook for high School Students ' 
manages to squeeze out about one page concerning women, burced somewhere 
amidst 500 to 800 pages cf text. Science texts rarely ever mention 
female scientists, with the singular exception of Marie Curie. And 
students could study math texts from kindergarten through high Schook 
without ever Learning about the accomplishments of Emmy Moehfer on other 
gemale mathematicians. Whatever the academic discipline, textbooks have 
managed to keep the contributions of women a well-kept secret. 


"Not only does the content of textbooks tend to exclude or mnimze 
the noLe of females, but this message is reingorced by ALLuAtAATiONS . 
Weitzman and Rizzo studied ikkustrations in the most widely used texts 
in the content fields of Science, math, reading, spelling, and social 
studies between 1967 and 1972. Females comprised only 31 percent cf the 
total illustrations, and as the grade Level increased, representation 
of females decreased. Horeover, mnortty women Suppered particular ex- 
clusion, for they were pictured only half as many times as minority men. 4/ 
Research studies show us that, in general, minorities also suffer from 
this pattern of exckusion. For example, textbooks published prtor to 
the 1960's largely omitted any consideration of Black Americans within 
contemporary society; and Spanish-speaking Americans and Asian Americans 
continue to be absent grom the pages of most texts. 


"The underrepresentgtion of females in instructional materials 45 one 
Lesson in the hidden ceurricutum teaching boys and girls that females are Less 
Ampontant, Less worthy of note, Less significant in the total society. .But 
4t ib not the onty Lesson. 


Lesson 2: Stereotyping 


"The sexist message is underscored by the roles assigned to women 
when they do emerge from the pages of instructional materials. Women are 
generally presented as mothers, and they seldom work outside the home. In 
‘ these rare cases yin which a woman is engaged in a career outside the home 
\ textbooks usually Limit these jobs to nurse, secretary, or teacher. In one 
study of eLementary reading texts, 147 male occupations were tabluated 
compared to ony 25 occupations held by women.5/ In social studies series 
pubkLished by ten publishing companies, DeCrow Found no women working out- 
ide the home except as teachers and nurses.6/ The Weitzman and Rizzo study 
of texts in sx content areas disclosed that while men were shown in over 
¥50 occupational roles, almost all women were portrayed as housewives. 7/ 


"These stereotyped portrayals contrast sharply with the reality of 
the working world. Almost hal of the nation's work force is femake, and 
90 percent of all women will be engaged in an occupation outside the home 
at some time in their Lives. Yet textbooks continue to define women only 
an tenuis of their family and their roles as wives and mothers. 


"Girls fare Little better. Women on Words and Images reviewed the . 
dmage of girls in elementary readers, and found them to be characterized ; 
a 4 

passive, _ objects of scorn and ridicule ‘ : 

docile aimless 

dependent concerned about physical attractiveness 

incompetent Lonely 

fearful unmotivated 
concerned with domesticities uncomplaining 
obedient . Spinithess &/ 


: : : ‘\ 

"Tame and again, girls are shown playing with doves, giving tea 
parties, puttering about the kitchen, frightened of people and animals, 
and most frequently, as passive, grinvolved spectators. In illustrations, 
ginks are often depicted as watching boys involved in a variety of activi- 
ties. Their hands are ckasped behind them, as if they are physicatly . 
restraining themsetves from participation. (You might want to- try ckasp- 
4ng your hands behind you, to see just how restraining avid unnatural a 
position it 44!) And in spite of the reality of physical growth patterns, 
often elementary texts try to fool biokogy, for girls are invariably drawn 
as smaller than boys. 


., ; 
"1§ the portrayal of femakes is negative,then one might expect that 
the portrayal of boys and men might benefit from comparison, and be e 
positive. Only paitialy tre. For although males are portrayed with : 
more positive and attractive characteristics, they too fall victim to 
Sex role stereotyping. : 
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"On the positive side, boys are characterized as xeak doers; as 
ingenious, creative, persevering. 1f there is a problem to solve, the 
chances are overwhelming that a curious, brave, and adventurous boy will 
solve it, Studies on the presentation of boys in elementary neading 
textbooks show then to be active, autonomous, and anaginative, preparing 
for profitable and Amportant careers. 


"As adults, men also fare better than women. Men can be both fa-_ . 
thers and wage earners. Fathers resolve jamty probLens wrth catm and uxth 
dispatch. Fathers repair whatever needs to be repavied, and provide the 
family with trips and fun. Compared to others they are rather glamorous, 
competent, worldly, sophisticated figures. 


"The wrobLem is that the male role, attractive as it may first ap- 
pear, is also a confining stereotype. Contrary to the image advanced in 
elementary readers, all boys are not drave adventurers and ometpotent : 
problem solvers. Real boys sometimes even show their emotions and wry 
(although from the accounts presented in elementary readers, one might 
cee assume that due to genetics, boys are born without emotional ca- 
pacity) . s 4 


"Throughout the pages of elementary texts, boys receive additional 
Lessons in the hidden curriculwn of sex role stereotypes. The adult make 
is naneky shown changing a diaper, cooking a meal, on helping with the 
housework.» One would have to undergo a comprehensive and intensive search 
to discover any men portrayed in nonstereotyped cecupations, whether it 
be as an antist, dancer, or an eLementary school teacher. Textbooks pre- 
scribe very deginite Limits for boys, and stereotype their personal attri- 
butes, activities, emotions, parental responsibitities, and occupations. 
Bays Leann that to be passive, talented in the arts, uncompetitive, un- 
mechanical and unathfetic is to sertously jeopardize their abikity to earn 
society's stamp of approval, and become 'a real man.' 


"Lesson 5: Imbalance /Sekectivity 


"When an author begins a text, she/he is faced with an enormous 
amount of data through which to cull and sijt in onder to sekect those 
events, studies, people or groups of people to emphasize. Research 
shows us that a pattern of bias is often resected in both this selec- 
tion and emphasis procrss. For example, Janice Trecker's study of widely 
used secondary history textbooks discloses that many of these texts actu- 
ally provided mone information on women's skirt Lengths and on the Gibson 
Girl than on women's sugsrage on tlivir struggle for civil and political 
nights. One text inckuded five pages on the six-shooter and not five Lines 
on the Life of the srontier woman.9/ In general, observers conment that 
history as it is neconded by our texts is a chronicle of wars and kings. 
There has been a corresponding de-emphasis on the Lives of common people 
and of Spheres such as homelife and cultural and artistic endeavors where 
women's ingfuence and contributions have been profound. 
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"Further, there may be imbalance when textbooks reflect only one 
perspective, aspect or interpretation of a particular issue, situation, 
event, person, or group of people. Textbooks are replete with examples 
of this imbalance in the portrayal of: women, and other minority groups 
as well. For example, in thetr portrayal of the temperance movement of the 
Late 19th century, many U.S. historians make a caricature 6 Carrie Nation 
and her axe, and omit explanations of the terrible abuses suffered by 
families of alcoholics. The temperance movement came at a time in our 
history when there was virtually no divorce, men controlled the property 
of thetr wives, and men were given the custody of the children in any dis- 

¢. Since working women faced social ostracism, most women were confined 
tghthe home, and sometimes to the abuse of an alcoholic husband. To cari- 
cature the temperance movement, without describing the devastating probLems 
4t attempted t resolve represents a clear example of bias through selectiv- 
4ty and dmbal ce. ’ 


. "These forms of imbalance apply to other groups ads well. For examp£e, 
history texts emphasize the origins and heritage of Ewropean settlers in 

the new world, while the roots of African Americans are given scant discussion 
--o4 none whatsoever. In the history of Native Americans, Federal relations 
ane frequently described in teus of treaties and 'protection' rather than 
ae neference to broken treaties and government appropriation of native 
Lands. 


Lesson 4: Unreabity 


_ "Many resegrchers have remarked upon the tendency of irstwuctional 
materials to ignore the facts which are unpleasant, controversial, or which 
do not conform with the stated vakue system of the white male dominant 

e. Textbooks often ignore the existence of prejudice, sexism, 
nacism, discrimination, exploitation, oppression, and intergroup conglict. 
Fon example, they often do not include portrayals of females who work out- 
side the home. When mention <6 made of women's employment, it is.seldom 
accompanied by any Aeference to the kinds of fobs women hold or the dis- 
crimination many femate workers experience. The desire of many textbook 
authors to shy away grom controversial topics and issues has Led to the 
exckusiton of an event which has had profound <mpact on women's Lives. 
Secondary history books almost completely ignore the development of birth 
control and the fight for its acceptance by Margaret Sanger. 


"The portrayal of the American family in basic reading texts is 
another example of the textbook tendency to avoid the unpleasant and 
skint the controversial. A perusal of textbooks today as well as a 
brie§ reminiscence of readers we used ads children will probably conjure 
up tmages of a tivo-parent, tuo-child family, the older child a boy, the 
younger a gin. There may also be a dog called Spot. There is Little 
portrayal of divorce, the single-parent family, or of families without 
children. : 
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"This aura of unreality also characterizes treatment of the 
minority groups. Many contemporary textbooks focus on the achievements 
of individual Black heroes and neglect the current status and problems 
of. the Large majority. of Black people. Others avoid reference to the _ 


contemporary situation of Native peoples within America. 


Lesson 5: Fraagmer.tation/Isolation 2 


"Bias through fragmentation and isolation takes two primary forms. 
First, content regarding women or minority groups may be physically or 
visually fragmented and isolated, and delivered onky n-stparate chapters 
(e.g., 'Bootkeggers, Suffragettes and Other Diversions'), or even in 
boxes to the side of a page (e.g., 'Ten Distinguished Black Americans'). 
Second, ractak-ethnic minority group members and women may be depicted 
as interacting only with persons Like praise never contacting or 
dmpacting the dominant cultures. Faagmentation and isolation imply 
that the history, experiences, and situations of females and minorities 
ane somehow entinely unrelated to those of the dominant culture (usually 
white, Anglo-Saxon, Protestant, and make). 


Lesson 6: Linguistic Bias 


"Many biased readers contain anpalling numbers of direct quotes 
which disparage the intelligence, competence, and worth of females. 
However, it 48 not only through its explicit content but through its 
very structure that Language conveys sex bias. The Linguist, Benjamin 
Whorg, has noted that: 


'. . Language 44 more than a refslection of the stu'ctural 
avungements in society. It is intimately Linked to the 
eneation and perception of reality itsels. Eliminating biased 
terminology is one concrete way to change and to correct the 
way we view ourselves and others.’ 10/ “ 


"There are many subtle ways that Language causes us to create and 
perceive a biased reality. Textbooks frequently use masculine tems and 
phrases, ‘Our forefathers' or 'Nan and His World,' to reser to all 
people. Use of the pronoun 'he' continually emphasizes the one sexedness 
of the textbook world. Biased occupational terms such as poltceman, 
mailman, and fireman, Limit and deny the occupational potential 0f 
halé the readers. Imbalance in word order (boys and girls, men and women, 
he or She) with the male continually taking first place 48 another form 
of bias through Language. 


IMPACT 

"In a comprehensive review of the research, Zimet conckudes that the 
content of books does affect the attitudes and behavior of readers, both 
child 2n and adults.11/ 1t ib useful to take a bries Look at the potential 


ways these various forms of bias may impact on our eLementary and secondary 
students. 
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@ Exclusion and invisibility may provide our students with a fallacious 
view of the composition of the world in which they Live. For students 
of the exetuded group or groups, the effect of their om invisibivity 

4s to deny them an affvunation of their very existence and to conver 
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to them a message of Anbignt {cance dn relation to the total society. 


e Stereotyping denies students a knowedge of the diversity, complexity, 
and variation which characterize an iy group Of human beings. Persons 
who see themselves oe onky in stereotypic ways may cnternalize 
these stereotypes, and fart go identify and develop thetr oun unique 
abilities, interests d potentiar. 


@ Imbalance Limits student knowledge of the various perspectives and 
Anterpretation which must be appied for a complete unders tanding of 
historical and contemporary realities. 


ity and avoidance give students only a partial portrait of our 
nation, 4s development, and of the information they need to deal 
igently with their contemporary world. 


@ Fragmentation and isolation deny students knowfedge of the influence 
and the contrtbutions of women and other minorities to contemporary 
society. 


@ The very structure of the Language encourages students to cons sttuct ae 
biased perception of themselves, of others, and of the reality of 
their world. 


"The challenge to educators is not only to call for the publication of 
bias-free texts, but to neutralize the hidden curriculum in the mellions of 
textbooks akready in use in chassnrooms across the nation. 14 past experience 
is any guide, many of these books will still be in use in the year 2000. 


"We shal suggest several methods fon teachers to alert their students 
to the bcased Lessons of the hidden curriculum, and to take affcunative 
Steps to supplement textbooks. The first step 45 for educators to be 
able to analyze texts, Locate and neutralize bias. Shortly, we shall have 
the opportuncty to develop and refine these bias-detecting skies." 


B. Questions and Answers : 5 minutes 


After completing the lecturette, the facilitator should allow about 
five minutes for participant questions. The facilitator also may choose 
to respond to questions during the lecturette. Whether questions are 
encouraged during or after the lecturette, two standard cautions are in 
order. Questiorls and responses should not represent significant digressions 
from the main purposes of the lecturette, and the facilitator should ensure 
that adequate time remains for the other planned activities. 


C. Individual activity--"Identifying Sex Bias in K-12 1 
Instructional Materials--Case Studies" 15 minutes 


The purpose of this individual participant activity is to provide 
participants with practice in identifying and remedying biased instruc- 
tional materials. Participants are provided with a "Summary of the Forms 
of Bias in Curricular Materials," which describes and gives examples of 
the forms of sex bias. This summary can be used to help participants 
as they analyze and rewrite samples of sex bias found in textbooks. 


The facilitator should introduce the activity with comments such 
as: 

"Although textbook publishers are beginning to recognize the problem 
of Sex bias and are working to remove biased content and illustrations, 
the textbooks in classrooms today will probably be in use for many years 
to come. Therefore, it is important that each of ud be able to analyze 
curricular materials and be able to identify sex bias. In addition, we 
Should be able to nemedy the bias by suggesting changes and revisions 
which are bias free. You may éventually teach these skills to your oun 
students, and provide then with the abilities needed to recognize and 
change sex-biased matertaks. 


"During the next few minutes, you will have the opportunity to ana- 
Lyze sample curricular excerpts for sex bias. Teacher Educator Worksheet 
3, "Identifying ;Sex Bias in K-12 Instructional Matertals,' 46 provided for 
this purpose. ‘Most of these excerpts have been adapted or quoted dinect- 
‘ky from textbooks currently betng used in grades K through 12. In each 
ease you will be’ asked to evakuate the text excerpt and deteunine if sex 
bias XS present. Th it is not, you can immediately go on to the next case. 
But if you do find sex bias, you should identify the form of bias (sexist 
Language, stereotyped presentation, etc.) and suggest how you would re- 
write the text to eliminate the bias. You may find the 'Summary of the 
Forms of Bias in Curricular Materiaks,' Teacher Educator Worksheet 2, 
as a useful reference for this exercise. 


"Vou will have about 15 minutes to complete this activity, and then 
we Shall discuss your responses." 


D. Small group discussions 10 minutes ° 
After approximately 15 minutes of individual work on this activity 
the facilitator should ask the participants to form small groups of 
about four to six members. Each group should review the worksheet and 
compare respenses. The facilitator should circulate among the groups and 
note any questions or issues which should be discussed by the total group. 
E. Total group processing 10 minutes 


After participants have had approximately 10 minutes to complete 
and compare responses to the worksheet in small groups, the facilitator 
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should call together the total group to review and process this activity. 

The facilitator should review the responses to this exercise provided in 

Teacher Educator Worksheet 3A. Participants should be encouraged to 
_____raise_specific_questions_and_issues which emerged in their smal]l_group  _ 

activities. The facilitator should also raise issues that he/she noted 

during the small group session. In addition, the facilitator may wish 

to raise.the following questions at this time: 


@ Which forms of sex bias in instructional materials were most 
difficult for you to identify? 


4 
e Which forms of sex bias were most difficult for you to rewrite? 


# If you were to teach this skill to your own students, what methods 
and approaches would you use to facilitate their understanding 
of the process of analyzing textbooks for sex bias? 


The facilitator Should emphasize that awareness of the bias in textbooks, 


and of its many and subtle forms, is the first step to neutralizing its 
harmful impact on children. 


( 


IV. BREAK : TIME REQUIRED: 10 MINUTES 
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VY. SEX BIAS IN TEACHER EDUCATION MATERIALS TIME REQUIRED; 30 MINUTES 


(A) Lecturette--"Analysis of Sex Bias in Teacher 
Educatitn Material: The Next Frontier" ( 5 minutes) 
——(By “Sia TT gi oup discuss ions--"Tdéentifying Sex Bias ~~~ — 
in Teacher Education Instructional Materials" (15 minutes) 
(C) Total group processing (10 minutes) 


> Purpose of the activity: 


The purposes of the activity are: 


@ to provide participants with a conceptual data base regarding the 
issue of sex bias in teacher education materials 


@ to provide participants with the opportunity to apply the knowledge 
acquired from analyzing sex bias in K-12 instructional materials to 
teacher education materials 


e to provide participants with the opportunity to predict the forms 
of sex bias in teacher education materials 


Materials needed: » = 
For participant use: 


e "Summary of the Forms of Bias in Curricular Materials"--Teacher 
Educator Worksheet 2 


e "Identifying Sex Bias in K-12 Instructional Materials~-Case Studies"-- 
Teacher Educator Worksheet 3 


e "Sex Bias in Teacher Education Materials: A Prediction Sheet"-- 
Teacher Educator Worksheet 4 
For facilitator use: 
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e "Identifying Sex Bias in Teacher Education Materials: A Prediction 
Sheet and Sample Responses"--Teacher Educator Worksheet 4A 


Facilitator preparation required: 
The facilitator(s) should: 
@ thoroughly review this outline and all participant materials 


@ review Teacher Educator Worksheet 4A--"Identifying Sex Bias in Teacher 
Education Materials: A Prediction Sheet and Sample Responses" 


@ review the suggested lecturette and adapt it to accommodate unique 
group needs or facilitator style 
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Procedure: ’ \ 
A. Lecturette--"Analysis of Teacher Education Materials: The | 
Next Frontier" 


~~" The purpose of this Tecturette is to provide participants with an 
overview of the available data base concerning sex bias in-teacher 
education materials and to apprise them of the need for further research 
and dissemination in this area. 


Suggested Jecturette: 


"During the fast hour, we had the opportunity to anafyze the way the 
various founds of Sex bias emerge in elementary and secondary instructional 
materials. We atso had the opportunity to revise these matbrials to 
eliminate this bias. Hopefully the worksheet that you received, 'Summary 
of the Forms of Bias in Elementary and Secondary Curricular Materials,’ 
well be helpful as you work with students in your teacher education 
classes. This sheet can help to prepare them to identify sex bias in 
the instructional material that they will be using as teachers. This is 
a crttical skill for them to develop. 


"It & equally important for those responsible for preparing teachers 
te examine the teacher education textbooks that are in use in college and 
university courses. Each year, over 2000,000 prospective teachers graduate 
from our teacher preparation institutions. They hold significant power 
for providing sex equity in our elementary and secondary schools. Teacher 
education textbooks represent a critical ingredient in determining the way 
these future teachers ane prepared to work with children. These texts 
have the potential for decreasing sex bias in teacher attitudes or be- 
havior. They can provide signigacant discussion of the way sex role stereo- 
typing Limtts the potential of both female and make students. They can 
analyze existing sokitions, such as Tithe IX, that attempt to eradicate 
the nature and impact of sex discrimination. These texts can encourage 
future teachers to be avare of and cométted to etlucational equity. 0x, 
through omission and stereotyping in naviative and iLeustrative material, 
they can reinforce or crerte biased attitudes and behaviors. Thetr content 
48 enritical. : 

"Despite the cwmcial importance of teacher education materials, they, 
un€cke K-12 materials, have not been subjected to extensive analysis. In 
fact enty scant analysis has been done on higher education texts in general. 
One of the few studies at this Level analyzed the 13 textbooks most commonly 
wed in graduate psychology courses. Findings indicated that women were 
rer Ty underrepresented and that tanguage was oveushelmingly scx 
biased. 


"At this point,’ there has been no well-documented analysis of Sex. bias 


tn teacher education texts. There 46 no widespread awareness of oA concern 
overt potential sex bias that may characterize these instructional materiats. 
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"One very rudimentary study suggests that there 4 a critical need for 
research and dissemination in this area. Seven recently published 'Intrcduction 
to Education’ texts were randomly selected for review. , Five of these books 
did not include any mention whatsoever of sexism on the need for sex equity. 

_ .__Qne.500 page text did include the topic, but treatment was confined te a single 
dAnaccunate paragraph about Title 1X.13/ While ct Cs unposscble to generatize 
from such preliminary findings, they do point to a pressing need for a 
thorough and extensive exantnatiun vf the materials we use to prepare our 
teachers. This represents an important new frontier for the attatnment ’ 
Of Sex equity <n education. 


"It i» Cikely. that many of the forms of bias that characterize K-12 
materials will also be found in our teacher education texts. Consequently, 
we have to continually keep in mind issues of invisibclity, stereotyping, 
imbalance, unnreatity, isolation, and Linguistic bias when we select 
iustructional materials for preservice and inservice instruction.” 


After completing the lecturette, the facilitator should pause briefly 
P for questions. ‘ 
B. Small group discussions--"Identifying Sex Bias in : 
Teacher Education Materials--A Prediction Sheet" 15 minutes 


The facilitator should begin the activity by asking participants to 
turn to participant Worksheet 4 in their materials which is entitled, 
"Identifying Sex Bias in Teacher Education Material-- A Prediction Sheet." « 
She/he may introduce the activity with comments such as the following: 


"We will now move into an exercise that wile give us an opporturtty 
te apply btas-detecting skcels te teacher education material. How may sex 
bias characterize the materials that ane used to prepare teachers? What are the 
spectgie ways Cnowhich tis bias may emerge? . 


"For the next 15 minutes we will be working tn Small groups to cdentcgu, 
as specesicakly as possible, the potential nature and forms of sex bias tn 
feacher education materials ." 


The facilitator should go over the directions on Worksheet 4 
with the participants. If participants exhibit initial confusion, the: 
facilitator may choose to provide a few more examples that she/he selects 
from Teacher Educator 'lorksheet 4A. 


The facilitator should then ask the participants to form groups of 
four or five persons each and answer the questions as completely and 
specifically as possible. During this time the facilitator should circulate 
among the groups to ensure that the participants understand the directions 
and are involved in the activity. If any group is having difficulty with 
the exercise, the facilitator(s) should serve as a catalyst, but avoid 
dominating the activity. 
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C. Total group processing ; 10 minutes 


After 15 minutes of small group discussion, participants should 
be reconvened in the total group to discuss the questions. A sample 
of some of the responses. to the questions srould be shared with the 
entire group. The facilitator is directed to Teacher Educator Work- 

' sheet 4A "Identifying Sex Bias in Teacher Education Material: A,Pre- 
diction Sheet and Sample Responses” which provides sample responses for 
each course identified on the worksheet. In addition, a number of 
generic responses are also provided. The facilitator should use the 
answer sheet as a guide, keeping in mind that a comprehensive study has 
yet to be done in this field, and many other appropriate responses are 
possible. . 
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VI. 


THE CURRICULAR RESPONSE TO SEX- BIASED TIME REQUIRED: 30 MINUTES 


MATERIALS 
(A) Lecturette--"Sex-Fair and Affirmative Instructional] 
Materials" ( 7 minutes) 
(B) Individual activity--"Distinguishing Between 
Sex-Fair and Affirmative" (13 minutes) 
(C) Total group processing (10°mintues ) 


Purposes of the activity: 
The purposes of the activity are: 


@ to provide participants with an overview of the nature and purposes of 
sex-fair and affirmative materials ‘ 


@ to provide participants with an opportunity to distinguish between 
biased, sex-fair, and affirmative instructional materials 

roy : 

e to provide participants with the opportunity to write sex fair and 
affirmative material . 


Materials needed: ; 
For participant use: 


e "Distinguishing Between Sex Fair and Affirmative"--Teacher Educator 
» Worksheet 5 


* 


For facilitator use: 


e "Distinguishing Between Sex-Fair and Affirmative-Answer Guide"-- 
Teacher Educator Worksheet 5A 


Facilitator preparation required: 
The facilitator should: 
e thoroughly review all participant materials and Worksheet 5A 


® review suggested lecturette and adapt jt to accommodate unique group 
needs or facilitator style r 


Procedure: 


4 
A. Lecturette--"Sex-Fair and Affirmative Instructional 
Materials" 7. minutes 


The purpose of this lecturette is to provide participants with an 
overview of the nature and purposes of sex-fair and affirmative materials. 
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Suggested lecturette: 


"We have now examined the forms of sex bias that appear not only in 
K-12 materials but in teacher education texts as well. Ads we have proceeded 
with our analysis, you have probably been very mich aware that there are 
degnees of bias. Perhaps some material has been so blatanthy offensive that 
4t has surprised or even Shocked you. In other cases, the bias tw very subtle 
and it is necessary to Look ckoscely and carefully to discover its existence. 


"You have not only been analyzing texts to cdentify bias, but you have 
also been developing your skills in. nevising materctals tn order to crvate bias- 
gree material. When you work with teacher education students in your clkass- 


-noom, it <s important to give them this dual experience'os analysis and 


neviscon <4 they are to gain a thorough and comarchenscve understanding of 
the nature of sex bias in indtrurctional material. 


"As you have practiced rewriting bcased material and have shared your 
responses in Small and Large groups, perhaps you have noted that there a 
degrees of emphasis in the creation of nonsexist matercak. In fact, to 

kinds of nonsexist material have been identified, sex-facr and affirmative. 


"Sex- fair material reflects a philosophy of equal and fair treatment 
for males and females. Completely sex- fair material would be character- 
zed by an absence of the scx forms of bias we have discussed. 'Sex-facr’ 
Ls basically the position of those publishing companies that have cssued 
guidekines to ensure the future development of bias-sree elementary and 


‘Secondary texts. The first enunciation of spectsie eriterta for Sex- far 


materials came tn 1972 with Scott Foresman's Guidelines for Papa 
the Image_of Women in Textbooks.1+/ Scnce then many other pu LUG 
compantes have o developed ther own guideltnes. 


"While there are some differences in these various gucderines, ii 
general they urge that females and males should be represented cr equal 
numbers in Gstuctional materials and that sex should be presented ura 
manner sree from Stereotype. These guidelines, indicate that gemales and 
males of all racial and ethnic groups should be portrayed accurately in 
teuns of character, temperament, and tratts.xt They should exhibit a full 
raige of human enotions and behavior and. Ahoukd participate in ark walks 
of Lge aid in a wide rage of occupational endeavors. 


"Further, the guidelines suggest that there should be balance im 
presenting historical perspectives, and that texts should cnekude a parr 
portion of matertals about or by women. For example, they suggest more 
extensive discussion of social or cultural history where women have made 
particularly significant contributions. They cndicate that texts should 
clearly identify the Legal, economic, and social barriers of drfferent 
places and times and the dmpact these have had on women's activity and 
achievement. 


"Most of the guidelines also neglect the need for greater reality 
and integration of the nistorteal expertences of women and of their parti- 
cipation <n and contrcbution to contemporary soetety. They also speccsy 
the need te eliminate Corguistie bias whenever possible. 
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"Many who are concerned about sex equity believe that sex- fair materials 
must be complemented by those that are clearly affiumative in nature and 
Antent. Affsunative materials not only present, but actually emphasize 
nonstercotyped attitudes, characteristics, and behaviors and the avatlability 
of nontraditional occupations and career goals. They stress the aspirations 
and achievements of girls and women in the face of obstactes and barriers ' 
that had to be, and, to varying degrees, still must be overcome. 


"The dmmediate goal of affiumative materials is to combat the present 
existence of sex bias in schook and soctety. The philosophy here ts that, 
while sex-fair is clearky an improvement over biased matertats, it 4 
not sugsicient to redress past and present bias. Since females and males 
ane continually bombarded with sexist messages from all aspects “§ society, 
it is &mportant to offer students instructional material with strong, 
positive statements about role models tnat are clearky nontraditionul in 
their attitudes, behaviors, and goaks. Ultimately, when sex bias 
eradicated and no Longer hampers the abilities ori mites the asprraticns 
of Students, affirmative materials may have Limited value. Given present 
conditions, however, they represent a form of nonsexist instructional 
material that many people consider crucial.” 


After completing the lecturette, the facilitator may pause briefly 
for participant questions. , 
B. Individual activity--"Distinguishing : 
Between Sex-Fair and Affirmative" (13 minutes) 


The facilitator should begin the activity by asking participants to 
turn to participant worksheet 5 in their materials which is entitied, 
"Distinguishing Between Sex-Fair and Affirmative.” She/he may introduce 
the activity with comments such as the following: 

"We Wile now try an exercise that will help us cdentcgy the differences 
between Sex-sain and affirmative materials. For tne next few minutes we weere 
be working individually to analyze sample materials to deteuine which 
are biased, which are sex fain, and wnich ane agpvunative. The §t4th 
worksheet 44 designed to help you do this and absy to refine your skcbls . 
in developing sex-fair and afkiunative material. 


"The £cfth worksheet contains three sections. FAarst, you are abked 
tu analyze excerpts from children's books and idenicgy them as 'sex-biased,' 
"sex-fair,' on 'afgiumative.' The second part gives you the chance to 
analyze teacher education material in the same way. The finat section 
offers an example of a sex-biased passage, and asks you to revise the 
passage so that it 4s sex fair. And then you are asked to nevase 4t again, 
su that dt 1s asfdunative. 


"This exercise will give you the opportunity to develop both 'sex- fait! 


and ‘affirmative’ responses to biased curricular material. After ADPHOXt- 
matelu 10 minutes, we wil share some of your responses in the total group." 
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The facilitator then asks the participants to independently 
complete worksheet 5. The facilitator should make himself/herself 
available for answering questions by circulating among the groups. 


C. Total group processing 10 minutes 


After participants have worked at the exercise for approximately ten 
minutes, the facilitator should reconvene the total group for processing 
the exercise. The facilitator should review the participant responses to 
the exercise, and allow time ws several participants to offer their sex- 
fair and sex-affirmative revistons before the total group. (The facilitator 
is directed to Worksheet SA which outlines appropriate responses. ) 


The facilitator should encourage participant evaluations of both 
sex-fair and sex-affirmative revisions. She/he may ask questions such 
as the following: . 
@ Do you see yourselves emphasizing either sex-fair or sex- 
affirmative revisions? Or some combination of the two?. Why? 

e@ What methods or procedures would you use in helping your students 
distinguish between sex-fair and affirmative instructional 
naterials? ' 
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SUMMARY AND CONCLUDING REMARKS TIME REQUIR EG: 5 MINUTES 
Purposes of the activity: ; 
The purposes of this activity are to: 
@ summarize the activities of the past three hour training session 
@ provide a transition to the next training activities 
Materials needed: 
For participant use: None 
For facilitator use: None 
Facilitator preparation required: 
The facilitator should: 


@ review the suggested concluding remarks, and adapt them to fit unique 
group needs and facilitater style 


. 


Procedure: 

The purpose of this final activity is to review the major points of 
the training session, and to prepare the participants for the following 
session. The facilitator should make the following--comments:. 


"In the first session of the workshop, we have focused on the role 
of the teacher as manager of curricular materials. During this time we have: 


@ Adentified the six forms of Sex bias in indtrauctional materials 

° analyzed K-12 curricular materials for sex bias 

@ puedicted the nature of sex bias in teacher education texts 

e differentiated betnueen biased, sex-fain, and afjiumative materials 

@ revised biased curriculum into sex fair and sex-affirmative materials 

"The ingtuential role of curriculum in the classroom suggests that we 
as teacher educators must pay particular attenticn to sex bias in this area. 
Whether in elementary, secondary, or college classrooms, biased material 
Leaves its mark on the hearts and minds of Students. The skills acquired 


dn this workshop should prove helpful to you and to the teachers you train 
dn ddentr fying and alleviating this bias. 
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"But your responsibilities as a teacher educator go beyond the 
ewrriculum. In the next session, we shall review how sex bias appears 
dn other areas of classroom Life, and how you can reduce and eliminate 
these other forms of biabtas well." . 
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PREPARING TEACHERS 10 ANALYZE AND ALLEVIATE SEX 
BIAS IN THE CLASSROOM, THE SCHOOL, AND THE COMMUNITY 


Outline for Session B for Teacher Educators 


; Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 
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Resource Center on Sex Roles in Education 
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. SEX EQUITY IN TEACHER EDUCATION: 
PREPARING TEACHERS TO ANALYZE AND ALLEVIATE 
SEX BIAS IN THE CLASSROOM, THE SCHOOL , AND THE PROFESSION 


APPLICATION SESSION B 
FOR TEACHER EDUCATORS - 


Session Specifications 


Z xu” 

Session population: Individuals involved in pre- and inservice teacher 
education from local education agencies, staté departments of education, 
and departments, schools and colleges of education at public and private 

. colleges and universities. [ 


Session objectives: The objectives for Application Session B include: 


e@ to provide participants with a conceptual data base regarding sex bias 
in instructional procedures 


e to provide participants with a context for understanding the significance 


and rationale for training teachers to identify and eliminate sex bias 
from instructional procedures 


@ to provide participants with the opportunity to identify and correct 
sex bias in selected examples from classroom instruction 


@ to provide participants with the opportunity to apply the information 
acquired from analyzing sex bias in K-12 instructional practices to 
teacher education classrooms 


e to provide participants with the opportunity to predict the forms of 
sex bias in instructional interaction in teacher education classrooms 


e@ to provide participants with the opportunity to inventory and plan 
to reduce sexist instructional practices in their own classrooms 


e to provide participants with a conceptual framework and rationale 
concerning affirmative teaching strategies 


e to provide participants with practical examples of affirmative teaching 


strategies to be utilized by teacher education students in K-12 classrooms 


@ to provide participants with the opportu ity to adapt and develop 
affirmative teaching strategies for the teacher education classroom 
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@ to provide participants with a rationale.for preparing teachers as 
institution builders and as scholars 


@ to provide participants with an opportunity to relate the’ functions 
of institution building and scholarship to specific actions directed 
toward eliminating sex bias 

e@ to provide participants with a rationale for teacher educator involve- 
ment in institution building and scholarship for eliminating sex bias 
from teacher education programs 


@ to provide participants with an opportunity for individual action 
planning in eliminating sex bias from their teacher preparation programs 


Time required: Three hours 
Materials needed: 
For participant use 


e "Summary of the Forms of Sex Bias in Instructional Procedures, K-12"-- 
Teacher Educator Worksheet 6 


e "Identifying Sex Bias in Instructional Procedures-- Case Examples”-- 
’ Teacher Educator Worksheet 7 : : 


"Assessing Sex Bias in the Classroom: An Observation Sheet"-- 
Teacher Educator Worksheet 8 


"Identifying Sex Bias in Teacher Education Courses: A Prediction Sheet"-- 
Teacher Educator Worksheet 9 


"Self-Analysis Action Plan"--Teacher Educator Worksheet 10 


@ "Sequencing Teaching Strategies to Combat Sex Bias"--Teacher Educator 
Worksheet 11 


@ "Developing Affirmative Teaching Strategies for the Teacher Education 
Classroom"--Teacher Educator Worksheet 12 


e 


@ "Teacher as Institution Builder"--Teacher Educator Worksheet 13 
e "Teacher as Scholar"--Teacher Educator Worksheet 14 


¢ "Teacher Educator as Scholar and Institution Builder: Recommendations 
for Action"--Teacher Educator Worksheet 15 


"Teacher Educator as Scholar and Institution Building: Action Planning"-- 
Teacher Educator Worksheet 16 


# "Workshop Evaiuation Form"--Teacher Educator Worksheet 17 
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For facilitator use: 


@ Teacher Educator Worksheet 7A 
e Teacher Educator Worksheet 9A 
@ Teacher Educator Worksheet 12A 
e Charts on newsprint, acetate, or chalkboard: 
- "Roles of the Teacher" (see Section I of Application Module A) 
Facilitators required: Although the sessidn may be conducted by a single person, 
it is preferable in most cases to share responsibilities among several 


persons (female and male) who posses both subject matter expertise and 
group process skills, and who represent racial-ethnic diversity. 


Facilitator preparation required: 
The facilitator(s) should: 


e thoroughly review this outline and all participant materials 


@ review suggested lecturettes and adapt them to accommodate unique group 


’ needs and facilitator style 

- Opening comments (Section 1!) 5 minutes 
- "Forms of Sex Bias in Instructional Procedures." : 

(see Section II) 25 minutes 
- "The Nature and Purpose of Affirmative Instruction" 

(see Section V) 5 minutes 
- "The Role of the Teacher Beyond the Classroom Door" 

(see Section VI) 5 minutes 
- “Teacher Educaters as Institution Builders and Scholars" 

(see Section VI) 5 minutes 
- "Concluding Remarks" (see Section VII) 5 minutes 


@ prepare charts as identified in "Materials needed" listing of each section 
Group size: Flexible 


Facilities required: Meeting room to accommodate expected number of participants; 
moveable tables and chairs will facilitate small group work 


Equipment and supplies required: Overhead projector, transparencies, chalkboard 
and chalk or newsprint and marker, pencils for each participant - 
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‘PREPARING TEACHERS TO ANALYZE AND ALLEVIATE 
SEX BIAS IN THE CLASSROOM, THE SCHOOL, AND THE PROFESSION 


‘APPLICATION SESSION 8 


Session Agenda 


—— 


OPENING COMMENTS 


FORMS OF SEX BIAS IN INSTRUCTIONAL PROCEDURES 


mom 


A. Lecturette--"Forms of Sex Bias in 
Instructional Procedures" 

B. Questions and Answers 

C. Individual activit --"Identi fying Sex Bias 
Instructional Procedures-- Case Examples” 

D. Small Group Discussions 

E. Total Group Processing 

SEX BIAS IN TEACHER EDUCATION CLASSROOMS 

A. Introduction 

B. Individual Activity--"Identifying Sex Bias 
in Teacher Education Courses: A Prediction 
Sheet" 

Smal] Group Discussions 

Total Group Processing 

Individual Activity-~"Sel#-Analysis Action 
Plan" 

BREAK 

AFFIRMATIVE TEACHING STRATEGIES TO COMBAT 

SEX BIAS . 

A. Lecturette--"The Nature and Purpose of 
Affirmative Instruction" 

B. ‘Small Group -activity--"Adapting Affirmative 
Instructional Strategies to Teacher 
Education Classrooms" 

C. Total Group Processing 

ALLEVIATING SEXISM THROUGH INSTITUTION BUILDING 

AND SCHOLARSHIP 

A. Lecturette--"The Role of the Teacher Beyond 
the Classroom Door" : 

B. Total Group Processing = 


in 


TIME REQUIRED: 5 MINUTES 


TIME REQUIRED: 60 MINUTES 
(25 a 
( & minutes. 
(10 minutes) 
(10 minutes) 
(10 minutes) 
TEME REQUIRED: 40 MINUTES 


(5 minutes) 


(10 minutes) 


{20 ee 


5 minutes 
(10 minutes) 
TIME REQUIRED: 10 MINUTES 


TIME REQUIRED: 30 MINUTES 
A \ 
( 5 minutes) 


(15 minutes) ~ 
(10 minutes} 


TIME REQUIRED: 30 MINUTES 


( 5 minutes) 
(10 minutes) 


C. Lecturette--"Teacher Educators as Insti- 


tution Builders and Scholars" ‘ 5 minutes) 
D. Individual activity--"Action Planning” (10 minutes) 
VIT. CONCLUDING REMARKS TIME REQUIRED: 5 MINUTES 


TOTAL TIME REQUIRED: 180 MINUTES 


¢ 
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OPENING COMMENTS — TIME REQUIRED: 5 MINUTES 


Purpose of the activity: : 


“The purpose of this activity is: 


e to pravide participants with an overview of the activities in this 
module 


fs 


Materials needed: None 


Facilitator preparation required: 
The-Reci li tator should: 


¢* thoroughly review the total session outline 


@ review the suggested introductory remarks and adapt them to accommodate 
unique group needs and facilitator style ; 


Procedure: 


. The facilitator and any persons assisting with the session should be 
introduced if they have not been involved in the workshop to this point. 
The facilitator may wish to introduce the session with comments such as 
the following: 

"During the {irst application module, we had the opportunity to 
explore sex bias ads it emerges in curricular materials. We also had the, 
cpportunity to respond to bias in books, both the K-12 texts and teacher 
education texts as well. 


"But 4t 46 not on the pages of books alone that children Learn about 
Sex bias. Bias also emerges in the way that teachers interact--or fail 
to inteiact--with students. The manner of teacher-student interaction 
sends messages to both boys and girls about how they are valued, what 
expectations they are to fulfiel, what rewards they will receive, and 
what behaviors wih2 be punished. And research indicates that generally 
teachers are far from fair in their teaching styles and exhibit sex-bdased 
behaviors. Hew to detect biased interactions and how to correct then will 
be dealt with in this module. 


"This final application session will also provide the opportunity 
tc view the larger role of teachers beyond the classroom. We shall consider 
the teacher in relation to the school at Large, and to educational scholar- 
Ship. What role can the classroonf teacher play in creating a more sensitive, 
sex-fain school system? How can the classroom teacher contribute to the 
development of a body of sex-fair research? And whether we are Looking 
at the teacher as institution builder, on scholar, or manager cf ckasdroom 
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dnteraction, we wih aluays come back to our role as teacher educators 


and how we can prepare teachers “to be free of sex bias in all these roles 
and responsibilities.” 
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II. FORMS OF SEX BIAS IN INSTRUCTIONAL PROCEDURES TIME REQUIRED: 60 MINUTES 
(A) Lecturette--"Forms of Sex Bias in Instructional 
Procedures" % (25 minutes) 
(B) Questions and answers ( 5 minutes ) 
(C) Individual activity--"Identifying Sex Bias 
in Instructional Procedures--Case Examples” (10 minutes ) 
(D) Small group discussions (10 minutes ) v 
(E) Total group processing (10 minutes) 


Purposes of the ectivity: 
The purposes of this activity are: 


@ to provide participants with a conceptual data base regarding 
the issue of sex bias in instructional procedures 


@ to provide participants with a context for understanding the 
significance and rationale for training teachers to identify 
and eliminate sex bias from instructional procedures 


e to provide participants with the opportunity to identify and 
correct sex bias in selected examples of classroom instruction 


Materials needed: 
For participant use: 


e "Summary of the Forms of Sex Bias in Instructional Procedures, 
K-12"--Teacher Educator Worksheet 6 


@ "Identifyine 3ex Bias in Instructional Procedures--Case Examples"-- 
Teacher Educ-tion Worksheet 7 


For facilitator use: 


@ acetate transparency or newsprint charts containing the following 
key emphasis points of lecturette: 


Invisibility 

Boys are given more of the teachers' classroom attention 
Stereotyping 

Le Through teacher verbal behavior and expectations, female 

and male students can be channelled into separate roles, 

activities, and behaviors 
Fraqmentation/Isolation 

Teacher initiation or acceptance of sex-segregated groupings 
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Linguistic Bias 


Use of masculine terminology to refer to all people 
Use of derogatory terminology to refer to members of one sex 


Imbalance/Selectivity 
Heavier instructional emphasis on cognitive disabilities 
that trouble males ad 
Unreality 9 
Critical need for teachers to recognize the reality of 
sex bias in classroom instruction. Only after this 
awareness can we work toward its elimination 
o Teacher Educator Worksheet 7A 
Facilitator preparation required: 
The facilitator(s) should: 
t 
@ thoroughly review this outline and all participant materials 


@ review suggested lecturette and adapt it to accommodate unique group 
needs or facilitator style 


® prepare key points of lecturette on individual acetate transparency 
or newsprint chart 


@ review Teacher Educator Worksheet 7A 
Procedure: 


A. Lecturette--"Forms of Sex Bias in Instructional 
Procedures" (25 minutes) 


The purpose of this lecturette is to provide participants with a 
conceptual data base concerning sex bias in instructional procedures and 


with a rat.onale for training teachers to recognize and eliminate this bias. 


Before beginning the lecturette, the facilitator should make sure that 
acetate transparency or newsprint chart sequence is readily accessible for 
displays; reference should be made to these materials at appropriate times 
during the lecturette. - 


Suggested lecturette: 


"In the frst application sesséon, we spent a good deal of time in 
developing shrieks for identifying sex bias in instructional materials. 
We saw how --through what a textbook author chooses to include on to gloss 
over, through points that are emphasized and interpretations that are 
emitted, through the way characters are shaped and portrayed, and through 
the very nature of the Language itsels --individual bias can emerge in 
textbooks and have impact at the imstitutional Level. 
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"ar "Just as curricular materials teach Lessons not only in math, 
socal studies, and reading but in sex bias, 50, too, in related ways, 
awstructionak procedures become part of the hidden curriculum and can 
transmit sexist Lessons to students. Through the myriad of ways teachers 
manage the instructional climate of the classroom, students Learn about 
who and what 48 important, the attitudes and behaviors they should exhibit, 
and the roles and occupations ta which they should aspire. And sometimes, 
as with curricular materials, these Lessons car be harmful to entine 
groups within our population. ; 


"AS we spend some time analyzing the way bias may characterize 
instructional management, it 48 important to keep in mind that in many 
cases the research we'll be discussing is based pn data negarding white 
middfe class students; it is not generalizable fo instructional treatment 
Of minority students. In fact, sex-biased instructional procedures as 
they relate to minority students is an area in which there is a critical 
need for further research. ; 


"Before we begin analyses of sex bias in the instructional management 
of the classroom climate, it is smportant to set forth a few caveats. 
We atk know the complex data on teacher effectiveness, and we've read 
studies that show conflicting results when attempts are:made to relate 2 
teacher behavior to student output. We al know the subtleties and 
complexities of the classroom environment where an enormous number of 
variables come into pkay. Given this general framework, we must be cautious 
as we begin to interpret how sex bias operates and impacts in the classroom. 
However, we must not become paralyzed by the complexity of the research | 
data, {or we have a good deal of evidence and Logical basis, both psycho- 
Logicatky and phitesophicatly, to make interpretations and to draw potential 
conckusions concerning sex bias in the chassnoom. 


"With these cautions in mind, we wil examine the six fonds of bias-- 
cnvescbitity, sterec typing, fragmentation, Cinquestcce burs, inibalance, and 
unreality--as gthey appear in the instructional. procedures through which 
teachers manage the classroom environment. 


Tnv ocbibity 


"If we were to visit a teacher's room at the end cf the year and ask 
teachers tu recatl their most memorable and/or outstanding students, it 
would be Likely that the preponderance of names that we wousd collec would 
belong to makes. In fact, there 46 a good deal of data to suggest tu | 
mates are the salient and visible members 0f classrooms. 


"One way this saliency 46 manifested 4s through verbal interaction 
patterns between étudents and teacher. Boys are not only reprimanded mere 
(one study shows then receiving & to 10 times as many control messages as 
do garts} but they also appear to be talked to and Listened to more 
frequently than their female counterparts. |/ & 2/ In short, while the 
research cs not conclusive, (t appears that a pattern cs formed through 
which beus rececve mere of the teacher's active verbal attention. 
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"Mone recent research is disclosing many Subtle dif ferentiations 
that take place through verbal interaction. ‘For example, one group of 
researchers has found that teachers most frequently reprimand boys for 
creating disturbanaeds or discipline problems in the classroom. They most 
§requently praise boys for academic performance. The praise pattern for 
girls 44 almost completely reversed. Teachers usually reward girls ee 
nonacademic behaviors--for being neat, clean, polite, and quiet. When 
girls receive punitive messages, it is usually for their academic perfor- 
mance, 3/ : 


"Serbin and her colleagues have demonstrated other subtleties ti the 
ways teachers differentially distribute praise to females and males. 
She found that girls are mere Likely to receive positive reinforcement 
df they stand chose to their teachers while, for boys, reinforcement is not 
dependent on proximity to the teacher. 4/ 


"So interaction data suggest that girls are Less visible and Less 
audible in classrooms than are boys. Theuw sean to get Less of the teacher's 
attention. Further, teachers are Likely to offer them reward and praise 
not for academic performance but for being pokrte and quiet and for ‘ 
proximity-seeking behavior. 


"Exckusion and invisibility may occur not only through interaction 
patterns, but also through the physical aspects of the classroom. 1f 
posters, pictures, newspaper clippings, and other visual material exclude 
females and minority group members, students are being offered a 6-hour 
a day Lesson in bias through invisibility, 


Stereotyping 


"Oh no: The projector 44 broken again’ 1 need a young man with 
Some good mechanical aptitude who cak come up here and fix Lt.' 


‘Girls, would you please pour the punch and pass out the refresh- 
ments for the class party.’ 


"Weel, John, your pergormance in my class shows that you have 
good scientific aptitude. And I know from talking with you 
that you Like working with people and helping then. Have you 
been thinking about medicine as a career--perhaps becoming a 
doctor?’ . 


"Well, Joan, your performance in my class shows that you have 
good scientl{ic aptitude. And I Lnow from talking with you 
that you Like working with people and helping then. Have you 
been thinking about medicine as a career--perhaps becoming a 
nurse orn a Lab technician?! ’ 
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"Perhaps these comments--or different versions of them--mau sound 
familiar to you. They are verbal reflections of the way teachers gre- 
quently stereotype students, assuming that the mate hal§ of our population 
has in common one set of abilities, interests, values, and roles and the 
female half of our population has, in common another, set of abilities, 
interest, values, and roles, Such stereotyping generally reflects over- 
simplified attitudes and completely ignores individual dcfferences. 


"The stereotyping in the examples above actually durgaced at a verbat 
Level. However, when teachers hold biased expectations about student 
behavion, these may be transmitted more subtly. The teu “teacher expecta- 
tions’ on 'selg-fulsieeing prophecy’ may elicit a variety of reactions 
among you because there have been 40 many conflicting reports about this 
phesomenon. ; 


"Vou'LL remember that several years ago Rosenthal and Jacobson 
nandomly designated an average of five children per Chass as academic 
"spurters. ' | teachers were given the names of these ‘spurters'’ and 
the findings of \the study indicated that <§ teachers expected intellectual 
blooming in specific children, such gains would, in fact, result. Further, 
teachers deseribed-the randomly selected experimental children as being 


‘happier, mone curious, more cnteresting and having a better chance §0r 


success in Later Life than control subjects. 5/ 


"Sinee this pioneering study te uncover some-of the teacher/pupil 
interactive dynamics, there have been numerous studies which attempt to 
neplicate it with many conflicting conclusions. However, agter a thorough 
summary of the research on teacher expectations, Braum indicates that 
philosophicarly and psychologically the plienomenon of teacher expectations 
must be considered sertously. 6/ o f 


"Thene is only Limited data on the differential expectations teachers 
hold fon their female and make students. In one study,. Yuntor high Schook 
teachers were asked to sekect adjectives that they feet would descrtbe 
good make and good female students. Here ane their responses: 


Adjectives Deseribin Adjectives Deseribin 
Good Female Students Good Male Students 


apprectative sensitive active energetic 
cabm: dependable adventurous enterprising 
conscrLentious essicrient aAggiessive frank 
considerate mature . assertive dndependent, 
cooperative obliging CUNLOUS dnventive 7/ 
mannerty thorough 

posed 


These colums reglect stereotypesin miniature of the fonate and male roles. 
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"In another study, Partady investigated the effect of teachers! 
bekiess on pupils’ achievement and concluded that if teachers believe 
that first grade boys will do as well in reading as girls, then this, 
dn fact, with happen. Conversely, if teachers do not expect boys to do 
as ae as girls, then, in fact, their reading persormance will be Low- 
eA. 


"Braun concludes as a result of his analysis of teacher expecta- 
tions research: ’'Teachers need to be sensitized to the biases and 
stereotypes they hold and encouraged to examine these seriously in 
relation to their classroom behavion. After all, it is the 'teacher 
expectation of the pupik' and the vicious cincke it triggers that will 
determine Largely the child's self-image, and ultimately, academic 
Success or facture. 9/ 


"Stereotypes teachers hold for their students on the basiz of sex, 
nace, ckass, on ethnicity may be manifested not only in the interper- 
Sonal climate of the classroom but in the physical structure as well. 
Displayed materials, showing boys active and girls passive and showing 
women primarily on sokeiy as homemakers and men engaged in a variety 
Of occupations are continual visual reminders of Limited vptions and 
alternatives. 


Fragmentation/Tsokation 


"Fragmentation or separation on the basis of sex is another way 
that bias emerges in instructional management of the classroom. There 
ane many ways that this segregation occurs. Teachers may establish 
sepqrate Lining up procedures for female and make students. There may 
be various academic competitions set up with 'the boys against the girts.' 


There may be a single-sex interest and work group established. 


"Sometimes single-sex interest work and play groups emerge as a 
phenomenon of peer rather than teacher selection. Then bias may emerge 
not through teacher initiation but rather through teacher toLerance and 
acceptance. For example, in elementary school cases of the 'all-boys . 
club-no girs allowed,’ teachers may Shrug, smile and resect on how the 
sdtuation wikk change one day. However, these same teachers would in 
akl Likelihood find a situation of 'no Jews, no Italians, no Blacks 
akkowed' abhorrent and would intervent to stop racial, ethnic, or re- 7 
Ligious exckusion. Sex separation, whether actively initiated on passive- 
Ly tokenated by the teacher,- encourages social and academic isolation 
of the sexes and denies equality of opportunity and experience. 


"AS with the previous forms of bias, fragmentation and isolation 
may also appear in the phys.2ak arrangement of the classroom. 16 vis- 
ual materials ane separated 50 that there is a single bulletin bugra 
0§ famous contemporary women (or Bkacks or Jews or 1takians), the 
message 48 being transmitted that this group 4s somehow separated from 
and tangential to the cultural mainstrean. 


Linguistic Bias t 
"The same forms of bias that characterize the Language patterns 


in dnstructional materials may also be manifested in the teacher's 
verbak expression. 1 the teacher subsumes all people under the teu 
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mankind, refers to historical figures as or forefathers, continually 
used the pronoun he to encompass both femakis and males, used biased 
occupational terms, refers to adult males as 'men' and adult females 
aw 'ginks,’ uses or accepts student usage of S2ang terms that reduce 
women to animal status (chick, bitch, biddy, etc.), then a sex-biased 
perception of reality is created for students in that classroom. . 


"Further, Linguistic bias may be apparent in alt forms of written: 
communtcation in the classnoom--visuak displays, Letters to students 
and parents, classroom tests, journals, newspapers, etc. The result 
4s that both verbal and written communication complement each other to 
ACinforce sexist perceptions. 


Imbatance/Sekectivity 


"Encouraging each student to reach his on her full potential 14 at 
the heart of the educational process. However, through imbalance in 
the nature of compensatory instruction and sex-biased selection of those 
dn need of remediation, realization of goats is often denied. 

"Before we discuss dmbalance of emphasis‘in the nature of compen- 
satony instruction in our schooks, it 4s important to take a brie Look 
at what we. know about sex differences in intellectual abitities and 
achievement patterns. 


"There are many considerations to keep in mind when discussing 
sex differences. For example, sex difference discussion focuses on 
average differences between males and females and there 4s always a 
great deak of overlap between the sexes. Further, most of the research 
has been done on white middle class children and findings may not be 
generalizable to other groups. Studies which result in findings of 
Sex differences are more Likely to get published than are findings of no 
differences (null findings). Consequently, this may result in dhe 
edtabLishrient of a research data base that magnifies and exaggerates 
eehirrenced hae may: exist between the sexes. Finally, it is inaccurate 
to asume n gbivity on behavion that is deteuntned to be a sex 
difference 44 innate. There must be further study to discover whether 
the difference 45 innate or Learned. , 


"According to Jacklin, 10/ there appear to be two intellectual 
sex differences: verbal abihities and spatial visualization, Starting 
at about the junior high school years girls get higher average scores 
on tests of verbal ability while boys get higher average scores on 
tests of spatial visualization which measure the ability to mentally 
notate objects of two and three dimensions. There 46 evidence that 
spatial abilities can be directly and quickly taught. There 44 abso ~ 
a good deal of discussion concerning the potential relationship of 
spatial visualization abilities to achievement in mathematics. 
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"The National Assessment of Educational Progress (NAEP) <s the most 
comprehensive research effort to data that has examined educational 
achievement on a nationwide basis. This indicated that at age nine, 
males and gemakes show fairly equal scholastic understanding in the 
aneas of mathematics, science, social studies, and citizenship. How- 
ever, by age 13 females have begun a decline in achievement which 
continues downward through age 17 and into adult Life. It 4s in the 
areas of math and science achievement that the disparities between the 
Sexes ane most devastating. (An dmportant factor to remember about 
NAEP data is that there was no_attempt to control for the number of 
math and science courses the Ktudents had taken, and traditionally boys 
take mone courses in these two areas.) 11/ 


"So we find a pattern in which boys have more problems in areas 
of reading and verbal ability. Girls are more Likely to be at a dis- 
advantage in areas related to spatial abilities, mathematics, and 
science. It 4s now important to take a Look at the selection and 
balance with which compensatory instruction 4s delieverd in our schools, 


"Fon years educators have been pondering why Johnny can't read, 
and the educational Literature is filled with articles analyzing the 
problem and positing solutions. Further, when we consider the nature 
of the compensatory instruction offered by our school systems, we 
become aware that a key emphasis in this special imtruction 48 on 
neading and verbal skikls--the main problem areas for boys. In fact, 
the population serviced by this specigl instruction is primarily male. 
According to Gillespie and Fink, onegos the 'monre interesting stable 
phenomenon in special education (4s) Kat many more boys than girls 
are in need of special services.’ 12/ 


"There are many possible explanations as to why males appear to 
he in greater need of special instruction. However, AncneasXrng nunbers 
vf educators have begun to consider that there may be more mates recetv- 
ing special instruction because we have selected and emphasized that 
area of intellectual disadvantage which 4s most troublesome to mate 
Students. . 


"Only recently have educators begun to ponder why Anne can't do 
math and why Sally has such a weak comprehension of even the most basic 
scientific principles which affect her Life everyday. Only necently 
have some educators begun to consider that spatial skills should be 
taught in our «fassrooms, And only recently have spectal programs 
emerged to help alleviate the particular problems that female students 
ae mone Likety to have in the area of mathematics. This s particu- 
Lanty critical because 40 many female students avodd taking math course, 
and math has become tho ‘critical filter’ that denies females access to 
a wide auay of occupations. 


"So out compensatory instructional progrars appear to neglect bias 
through sekection of and emphasis on those cognitive areas which are 
most troublesome to mate students. In contrast, there has. been far 


£e64 attention paid to those cognitive areas in which our female students 
are mone fikeky to need help. ; 


Unreakity 


"When teachers are asked whether they institute differential 
instructional procedures for their’ female and make studénts, they often 
express shock and denial. '0f course not,’ is a typical response. ‘1 
treat the boys and girls in my classroom just the same.’ However, when 
these same teachers are observed, differential instructional patterns 
ane chearky apparent. 


"1§ teachers are to stop the sex bias that is Aeflected in instructional 
procedures, it 46 critical that they recognize the neality of this bias. 
They must become aware that it exists. 


"Teacher educators have a crucial role in helping teachers become 
aware of the ways that bias may emerge in instructional procedures. This 
can take place through observation dwring methods curses, and thrvuah 
appropriate supervision of student teaching. Further, it is critic 
that teacher educators attend to potential bias in their own teaching 
Procedures and in the way they manage the instructional cLimate of their 
oun classrooms. 1 teacher educators model bias in their classrooms, 
at Likely that the future teachers they instruct will perpetuate this 
model, 


"When sex bias 48 neglected in the very nature of the instructional 
process, the potential result is Loss of self-affinmation and esteem, 
2064 0f academic and occupational potential, denial of equal opportunity, 
and Limitations set on our students’ alternatives and options. Teacher 
educators have a key opportunity tn working toward the elimination of 
thts bdas and in making the attainment of full potential a reality for 
akk our students." 


B. Questions and answers ( 5 minutes ) 


After completing the lecturette, the facilitator should allow 
approximately 5 minutes for participant questions. If the facilitator 
chooses, she/he may decide to respond to questions during the lecturette. 
In either case, questions and answers should not represent significant 
digressions from the main purposes of the lecturette, and the facilitator 
should ensure that adequate time remains for the other planned activities. 


C. Individual activity--"Identifying Sex Bias in 
Instructional Procedures--Case Examples" (10 minutes) 


The purpose of this individual activity is to provide participants 
with an opportunity to develop their skills in identifying and remedying 
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the various forms of bias in instructional policies and procedures. 


Participants are provided with a worksheet, "Summary of the Forms 
of Sex Bias in Instructional Protedures," which briefly describes and 
gives examples of the forms of sex bias. s summary can be used: to 
help participants as they analyze and rewrite the "Case Examples of 
Bias in Instructional Procedures" on Worksheet 5. 


The facilitator should introduce this activity with comments such 
as the following: , 


"Th Application Session A, you had the opportunity.to tdentisy 
forms of Sex bias as they appeared in instructional mteriaks. ° In the 
next exercise, you will be given the opportunity to apply your sex 
bias detecting skills to classroom situations. You may wish to reser 
te Teacher Educator Worksheet 2, 'Summary of the Forms of Bias 4n 
Evementary and Secondary Curricular Materials .! 


"In each of the cases described on Worksheet 7, 'Identifying Sex 
Bias in Instructional Paocedures--Case Examples,’ you must gist decide 
th sex béas ts praesent. 14 <t ds, you must then identify the form of 
bias and suggest utat changes in indtauction, teacher/student cnter- 
action, or the physical envincnment of the cLassracom should be made to 
eriminate the bias. Aster approximately ten minutes, you will have the 
chance to discuss your responses in small groups." 


D. Small group discussions (10 minutes) 


After approximately 10 minutes, participants should be asked to 
form small groups (about 4-6 participants per group). During this 
time, they should be encouraged to share their responses, and the 
facilitator should circulate among the groups and note any questions or 
issues which should be discussed by the total group. 


€. Total group processing (10 minutes) 
i 

After participants have had approximately 10 minutes to discuss 
their responses to Worksheet 7, the facilitator should call the total 
group together to review and process this activity. Answers to the 
various case examples should be discussed, and participants should be 
encouraged to raise specific questions and issues which emerged in 
their small group activities. The facilitator should also raise 
issues that she/he noted during the smal] group sessions. In addition, 
the facilitator might wish to raise the following questions at this 
time: 


e Which forms of sex bias in instructional materials were most 
difficult for you to identify,? 


e Which sex bias "scripts" were most difficult for you to rewrite? 
e If you teach this skill to your own Students, what methods and 


approaches would you use to facilitate their awareness and 
understanding? 


IIl. SEX BIAS IN TEACHER EDUCATION CLASSROOMS TIME REQUIRED: 40 MINUTES 
(A) Introduction ( 5 minutes) 
(B) Individual activity--"Identifying Sex Bias 
in Teacher Education Courses: A Prediction 


Sheet" : (10 minutes} 
(C) Small group discussions (10 minutes) 
(D) Total group processing ° _( 5 minutes) 
(E) Individual activity--"Self-Analysis Action 

Plan" (10 minutes) 


Purposes of the activity: 
The. purposes of this activity are: 
@ to provide participants with the opportunity to apply the information 


acquired from analyzing sex bias in K-12 instructional practices to 
teacher education classrooms 


e 


e to provide participants with the opportunity to predict the forms 
of sex bias in instructional procedures in teacher education 
classrooms 


@ *o provide participants with the opportunity to inventory and plan 
to reduce sexist instructional practices in their own classrooms 


Materials needed: 
For participant use: 


e "Summary of the Forms of Sex Bias in Instructional Procedures, K-12"-- 
Teacher Educator Worksheet 6 


e "Identifying Sex Bias, in Instructional Procedures--Case Examples"-- 
Teacher Educator Worksheet 7 r 


@ "Assessing Sex Bias in the Classroom: An Observation Sheet"-- 
Teacher Educator Worksheet 8 


e "Identifying Sex Bias in Teacher Education Courses: A Prediction Sheet"-- 
Teacher Educator Worksheet 9 


r) "Self-Analysis Action Plan"--Teacher Educator Worksheet 19 


Facilitator preparation required: 


The facilitator(s) should: 
@ thoroughly review this outline and al] participant materials 
e thoroughly review Teacher Educator Worksheet 8a 


@ review the introductory remarks and adapt them to accommodate unique 
group needs and facilitator style 
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Procedure: 
A. Introduction ( 5 minutes) 


The purpose of this activity is to focus the participants” attention 
from sex bias in K-12 classrooms to biased interactions in teacher 
education classrooms. The facilitator shouid introduce this activity 
with remarks such as the following: 7 


"During the Last hour, we had the opportunity to analyze the way 
various founds Of Sex bias emerge in classroom instructional procedure. 
le had the oprortuncty to identify these biased interactions and to suggest 
ays cf eliminating them. In onder to facilitate your ability to identity 
sex bias tr the classroom, we have inckuded an observation sheet in your 
notebook. Let's briegty review that sheet now. It 46 entitled, 'Assessing 
ae Bias in the Ctassroom: An Observation Sheet,' Teacher Educator Work- 
sheet &. 


"As uou look at this sheet, note that it provides you with spectsic 
boaters to ubsere and anagyze to identify sex bias in the classroom. 
As you or others on your faculties supervise student teachers, you can 
utthize this obsewation foram to detect and eliminate bias in instructional 
preeedures and classroom chimates. 

"But being prepared to remedy sexism in K-12 classrooms 45 not enough. 
We must also be aware of ex bias in our own teacher educator programs 
aid ccurses. What we do speaks far Louder than what we say. We must 
alontify and eliminate biased uvtructional patterns in our classrooms in 
vider to model the unbiased .behaviors we wish to teach our students. 


"We begin thts process by applying the Lessons we Learned from biased 
classteum behavior in the K-12 situations tu teacher education classrooms. 
You wele have about 10 minutes to identify or predict how sex bias may 
emerge ut teacher education classrooms. Teacher Educator Worksheet 9 
Should help you to focus on this task. After your individual work, we wikl 
have an opporturdty to discuss your responses.” 


B. Individual activity--"Identifying Sex Bias in (10 minutes) 
Teacher Education Courses: A Prediction Sheet" 


y C. Small group discussions (10 minutes) 

The participants should be allowed 10 minutes to respond individually 
to the prediction sheet and 10 minutes to share their responses in small 
group discussions. The facilitator should circulate among the groups to 
ensure that problems and, questions are quickly resolved. The facilitator 
may wish to note any specific responses or questions which should be 
discussed in the total group processing which follows. 
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D. Total group processing ( 5 minutes) 


. The facilitator should encourage a sharing of participant responses 
within the total group setting. The facilitator is directed to 
Worksheet 9A which offers several sample responses. The facilitator 
should keep in mind the limited nature of the research in-this-area- 
and maintain a receptive attitude to reasonable responses offered by 
the participants. 


E. Individual activity--"Self-Analysis 
Action Plan" (10 minutes) 


Toward the end of the total aroup processing the facilitator 
should introduce the Self-Analysis Action Plan, Teacher Educator 
Worksheet 10. Participants should be encouraged to personalize. the 
last few activities by developing a personal action agenda. Partici- 
pants should consider the examples of sex bias in teacher education 
classrooms and prepare any action plan to identify and eliminate sexism 
in their own classrooms. Although the participants may wish to share 
and compare their self-analysis action plans, they may also consider 
them as a personal and private plan for action. No workshop time is 
specifically identified for sharing these plans. After the plans are 
developed, participants may go directly to the break. 


BREAK TIME REQUIRED: 10 MINUTES, 
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V. AFFIRMATIVE TEACHING STRATEGIES TO COMBAT TIME REQUIRED: 30 MINUTES 
SEX BIAS 


(A) Lecturette--"The Nature and Purpose of al 

Affirmative Instruction" ( 5 minutes) 
(B) Small group activity--"Adapting Affirmative 

Instructional Strategies to Teacher Education 

Classrooms" (15 minutes) 
(C) Total group processing (10 minutes) 
Purposes of the activity: 
The purposes of this activity are: 


e to provide participants with a conceptual framework and rationale 
concerning affirmative teaching strategies 


teaching strategies to be utilized by teacher education students 
in K-12 classrooms 


e to provide participants with the opportunity to adapt and develop 
affirmative teaching strategies for the teacher education classroom 


Materials needed: 


For participant use: ; 


\ 


e "Sequencing Teaching Strategies to Combat Sex Bias"-- 
Teacher Educator Worksheet 11 


e "Developing Affirmative Teaching Strategies for the Teacher 
Education Classroom"--Teacher Educator Worksheet 12 


For facilitator use: 


& Teacher Educator “orksheet 12A--"Affirinative Teachir.g Strateaies 


e to provide participants with practical examples of affirmative 
. for the Teacher Education Classroom: Suggested Responses" 


Facilitator preparation required: 
The facilitator(s) should: 


e thoroughly review this outline and all participent materials 


e review suggested lecturette and adapt it to accommodate unique group 
needs or facilitator style 


@ review Teacher Educator Worksheet 12A 
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Procedure: 


A. Lecturette--"The Nature and Purpose of Affirmative 
Instruction" ( 5 minutes) 


The purpose of this lecturette is to provide participants with a 
conceptual framework and rationale concerning affirmative teaching 
strategies. 


Suggested lecturette: 


"Just before the break, you were asked to examine and consider an 
observation checklist to help you work with your teachers to eLiminate 
sex bias from their teaching behaviors and their classrooms. We abso 
asked you to consider what action plans you personally might undertake 
to eliminate potential sex bias from the teacher education classroom 
and thereby mesent a positive model for your oun teacher education 
students. 


"Preparing teachers ty eliminate sux bias from their instructional 
procedures and their classrooms 45 a critical step. However, to truly 
counteract the sexist messages that are being transmitted to cLementary 
and secondary students through textbooks, through the media, and through 
many other vehicles of our society, it 4s necessary for our future teachers 
to be jrepaned in mone asfcumative strategies as well. These af sirumative 
strategies go beyond the elimination of btus from the cognitive, agfective 
and physical classroom environment. The purpose of agfdunative teaching 
4s to intentionally focus on actively combating the impact of a sexist 
society on students. 


"Agfcunmtive teaching <s based upon a pliilosophical construct that 
recognizes a dual roke for our educational system. 13/Finst, education is 
expected to conserve and to maintain social stability by transmitting the 
knowledge, skclls, and experience of the past to the generation oy the 
present, Second, <t & expected to anticipate and to provide the current 
generation with the knowledge and skikts eal dt will need in the society 
of the future. At times there s conflict between these roles of conserwdAng 
and antictpating. At times rigid adherence to the experience of the past 
may serve to perpetuate inequity and discrimination and may fail to prepare 
Students for effective functioning in the society of the present and of 
the future. In such cases, the anticipatory functicn of education must 
become paranount, and the implications of change me t be recognized. Sex 
affirmative teaching recognizes the implications of a changing society 
for our female and male students, and it attempts to ensure the effective 
functioning of these students within this changing social sducture.* 


"Agfinmative teaching rests on tuo other basic assumptions: one 
t& that these affirmative instructional apprcaches must be integrally 
meorporated into every aspect cf the cwrriculum. It 48 not enough for 
a secondary school, yor example, to offer a separate unit or a separate 
course on notable. wonen on minortty group authors. 1t <5 not enough for 
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a teacher preparation institution to develop and include a course on 
ractsm and sexism in education. The development of separate courses and 
units perpetuates the myth that the experiences of women and minorities 
ane pertpherak to the mainstream of society. Rather, ak/inmative instruc- 
tional apprcaches must be integrated inte ave aspects of the curriculun. 


 "Furatlu,agfiumative curricular and instructional approaches that 
deal uxth sexism, on racism, on classism are pertinent for every student. 
Tt 46 critical that males as well as females have the ee to analyze 
how sextsm may operate to Limit their own alternatives and options. 
Sintlarty white students as well as those from minority groups must under- 
stand the nature of racism and the way it impacts on all members of our 
society. 


"On Participant Worksheet 11 0f your notebook you will find 
a suggested description and Listing of affiumative approaches that you 
may wish to share with your teacher education students. You wikk notice 
that the suggested strategies are arranged on a taxonomic framework that 
incorporates anmaneness, ckarification, and action. 4/The purpose of this 
organization 1b as follows: first, students need a cognitive knowledge 
and auareness base of how sexism operates and its potential impact on 
them and on all members of society. The establishment vf this knowedge 
base will generate affective questions, issues, and concerns. Consequentty, 
many students wil need to participate in ckarification activities which 
provide them an opportunity to express these concerns and questions, to 
hear the reactions and questions of their ckassmates, and to consider and 
neglect on their positions within the context of societal change. The 
final Level of the hierarchy is action for change. Akfdunative teaching 
on this Level can take place after a pertinent data base has been estab- 
kished and after requisite clarification and analysis activities have 
taken piace. This Level provided students with the opportunity to take 
action in modifying and changing sexist elements of their immediate 
environment." ‘ ) 


B. Small group discussions--"Adapting Affirmative (15 minutes} 
Instructional Strategies to Teacher Education Classrooms" 


One purpose of this small group activity is to provide participants 
with an opportunity to review and discuss practical examples of K-12 
affirmative teacting strategies and then to adapt these strategies and/or 
develop alternative strategies far the teacher education classroom. 


The facilitator should introduce this activity with comments such as 
the following: > 2 


"During the next 15 minutes, you will have the opportunity to review 
and discuss the affiumative teaching deseribed in Teacher Educator Work- 
Sheet Il. PLease form small groups of four to 54x people and take a few 
minutes to read over aru discuss this information sheet entithed ' Sequencing 
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Teaching Strategies to Combat Sex Bias.' Consider which affCunative 
Strategies you might provide your teacher education students in K-12 
classrooms and which yor may wish to modify or adapt before giving them 
to your students. Yeu might even wish to add some strategies to those 
provided. : 


"Agter you have had a chance to review and briefly discuss Teacher 
Educator Worksheet 11, turn to ‘Developing Aggiunative Teaching Strategies 
for the Teacher Education C2assnoom' which 45 Teacher Educator Worksheet 12. 
As you ane aware, it is important not onty to provide your students with 
agfiunative strategies in your own teacher education classes ad well. 
Worksheet. 12 gives you the opportunity to adapt the affirmative strategies 
fom Worksheet 11, 'Sequencing Teaching Strntegies to Combat Sex Bias' xo 
teacher education dnstuction. 


: "Under each of the three categories on Worksheet 12 (awareness, analysis, 
and clarification and action) work together as a group to identify and briefly 
deseribe as many affirmative strategies as possible that are appropriate for 
the teacher education class.oom. You may often wish to develop new strate- 
gies. After this small group work, we will reconvene as a total group and 
compile the strategies we have generated. " ; 


During the small group work the facilitator should circulate ameng 
the groups to help resolve problems and questions. The facilitator might 
wish to note specific re¥ponses or questions which should be addressed by . 
the total group. 


D. Total group processing (10 minutes) 


The facilitator should encourage sharing of participant responses 
within the total group setting. The facilitator is directed to Teacher 
Educator Worksheet 12A which offers sample affirmative strategies for use 
in the teacher education classroom. There are many other strategies as 
well, and a-wide variety of participant responses may be accepted. 
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ALLEVIATING SEXISM THROUGH INSTITUTION BUILDING TIME REQUIRED: 30 MINUTES 


AND 
(A) 
D) 


SCHOLARSHIP 


Lecturette--"The Role of the Teacher Beyond 
the Classrcom Door" 
Total group processing 


( 5 minutes 

( 
Lecturette--"Teacher Educators as Institution 

( 

( 


5 ) 
10 minutes) 
5 ) 
0 ) 


minutes 
minutes 


Builders and SchoTars" 


Individual activity--"Activity Planning" ] 


Purposes of the activity: 


The 


purposes of this activity are: 


to provide participants with a rationale for preparing teachers as 
institution builders and as scholars 


to pravide participants with an opportunity to relate the functions 
of institution buildiny and scholarship to specific actions directed 
toward eliminating sex bias 


to provide participants with a rationaie.for teacher educator involve- 
ment in institution building and scholarship to eliminate sex bias 
from teacher education programs 


to provide participants with an opportunity far tng vidual action 
planning in eliminating sex bias from their teache preparation 
programs i 


Materials 7 


For participant use: 


é 


For 


“Teacher as Institution Builder"--Teacher Educator Worksheet 13 
“Teacher as Scholar"--Teacher Educator Worksheet 14 


"Teacher Educator as Scholar and Institution Builder: Recommendations 
for Action"--Teacher Educator Worksheet* 15 


"Teacher Educator as Scholar and Institution Builder: Action 
Planning"--Teacher Educator Worksheet 16 


facilitator use: None 


Facilitator preparation required: 


The 
e 


facilitator should: 
thoroughly review this outline and all participant materials 


review suggested lecturettes and adapt them to accommodate unique 
group needs or facilitator style 
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Procedure: 


A. Lecturette--"The Role of the Teacher Beyond the ( 5 minutes) 
Classroom Door" 


The purpose of this lecturette is to provide participants with a 
fationale for preparing teachers aS institution builders and scholars. 


Suggested lecturette: 


"Fon the major segment of both Application Sessions A and B, we have 
been focusing on the teacher's role, and the*teacher educator's role as 
managers of curriculum and of instruction. These are obviously two 
critical functions which educators fulgile and they both hold signtficant 
promise for working toward the eradication of sexism. Teachers mst 
become aware of sex bias in their curricular materials and in their 
instructional procedures; they mst work toward the eLimination of thts 
bias from their oun classrooms; and it is critical that they take affcuna- 
tive cwrrieular and instructional measures to actively, combat the sexcsm 
that impacts on students from 40 many aspects of school and society. When 
this ocewrs on a widespread basis, then education wilt truly begin to ful- 
fikl its anticipatory purpose of preparing females and males to functton 
An today's wortd and tomorrow's. 


"There are two other key aspects of the teacher's professional role 
that we have not discussed yet. These are teacher as institution builder 
and.teacher as scholar. Both of these roles are of great -Ampontance Lf 
teachers and teacher educators are not only to work well within CXAsLLNG, 
institutions, but also to have the competencies to study the Anstructionak 
process, to sokve educational problem, and to be forces for rational 
innovation within their educational institutions and uxthin the pro sessions 
at Large. Both of these noles also provide key avenue; through which 
educators at all Levels can work to redress the inequities of sexism and 
neduce its harmful impact on students. 


% "Traditionally teacher education institutions have focused on the 
functions which teachers perform in the classroom with children. However, 
much of the teacher's responsibilities pertain to the schook as a whole, 
to the wider.educational institution, rather than to encounters that oceur 
with children in the clgssroom. These func*ions relate to the teacher as 
institution buikder or shaper of the school. They cnvolve working with 
colleagues, with administrators, with parents, with students, and with 
members of the community. a 


"These institution-buitdingtactivities may be desertbed in three 
general categories: 15/ 


@ Creating avricula for the school--developing the school's 
goaks and mission, and identifying and deveLoping the means 
for accomplishing these objectives 
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@ Developing the social system of the school--the organization 
of the faculty, the organization of students, and the bLending 
of these into a coherent social system 


@ Developing the resource and support systems within the schools-- 
assembling the technical components, the Library, the media and 
dndtructional systems, and community resources 


"Teacher education institutions also need to pay greater attention 
to the noke of teacher as scholar. Continuous Anquiny is at the heart 
of the educational process--not only for students but for teachers as 
welt. As teachers at all Levels of education become immersed in the 
exhausting and demanding process of managing curriculum and instruction, 
they can atso get bogged down in patterns of nepetition, ritual, and 
routine. Consequently, the process of self-renewal which results {10m 
continuous scholarship is critical for teachers. 


"The teacher as scholar does not only study those areas related to 
hts or her discipline on anea of specialization. Rather the anea of 
inquiry Should be broader and related to a mone general study of the 
nature of Learning and education. 16/ 


"Further, scholarly study must not simply be a passive neceptive 
mrocess that consists onku of the acquisit-on of knowledge. This 
“knowledge must be applied to curricular and instructional activitios 
and integrated into teaching behavior. 


"Moneover, the teacher as 4. . Lar not onky acquires and applies 
knowledge but generates it as well. Through participation in research 
and experimentation, the teacher is involved in continuous ANQUANY 
regarding the multiples of questions that nelate to the Antegration 
of knowfedge into educational practice. + 


"In spite of the importance of these two roles, institution builder 
and scholar, few teacher education programs provide much more than 
cursory attention to these rnesponsibibities. To address these areas in 
teacher education programs would go.a Long way to reducing sexism be- 
yond the classroom walls. We should turn our attention to sexism in 
institutional decisionmaking and in educational scholarship in general 
an onder to make our impact felt in the Larger educational setting. 


"In onder to encourage you to include these non-classroom teach- 
ang roles as topics in your own teacher education program, we have 
provided several outlines in your notebook. Teacher Education Wonk- 
sheets 13 and 14 concern the role of the teacher as institution builder 
and as scholar. In each case, we have provided an overview of: the 
different functions under each of those roles. Let's examine these 
various functions and consider how they relate to eradicating sexiam 


4n educational institutions and i ae activities." * 
rf 
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B. Total group processing (10 minutes) 


The purpose of thié activity is to provide participants with an 
opportunity to relate the functions of institution building and 
scholarship to specific actions directed toward eliminating sex bias. 


The facilitator should refer participants to Worksheets 13 and 14. 
Within the large group, participants should be encouraged to relate 
the functions of institution building and scholarship to specific 
actions thatscan be taken to eradicate sexism. The facilitator should 
encourage dialogue and discussion; but if appropriate responses to any 
of the functions listed on the worksheet do not emerge from the group, 
the facilitator should provide the response. An acetate, newsprint, 
chalkboard, or other visual aid should be used to list the responses. 


The facilitator can introduce this activity with comments simi.ar 
to the following: . 


"Let's Look at the functions on Worksheet 13, ‘Teacher as Insti- 
tution Builder.’ Ads you Look at the six functions Listed on the lest 
side of the page, try to identify a specific example of how this func- 
tion could be appkied to reducing Sex bias. . 


"In the sirst function Listed, the teacher as institution buikder 
is concerned with having an impact on the goals of the school or 
schook system, How might this function be related to reducing sexcam 
dn the institution?” 


In this case as in the other five functions en this worksheet, 
the facilitator should encourage participant responses. In many 
instances, these responses are fairly evident so that this group proc- 
essing should go fairly smoothly. However, in case the responses for 
any of these functions are not forthcoming or if they are unsatisfac- 
tory, here is a list of responses for each of the functions: 


¥ , e Responses related to institutional goals: 


- including goals related to the elimination of sex bias jn 
all areas of, educational practices and policies : 

- including goals related to the rapid and complete implementa- 
tion ‘ 

- reviewing and eliminating current institutional goals which 
promote sexism ; 

' - removing sexist language from statements of institutional 

goals 


e Responses related to program development:- . 
- working to eliminate sexist practices in jcadenic programs 


- examining extracurricular programs to ensure sex-fair practices 
- reviewing program staffing to ensure sex+fair role modeling 
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- broadening this study by examining tic nature and effect of 
sexism in society at large, including local newspapers, media, 
community organizations, parental attitudes, governmental 
policies, etc. 

- reading educational periodicals and other related journals 
to keep up-to-date with the growing body of knowledge about 
sex bias 

- sharing these findings with colleagues and others 


@ Responses related to application of inquiry: 


- applying the results of various studies to augment curricular 
materials or to modify instructional procedures . 

- suggesting institutional changes which would enhance the 
teaching-learning process (staffing changes, procedural 
modifications, etc.) which stem from the results of inquiry 

- suggesting the use of community resources and activities in 
the teaching-learning process (presenting findings of the 
Studies to community groups, inviting government speakers 
to react to the findings, establishing student interns in 
government, media, and other orgarizations, etc.) 


@ Responses related to new research: 


- generating new knowledge by conducting research into the 
nature of sexism in one's institution or a specific community 

~ generating new knowledge by conducting research into the 
ndture and impact of sex bias in ail aspects of the educational 
process 

- publishing these findings in appropriate journals and other 
communications 


The facilitator should maké the following points during the 
course of the group processing: 


“e Over the years many teachers have confined their activities to 


the classroom, and teacher educators should encourage teachers 
to broaden *heir horizons to include the nature of their own 
institution and educational scholarship. 


In order to fulfill the roles of institution builder and scholar, 
teachers may want to seek the support of others. Teacher associa- 
tions, conmittees within the school system, or community organiza- 
tions can provide valuable support for these endeavors. 


It is important that the movement for sex equity not be confined 
behind the classroom door. In order to eliminate sex bias, 
teachers should be encouraged to explore these other roles and 
incréase their educational impact. 
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e Responses related to instructional materials: 


e Responses related to educational procedures: 


analyzing textbooks used throughout the system to insure 
that sex bias does not characterize the texts 
compiling and distributing throughout the system a 
supplementary list of sex-fair and sex-affirmative 
materials 
developing and distributing throughout the school system 
sex-fair and sex-affirmative curricular units 
organizing parents, colleagues, publishers, and others to 
promote the publication and selection of nonsexist curricula 
a 
ensuring that school procedures are consistent wl 
institutional goals by monitoring the institutiof's 
commitment, and action to the procedural areas of Title IX 
(employment, treatment of students, etc.) 
ensuring that the spirit of Title IX is.followed in 
procedural practices not directly coveréd by the regula- 
tions but which nevertheless may promote sexism if not 
monitored . 
ensuring that a coherent school social system is congruent 
with institutional. goals by promoting sex-fair staffing 
patterns 
reducing sexist language in informal and formal institu- 
tional settings and encouraging colleagues to become 
sensitive to the harmful effects of sexist language in 
interpersonal interactions . 


e Responses related to support s¥stems: 


developing a nonsexist library as part of support systems 
related to institutional goals 

forming a formal or informal organization of citizens and 
colleagues committed to eliminating sexism 

acquiring nonsexist media for counseling, athletics, academics, 
and extracurricular activities 5 


The facilitator should continue to lead a similar group process 


concerned with Worksheet 14, "Teacher as Scholar. 


To augment partici- 


pant responses, the following examples are provided: 


e Resnonses related to inquiry: 


promoting continual inquiry into the effects of sexism 

in school by studying curricular materials, classroom 
interactions, staffing procedures, student perceptions of 
sexism, the nature of careers of the school's graduates, etc. 


C. Lecturette--"Teacher Educators as Institution ( 5 minutes) 
Builders and Scholars" 


The purpose of this lecturette is to provide participants with a 
rationale for teacher educator involvement in institution building and 
scholarship to eliminate sex bias from teacher education programs. 


Suggested lecturette: 


"Teacher educators, as well as the teachers they prepare, should 
direct their attention to the roles of institution building and scholar- 
ship as they’nelate to the eradication of sexism. The data available 
Suggests that there i8 a great deal of institution building and 
scholarship that needs to be done to eliminate sexidm from teacher 
education. Consider the following: 17/ : 


@ Of the 207 respondents to a 1974 Survey maiked to over 1,200 
Schools on departments of teacher education, only six institu- 
tions (3 percent) had a comprehensive study of sex bias underway 
on completed. 


@ 0f the 207 institutions responding to the 1974 mail durvey, 37 
percent indicated that they believed that issues concerning Sex 
noke steredtyping shoukd be incorporated within ewrriculum 
conten. However, onky 18 percent were doing 40 in 1974. 


@ In terms of faculty and administrative organization, female faculty 
Ue concentrated in Lower ranks and “are most frequently repre- 
sented in such areas as curriculum and human development while 
males are the majority in educational administration. 

@ Stereotypic patterns of faculty organization ‘are mimroned in 
patterns of male-female enrollment in: the various areas of 
academic concentration. In 1973, females earned 25 percent of 
ahh doctoral degrees awarded in education. While they earned 
55 percent of doctoral degrees in elementary education, they - 
earned only 9 percent of doctorates in educational administration. 


9 Some 55.5 percent of the respondents to the 1974 maik survey 
indicated that their faculty had Little on no opportunity to receive 
training and/or information regarding sex role stereotyping and 
edusation. 


@ Whike there has been increasing practitioner concern regarding 
Sextsm in education, teacher education programs have done Little 
dn the way of researchsand development in this area. There needs 
to be further exploration of sex bias in existing theory and 
nesearch affecting teacher preparation and practice. Recent 
efforts to alleviate the impact of sexism in education have not 
as yet been sufficiently evaluated. Development efforts must 
direct more attention to the need for nonsexist materials to 
promote the realization of full potential fon females and males. 
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"These data suggest the necessity of working toward the elimination 
of Sexism in institution building and Scholarship related to teacher 
preparation." 


D. Individual Activity--"Action Planning" (10 minutes) 


The facilitator should begin the activity by asking participants to 
turn to Worksheet 16 on action planning. The following introductory 
comments might be used: 


"The next activity is designed to help you in planning Sovehange 
after the completion of this workshop. Worksheet 16 wcll help you to 
plan actions to’ eliminate sexism in your own organizations and insti- 
tutions. Although this activity refers to spect{ic plans for change in 
your oun institution, you may wish to share your plans and Learn about 
the action strategies of others. You have about 10 minutes to identify 
your. individual actions to eradicate sex bias.” 
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VIT. CONCLUDING REMARKS TIME REQUIRED: 5 MINUTES 


Purposes of the activity: 
The purposes of this activity are to: 


@ summarize the two application sessions 

@ enable the participants to evaluate Application Sessions A and B 
Materials needed: 
For participant use: 

e Workshop Objectives (in Participant Notebook) 

@ Workshop Evaluation: Form--Teacher Educator Worksheet 17 


For facilitator use: 
e Acchart (acetate, chalkboard, newsprint) of.Roles of the Classroom 
Teacher (described in Section I of Application Module 


Facilitator preparation required: 


The facilitator should: 
@ review the objectives of the two application sessions 


@ review the suggested comments and adapt them to fit unique group 
needs and facilitator style 


Procedure: 


The purpose of this summary is to highlight the major points of 
Application Sessions A and B for teacher educators. Using the list of 
"Roles of the Classroom Teacher," the facilitator should make comments 
similar to the following: 


"In these Last two application sessions, we have seen how sex 
bias permeates education, from textbooks to educational research. We 
have also seen how the classroom teacher can combat sexism in Q. variety 
of roles, both in the classroom and in the Larger educational picture. 


"But sexism 46 a formidable opponent, supported by traditions and 
even official policies, and it will take a Long and concerted effort 
df we are to «ree children and teachers from its debilitating effects. 
The skills you have acquired in this workshop provide you with the tools 
to begin the process of eradicating sex bias. Each of these skiles 
abso provides you with a mirror to view yoar oun role as a teacher 
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and to detect sex bias in your own teacher education program. 


"But these tools will only be as affective as your own commitment 
to use them, to shane then with your colleagues, and to teach your 
students the strategies and behaviors needed to ekiminate sex bias in 
education.” 


At this point the facilitator should ask participants to look at 
Teacher Educator Worksheet 17. This may be introduced with comments 
such as the following: 


"We would Like each of you to take out Teacher Educator Worksheet 
17 which is the Workshop Evaguation Foam. You will note that the 
questions provided in this evatuation are designed to obtain two kinds 
of Anfornation: 


@ Your feedback regarding this workshop--What A ree were most 
usegul? Which ones were Least helpful? what}do. you believe 
you gained from the workshop? Your answers to these questions 
can help us tO improve our future inservice taining programs. 
Please indicate any ideas which you may have regarding activi- 
ties which could assist you and other teachers in achieving | 
Sex equity. 


e Your ideas neganding future needs and follow-up--We are also 
asking you to help us in identifying follow-up activities and — 
areas for future inservice training programs. Please indicate - 
any ideas which you way have regarding activities which coued 
assist you and other teacher trainers. 


"Would you take a moment on two to complete the form and turn it 
din before you Leave.” 
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PREPARING TEACHERS TO ANALYZE AND ALLEVIATE 
. SEX BIAS IN INSTRUCTIONAL MATERIALS r 


Participant Materials for Session A — Educators 


~ 


Prepared for the 


+ Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


\ ‘ By the 
; Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 
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SEX BIAS IN CURRICULAR MATERIALS: 


AN INTRODUCTORY ASSESSMENT 


Teacher Educator Worksheet’ 1- 


Z 


Think about the content and format of curricular materials that‘are.used 
in the various subject areas throughout elementary and secondary schools. 
Identify as many ways you can in which these books are biased in their 
portrayal of females and malés. ; 


P 3 a 
‘ x od : 


2. What efforts have been made to work toward sexual equity in elementary and 
setondary instructional materials? 


‘me 


. : a 


¢? 
i 
* ie 
j ‘ ‘\ 
; ’ 
: ry 
3. What ‘steps need to be taken in the future to achieve sexual equity in 
instructional materials? yO . 


‘ 


. What efforts havé been ade *toel innate sex bias in teacher preparation 


materials? a 


* * : ~ . f Y. se ‘ r 
q ; * « ‘ _ 


‘4. In your opinion, what impact does biased portrayal of females and males 
have on the students who are exposed to these materials? 


e 
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*» SUMMARY OF THE FORMS “OF BIAS IN CURRICULAR MATERIALS ~~ 


& 


Teacher Educator Worksheet 2 , 


a 


Invisdbility: Certain gfoups are underrepresented in curricular materials. 
The significant omissions of women and minority groups have ‘become ‘so 
great as,to imply that these groups-are of less value, importance, and 
significance in our society. . ‘ 


' 


Example of Sex Bias: One study of elementary readers showed that there 
“were three times as many stories concerning adult male characters as 


compared to adult female characters, and six times more biographies of 
_ males than females. ‘ 


7, * . ry % & ¥ t 
2. Stereotyping: By assigning traditional and rigid roles or attributes to a 


group, instructional materials stereotype and limit the abilities and po- 


* tential of that droup.. Not only are careers stereotyped, but so too are 


alize those stereotypes and fail to develop their own unique abilities, 


a 


intellectual abilities, personality characteristics, physical appearance, 
social status and domestic roles. Stereotyping denies students a knowledge 
of the diyersity...complexity and variation of .any.group of individuals. 
Children“who see themselves portrayed only in stereotypic ways may intern- 


° 


interests and full potential. 
Examples of Sex Bias: Girls are ¢haracterized as timid, fearful, i 
dependent, docile and incompetent. ae . 


Women are characterized as wives and mothers who rarely venture from the 
home . ; 


Boys are stereotyped as athletic, mechanical, adventuresome, brave and 
unemotional. 


* 


Men are characterized as seldom caring for an infant, preparing a meal, 
or failing to accomplish a partiqu}ar task. . 


Imbalance/Selectivity: Textbooks perpetuate bias by presenting only one « 
interpretation of an issue, situation, or group of people. This imbalanced 
account ae the knowledge of students regarding the varied perspectives. 
whjch may apply to a particular situation. Through selective presentation 

of ae bs textbooks distort reality and ignore complex and differing 
viewpoints. As a result, millions of Students have been taught little or 
\nothing about the contributions ,.Struggles, and participation of women and 
minorities in our society. — 


Example of Sex Bias: Some textbooks report éhat "women were given the 
vote,” but omit the physical abuse and sacrifices suffered by the 
jeaders of the suffrage movement. - : ee 


N 


Unreality: Hes ones frequently present an unrealistic portrayal of our 
history and or ovr contemporary life experience. Controversial topics are 


. glossed over and discussions of discrimination and prejudice are avoided. 
This unrealistic coverage denies children the information they need to 
recognize, understand, and perhaps some day conquer, thedproblems that plague 
society. : . 


“  9ty: 
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pF vt : . ¥ 
‘Exdmple of Sex Bias: Textbooks gare ly show women facing Job | 
discrimination or facing legal inequities. as 


5. Fragmentation/Isolation: By Separating issues related ;to minorities and 
women from the main body of the text, in§tructional ma'terials imply that 
these issues are less important than. and not a part of the dominant 
culture. The practice of isolating female and minority }ssues teaches 


students that these issues are unrelated to the main,thei@ and events of 


the text and represent only a minor diversion. 


Example of Sex Bias: A téxt which presents a boxed-off insert 
entitled "Famous Women:in American History." 


A literature anthology in which there is a single chapter on 
"Notablé Women.Writers." - : 


6. Linguistic Bias: Curricular materials reflect the discriminatoby nature 
of our janguage. Masculine terms and adele ranging from our 
"forefathers" to the generic “‘he;" de y the participation of women in 


our society. Further, occupations, such as "mailman" are ‘given masculine 
! labels that deny the legitimacy of women working in these fields. Imbal- 


ance of word order and lack of parallel terms that refer to females and 
males are also forms Of.linguistic bias. 


Example of Sex Bias: Man and his world, manmade tools, manpower, 
and the exclusivd Aise of the pronoun "he," salesman «policeman, 
men and girls (to refer to adults of both sexes), boys ana girls, 


males--females, he or She, and other word order in which males 
are consistently placed first. 


« 


Adapted from formulation developed by Martha Matthews in Combatting Bias 


in Instructional Materials--A Resource Kit for Educators, Washington, 0.C.: 
Resource Center on Sex Roles, in. Education, forthcoming. 
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ee a IN K-12 INSTRUCTIONAL MATERIALS--CASE STUDIES 
Teacher Educator Worksheet 3 


After. reviewing the "Summary of the Forms of Bias in Curricular Material" 
(Participant Worksheet 1) you are ready to try your hand: at analyzing j 

and remedying sex bias in textbooks. In each ot the tolfowing cases, a textbook 
presentation i% discussed. .In many (but not ali) of the cases, sex bias‘ is 

present. If you note sex-bias, identify the form (sexist language, invisibility, 

etc.) and stggest how you would reconstruct or rewrite,the passage to eliminate 
he sexism.’ If no sex bias is present, simply indicate "none." , 


Case 1] 7 . 
rg . _"Agnes was 10 years old, but she still thought that piaying Jack-in-thé-box 
, would be fun. Since, however, sae was the only girl in the family, she knew she 
ld help her mother.” (Looking Ahead, Houghton Mifflin, 1966, Paul McKee, 
editor, page 70.) 


; : — . 
Is sex bias present? 5 tL _ 


What form(s) of sex bias? 


oP Suggested revision: 


‘SS 
Case 2 - 

"The contemporary farmer is radically different from the frontiersman of the 
past. He is knowledgeable in a complex, scientific endeavor, and his livelihood 
is dependent upon his efficiency." ‘ 

s Is sex bias.present? 
What form(s) of sex bias? _ ; 
a ‘ . 
Suggested revision: 
‘ . 
- ‘“ 
{}> 
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¢ Case 3 ‘ $ | 


eon 5 ; 
"The firefighters. and police officers held a press conference ‘to explain 
their grievances. The union president, acted as spokesperson as she read the 
grievances to the reporters." = ; 
Is sex bias present? 


What form(s) of sex bias? ( : ; - 


Suggested revisions: 


yo 


Ly 


Case 4 . . ~ 


"Father came home early and noticed Tommy had been crying. He“put off 
starting dinner and took Tommy for a ‘walk talk.’ Starting high school 
certainly had its problems." 
"Ts sex bias present? 


va 


What form(s) of sex bias? a: : 


‘ Suggested revisions: : 


Case 5 


"The last chapter of a social studies textbook is devoted to American 
life during the 1970's. It includes the following topics: The Economy, 
New Space Explorations, Contributions, of Contemporary Women, Domastic 


: Politics, Foreign Policy Decisions, Scientific Achievements and the Energy 
Crises." 


Is this organization sexist? _ 


? . What form(s) of sex bias? 


a 
Suggested revisions: 
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Case 6. : 
yoo : 


: e . | 
"An elementary textbook uses the following terms: mankind, co-ed, man and | 
wife, women were given the vate, salesman, Brophennieods forefathers." | 
| 

| 


Is this usage sexist? ; % : a 


What form(s) of sex bias? , 4 
oe . { 


Suggested revisions: 


Case 7 


"In a preview of the future, an elementary sociai studies textbook predicts 
the areas of change, and is divided. into the following sections: Changing Values, 
Family Life, New Roles for Women, Your Participation, Community Life, Social Goals 
and Population, Need for Education. The illustrations reflect male scientists 
and engineers. The.entire section on. 'New Roles for Women' is quoted below:' 


"Women in our society are already demanding new roles. By 2000, they may 
_have complete equality with men. They will probably dauas much work outside the 
home as men do. They will receive the same salaries. By 2000, women may also 
have equal social and political rights. There may be more women in government 
positions. Perhaps by then there will be a woman president. Many experts think 
that, by 2000, the old saying, ‘A woman's place is in the home,’ will no longer 


- apply. (from Our Working World, The American Way of Life, Lawrence Senesh, . — 
SRA, 1973, page 377). © “ 


Is this passage sexist? = 


\ What form(s) of sex bias3- : Ly . 
Suggested revisians: 


Case 8 


"Sam led, and-Helen went after him. Helen hetd his hand in a hard grip. She 
was timid in the darkness... Helen fell and Sam helped her get up." (From 
Lippincott Basic Reading Program, Glenn MEOHAGKED and: Charles Walcutt, editors, 
Sook E, 1970, page 15), 
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Is this passage sexist? | . - ' % 
What form(s) of sex bias? 


Suggested revisions: 


Case 9. 
The following sentences appeared in social studies texts: 
$ . “Abigail Adams influenced the social life of-the capital." 
"Mr. Hilgard took his wife ts the west coast to locate a new house." 
_ "The typical wor ing.man saw his pay check eaten up by inflation." 
Are these ee sexist? 
What form(s) of sex bias? ; 


' Suggested revisions: 
re al 


* 
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Case 10 


‘ "The girls stayed ahead of the boys through the whole game. When it ended 
at dark, they were ahead eight to seven. The boys could hardly believe it." 
(From Roads to Follow, Helen Robirson, Scott, Foresman and Company, 1965, 
page 54). . ;: 


Is this passage sexist? —_ 5 
What form(s) of sex bias? 
Suages ted revisions: , 
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IDENTIFYING SEX BIAS IN TEACHER EDUCATION MATERIAL: : | 
A PREDICTION SHEET » | 


s 


os 


Teacher Educator Worksheet 4 


This activity asks ‘you to build on the previous exercises, to apply your 
bias detecting skills to your own profession and to reflect On the potential ways 
that sex bias may emerge in teacher education textbooks. Because there have been 
no comprehensive studies to date analyzing and evaluating sex bias in teacher ° 
pipe texts, we are asking you to predict as specifically as possible the 
nature and forms that sex bias might take in these books. . 


Several education courses that are offered in many teacher preparation an 
institutions are listed below. Consider topics usually included in textbooks for . 
each of these courses, and thé specific wayS sex bias inight @merge in those 
topics. : . ; 


As you consider qneteuctional materials for each course, you may. find. it 
useful to refer to both the "Summary of the Forms of Bias in Curriculum Materials" 
and "Analyzing Sample Instructional Materials for Sex Bias." Try to be as 
Specific as you can and whenever possible offer examples of sex bias as it might 
appear in instructional materials in these different Courses. For example, * . 
foundations and introduction to teaching texts,usually discuss current social \ 
issues in education. Consequently, one.way sex bids might be manifested 
is through the omission of discussion of sex TiseraMi Neen Title IX, and the 
struggle for sexual equity in education. 


Course: introduction to Education 


“Typical Topics:. - | : . 


Potential Areas of Sex Bias: 


~ 
oe 


Course: Psychology of Education °. — 


Typical Topics: 


te aN 


“Potential Areas of Sex Bias: 


@ . 


. 
‘ Course: Methods and Materials of Instruction 
Typical Topics: ana : . 
Potential Areas of Sex Bias: . 
\ a 
+ . 
Course: Children's Literature - 
Typical Topics: ct 
— ee 
1 oS * 4 & 
a 2 
, f Ns 
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Potential Areas of Sex Bias: 


Course: Special Education 


Typical Topics: 


2 


Potential Areas of Sex Bias: 
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DISTINGUISHING BETWEEN SEX-FAIR AND AFFIRMATIVE 
> n *, Teachér Educator Worksheet 5 ‘ 
a 
Part ‘I . oy 


t The following passages describe the story lines of Several popular 
: childwen's books. After each description, indicate whether you believe the 
bdok be sex biased, sex fair or sex affirmative 


1. Betty Miles. The Real Me, knopf. 1974. 


\ Barbara Fisher wants to take tennis instead of the class in slimnastics, 
e but she learns that her school does not offer tennis for girls. She takes 
over her brother's newspaper route and then finds that girls are not allowed 
to:deliver newSpapers. She protests and is called a nut. However, her 
efforts finally prove successful,.and she becomes the city's first news- 
paper girl. Moreover, she finds that she has become a role model for younger 
children and that she is not a nut--but a pioneer. 
n » 
Biased . Sex-Fair Affirmative 


4 


2. Sullivan Associates. Read and Think Series, 1974. 


Male characters appear with far greater frequency than females who 
frequently fill roles as secyants and as characters who are unable to 
succeed. és 


< 


Biased Sex-Fair — Affirmative 


‘3. Sharon Bell Mathis. Sidewalk Story. Viking, 1971 _ 
Lilly Etta is worried about her friend Tanya who is being evicted. 
Lilly Etta demonstrates the kind of courage usually reserved for male 
characters in children's books, and spends a night on the sidewalk protect- 
: ing Tanya's household belongings. Her selfless act wins both publicity and 
, a new apartment for Tanya. : 


ra x 


Biased _ Sex-Fair . Affirmative 
4. D.C. Heath and Company. Bookshop Series, 1973. 
In this collection of stories, some nonstereotyped options for boys and 
girls are raised. However, there are approximately twice as ney male 
characters 8s female characters. 


Biased Sex-Fair Affirmative 
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4. Allan C. Ornstein. Foundations of Education. Rand McNally, 1977. 


‘5. Norma Klein. Girls Can Be Anything. Dutton, 1973. 


Young Adam and Marina play together, but always in stereotyped 
roles. Marina does not like her roles as nurse, stewardess and first 
lady. After a long discussion about sex bias with her parents, Marina 
no longer accepts these stereotyped roles. She now advocates the 
position that she can be a doctor, a pilotyor President. Marina makes 
it clear to Adam that sex-stereotyped activities will have to stop. 


«< - 


: Biased Sex-Fair Affirmative 


Part id 


The following excerpts describe several popular teachér education 
textbooks. In each case, indicate whether you believé the book described 
is sex biased, sex fair or sex affirmative. 


1. dames Monroe‘Hughes and Frederick Harsha Schultz. Education in 
America (4th ed.) Harper and Row, 1976. 500 pp. 


No female in the table of contents. No mention of sex discrimina- 
_tion at any point if the book. Out of hundreds of items in the index 
only two women are included (Mary Beard and Lenore Jacobson). 


Biased " Sex-Fair .- ‘ Affirmative 


2. Myra and David Sadker. Now Upon a Time: A Contemparary View of 


Children's Literature. Harper and Row, 1977. 


‘ - Discusses children's literature through a contemporary issues 
‘ approach. Has one chapter on "The Image of Women in Children's P 
Literature." This chapter discusses sexist and nonsexist books for 
children preschool through adolescence. Sexism is discussed in several 
other chapters throughout the book. At no time is the generic "he" 
used except in cases of quotations. There are approximately equal 
numbers of females and males in the illustrative material. 


Biased ” an Sex-Fair Affirmative 
3. Diane Gersoni-Stavn. Sexism and Youth. R. R. Bowker, 1974. 


A collection of articles on the nature of sexism in socialization, 
school,. books’, media, and toys. Over 90% of the articles are written 
by women. Whilg most of the articles deal with the impact of sexism on 
women, there afe some articles that deal with the effects of s tereotyp- 
ing on men. 


Biased Sex-Fair Affirmative 


rd 


.593 pp. 


A substantive and thorough-chapter called "Social Class, Race, 
and Educational Achievement." The wonly comment on sex discrimination 
was as follows: "A related issue in curriculum trends is the regulations 
of Title IX of the Education Amendments, of 1972, as amended in 1975. | 
Title IX forbids discrimination based on sex in any ‘education program or ' : 
_ activity receiving federal funds. The outcome is that elementary and 
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secondary schools (along with colleges) must develop -programs to meet 
the athletic needs and interests of both sexes. These include co- 
educational partigipation and equal opportunity in athletic offerings, 
equipment and facilities, and scheduling of games. Title IX also 
includes personnel regulations, but it avoids the area of sexist 
stereotyping in textbooks under the assumption that this impinges on 
constitutional guarantees of free speech and free press." 


Biased Sex-Fair Affirmative —__ 


Part III 


The following excerpt reflects sex role bias. Rewrite this excerpt to 
reflect a sex-fair story line. Then rewrite it again, this time to reflect 
an affirmative story line. 


« 


Biased Version: 


Myra found herself babysitting for her younger brother, Geoff. She 
asked her older brother, Frank, if he would share the responsibility, so 
that she could do other things. Frank laughed, "That's girl's work, I'm \ 
no babysitter." ‘ - 


Sex-Fair Version: 


Affirmative Version: « 


APPENDICES 
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Case 2 


IDENTIFYING SEX. BIAS IN K-12 INSTRUCTIONAL MATERIALS: 
CASE SFUDY ANSWER , SHEET ee 


ip 


~ 


Teacher Educator Worksheet 3A . : \ : 


The following answers indicate the form of bias found in the case studies, 
as well as suggested revisions. Participants may discover other forms of bias 


“and may suggest alternate revisions, so it is important that the facilitator 


keep an open mind to consider responses different from those cited below: 


Case 1 


Is sex bias present? Yes 


Form: Stereotyping 


Comment and Suggested Revision:. The revision should eliminate the stereotype 
of the girl and,mother being responsible for and confined to the home. 
A revision might suggest that a son and daughter help their parents with 
household chores so that the entire family could then pursue other 
interests. ss 


Is sex bias present? Yes : ; ’ 


Forms: Sexist languace , 
; invisibility et 
tereotyping - : i 


Conment and Suggested Revisions: Male and female farmers should both be 
referred to. The use of the pronoun "he" to refer to all farmers should 
be revised. The use of "frontiersman” is an example of sexist language | 
and serves to deny the contributions and sacrifices of pioneering women. 
This noun should be replaced (e.g., "pioneering farmers", "frontier 
settlers," "pioneering men and women"). 


’ 
’ 


Lise 3 | 5 
Is .sex bias present? No " 
| Form: Not applicable . : 
Suggested Revision: Not applicable ; 


Comment: The passage includes nouns and roles that refer to both men and women. 


case 4 
Is sex bias present? No 
Form: Not applicable 
Suggested Revision: Not applicable 
TEW- 3A 


Comment: The passage jtiindees fthek who takes responsibility for 
‘$ preparing dinner and a teenage boy who is able to demonstrate 
‘ emotions. Both break with the traditional male sex role stereotype.’ 


Case 5 


Vv 
Is sex bias present? Yes 


Form: Fragmentation/Isolation ‘ ~ + 


Comment and suggest ions revisions: The role of women in contemporary 
society should not be isolated from the main portion of the narrative 
but should be included throughout the chapter. Perhaps the section on 
"Contributions of Contemporary Women" might be changed to Contris 

: butions of Contemporary Americans" and include both men and women. 7 
As this chapter is now organized, it suggests that the rolé of women. 
is outside the mainstream of American life. 


Case 6 NN 


"Is this usage biased? Yes 
~. 


Form: sexist ‘anguace : . 
2 . 
Comment ine duagested revisions: Mankind to human, humanity, eople, 
women and men; co-ed to student; man and d wife to husban wife ; 
women were given the vote to women won the vote; salesmin to sales- 


person; brotherhood to unity, amity, community; foref her's | to pre- 
cursors, ancestors, founders. : ¥ 


Case. 7 > = 
Is this passage sexist? Yes 


Form: Unreality/Isolation 


Comment and suggested revisions: The passage is written with general- 
izations and omits divergent views, emotiona]s struggles and the 
barriers to full equality, which are so much a part of the women's 
movement. This simplistic account of the struggle for equality is 
misleading. .The passage could be made more realistic by including 
the barriers to equality, the sacrifices of feminists involved in 
the struggle, and the apponents to the feminist movement, including 
the opposition to the pasSage of the Equal Rights Amendment. 


In addition, the isolation of women from the other sections of the 
text might be criticized. This iselation is underscored by the all 
male population reflected in the illustrations. Revisions for recti- 


‘ fying this bias would include writing about women in the other sec- 
tions of the chapter, and including photographs of women as well as 
men. 

% Case 8 


Is this passage sexist? Yes 


Form: Stereotyping : : 
I t - * / 
9 eee Nak 
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Comment and Suggested Revision: The portrayal of a timid girl and‘a 2 


Case 9 
Are these sentences sexist? Yes > 


Form: Sexist language 


Comment and Suggested Revision: Abigail Adams influenced the social life 


Case 10 
Is this passage sexist? Yes 


‘Porm: Stereotyping 
Comment and Suggested Revision: Some might believe that becausé the girls’ 


 ¢ ; (a a 


courageous boy is stereotypic. Revisions might include depicting 
both children as, competent :and capable or even: describing a brave gir] 


and a:timid boy. - ; 
oO ‘ 


Y 


2 


of the capitol to Abigail Adams was a talented writer whose accounts : 
provide us with an insight into America's early days. In addition, \ 
she’ was influential in the capital's social .life. r 


* Mr. Hilgard took his wife-to the west coast to locate a new house to 
The Hilgards went to the west coast to locate a new house. : ’ 


The typical working man Saw his pay check eaten up by inflation to | 
The typical worker's pay check was eaten up by inflation. 


c 


¢ 


team won, the passage is nonsexist. But the undertone is critical 
here. The disbelief that is expressed by the boys suggest that the 
victory by a girls' team is an aberration. The revision should omit 


the boys' disbelief at the victory of a girls' team. ‘ 
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IDENTIFYING SEX BIAS IN TEACHER EDUCATION MATERIAL : 
A PREDICTION SHEET AND SAMPLE RESPONSES 


T¥acher Educator Worksheet 4A 
Vs 
in each case, the sample fSsponkes represent only some of the many potential 
ankwers which participants may provide. 


Course: Introduction to Education 


Thé contributions of women are minimized, in particular contributions of 
minority: women ane er eraed or isolated. 


The issue of-sexual equity in education is minimized or excluded. 
title IX is not discussed. 


Biographies of male educators greatly outnumber biographies of female 
educators. ‘ 


Illustrations stereotype teachers ‘as female, administrators as male. 
Illustrations reflect active boys and passive girls. 


Teachers are referred to as "she" while principals and students are referred 
to as "he." -, 


Course: Psychology of Education 


” 


The contributions of female psychologists and educators are minimized, 
omitted or isolated. P 


There may be imbalance in interpretation of research on sex differences. 
For example, sex differences may be attributed solely or primarily to genetic 
factors with only minor attention paid to environmental and cultural forces. 


Discussion of the nature and impayt of sex role socialization in child- 
rearing, in school policies and PIMet Nees in the media, etc. may be & 
minimized or excluded. 


The findings from studies conducted with male subjects are generalized to the 
entire population. 


No data is presented regarding the sex of subjects studied. 


Famous psychologists, such as Inhelder, are referred to as men. (The 
author assuming that all noted psychologists are male.) 


Course: Methods and Materials as 


Sex bias in curricular materials is not discussed in the text. 


Potentially sexist teacher behaviors and expectations are not explored. 
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Course: Children's Literature 


ry 


Techniques for identifying sex bias in instructional materials and be- 
haviors are: not presented. 


Discussion of nonsexist teaching strategies is omitted. 


Pictures of children reflect a significant imbalance between the 
sexes. . Teachers are pictured and referred to as female. Administra- 
tors are pictured and referred to as male. 


s 


Sexism is not included as a topic of discussion. \ 
Books with sexist story lines and stereotyped characters are not ° 
analyzed. 

¢ 


Content analysis procedures for evaluating sex bias are omitted. 


Illustrations reflecting sex role stereotypes are not analyzed or 
discussed. 


‘Course: Special Education 


Special disabilities which trouble boys more Green tly than girls are 
given extensive discussion (emotional problems, xerbal difficulties, 
reading disabilities), but special learning problems frequently asso- 
ciated with girls (spatial relations, mathematics and sciences ) are 
minimized or given no discussion whatsoever. 


Bias in pictorial material. 
Bias in linguistic construction. 

Aa 
In addition to the bias related to each particular course, these text- 
books might reflect: generic forms -of sex bias. Participants might 
volunteer the following responses: 
Sexist language, using masculine nouns and pronouns to refer to all people. 


Y 


Sex stereotyping traits, behaviors, an& careers. 


. Omitting controversial issues related to sexism. 


Using inserts or minor passages to discuss women and devoting the major 
portion of the text to male-oriented narrative. 


The authors and contributors who wrote the text are male while the 
typists and research assistants cited in the acknowledgements are female. 


Conflicting viewpoints are ignored or under emphasized. 
Harsh realities are glossed over with unrealistic generalizations. 
Topics of concern to women are not included. 
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DISTINGUISHING BETWEEN SEX-FAIR AND AFFIRMATIVE 


ANSWER GUIDE, 


Teacher Educator Worksheet 5A 


x 
» 


Me 
atttvtiative 
Siased 
Sex-Fair 


Biased 


Affirmative 


Biased 
Sex-Fair 
Affirmative 
Biased 


(suggested revisions--many others are also possible) ° 


Sex-Fair--Myra and Frank share the babysitting -responsibility. 


Affirmative--Frank indicates that he would prefer to take sole 
responsibility for babysitting. He feels that it is good for him in. 


learning how to be a good parent. 
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PREPARING TEACHERS TO ANALYZE AND ALLEVIATE SEX 
BIAS -IN THE CLASSROOM, THE SCHOOL, AND THE COMMUNITY 


4 Sy 
. \ . 


a Participant Materials for Session B for Teacher Educators ‘ 


f CL 


Prepared for the 
Title IX Equity Workshops Project 
of the Council of Chief State School Officers 


By the ; 
Resource Center on Sex Roles in Education ; 
National Foundation for the Improvement of Education 
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SUMMARY OF THE FORMS OF SEX BIAS IN 
INSTRUCTIO AL PROCEDURES--K-12 _ 


Teacher Educator Worksheet 6 


- 8 


Invisibility--Teachers interact far more frequently with boys: rewarding 
them for their academic work, punishing them, talking to them, question- 
ing them, and years later, remembering them, far more often than they 
remember girls. Girls have become far less visible and audible members 
of the classroom population. Female invisibility is underscored by 
bulletin board and other displays which ‘frequently omit saa entirely. 


Stereotyping--Many teachers assume thit the male half of the species 
shares one set of abilities, interests, values and roies, and the female _ 
half a different set of these characteristics. These stereotyped ex- 
pectations ignore individual differences, affect the teacher's behavior 
and serve‘to limit the full development of’ male and female students. 
Teachers often reward boys. for active, assertive, curious behavior, 

while rewarding girls for appreciative, dependable and quiet behavior. 
When ‘these stereotyped teacher expectations are reinforced by stereo- 
typed models, pictures and other displays, children receive more messages 
‘of “appropriate” sex role behavior and many children learn to limit their 
careers and capabilities in order to fit’ these stereotyped roles. 


Fragmentation/Isolation--By arbitrarily separating boys and girls in 
classroom procedures such as lining up, the formation of work groups 


and the organization of recreational activities, teachers promote the 
fragmentation and artificial isolation of the sexes. Purposeless sep- 
aration serves as a divisive influence and distracts from the goal of 

sex equity. When pepresented’ in the physical environment of the class- 
room, on bulletin/boards and in other displays, the role and contribu- 
tions of women are presented separately and secondly, as though the female 
role is only a corollary to the mainstream of the human experience. 


Linguisti¢é Bias--The same forms of language bias which emerge in instruc- 
tional materials may also emerge in the language of the classroom. Sex- 
biased words such as mankind and salesman, and the constant reliance 
on the male pronoun "he" to refer,to both males and females, are exam- 
ples of Sexist language patterns which belittle the role and impor tance 
of females. As in the other cases of bias, _the physical displays in . ‘' 
the room may also reflect sexist messages, in this ener through biased — ’ 
Janguage: -. an 

u 
Imbalance/Selectivity--The educational system reflects an imbalance in 
compensatory educational programs. Special education programs alleviate 
learning problems which tend to affect boys, while generally ignoring 
those which hamper girls. Therefore, although there are special education 
programs for reading and emotional learning problems, there are few 
special programs in spatial relations and mathematics. Compensatory 
education programs reflect a sex bias in the selection of the type of 
learning problems to be recognized and remedied, and this imbalance works 
to the disadvantage of females. 
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6. Unreality--In spite of the many ways sex bias emerges in classroom 
interaction, most teachers and teacher educators are unaware of the 
impact of their own behavior in reinforcing sex bias. In order to over- 


; come this lack of awareness. of the unreality in the classroom, educators 
ce should be made aware of the sources and impact of biased interactions. 
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“ IDENTIFYING SEX BIAS IN INSTRUCTIONAL PROCEDURES--CASE EXAMPLES 


t . Teacher Educator Worksheet 7 


- 


: After reviewing the "Summary of the Forms of Bias in Instructional 
Procedurés" (Participant Worksheet 6), you are ready to develop your skills 
in analyzing and remedying sex bias in the classroom. . 


ad In each of the following case examples, a classroom incident is described. 
If you do not detect any sex bias in the case example, just write down "no" 

and go on to the next case. If you do detect bias, write down the form of the 
bias, and rewrite the script by suggesting what change(s) should be made to 
.eliminate the sexist classroom practice. : , 


1. Principal: (describing the elementary curriculum to a group of parents on , 
Visiting Day) . ' 

"So as you can see, we have a number of innovative programs and curricular 
material in our school. I am particularly proud of our special education pro- | 
gram which includes comprehensive learning modules in reading disabilities 
and spatial visualization disabilities." 

Is there sex bias in this situation’ 
Is so, what form 


Rewrite the script to eliminate the bias 


, 
. . é 


2. Teacher comments made during a 5th grade social studies lesson: 


"Excellent work, Jim. You've really got a good grasp of the causes of the 
Civil War." 


"Peteand Al, cut out the horsing around, and get going on your reading 
assignment." . « 


"Wanda, I want you to know how pleased I am with the polite and well- 
mannered way you're behaving today." 


"That does it, Pete. It's after school for you." 


"Alex, the paper you handed in last week was excellent. You should be 
very proud." 
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Is; there sex bias in this situation 
If so,-what form 


Rewrite the script to eliminate the bias 


3. "I want all the boys up front, where I can see them. This class is not for 
goofing off. We are going to work:" : 


Is there sex bias in this situation 
If so, what form 


Rewrite the script to eliminate the bias 


4, TOPICS LISTED ON AN ELEMENTARY SCHOOL BULLETIN BOARD 
HEADLINES ™ THE ECONOMY , - POLITICS 


HOMEWORK ASSIGNMENTS TEN GREAT WOMEN 


Is there sex bias in this situation 
If so, what form 


Rewrite the situation to eliminate the bias 


°o 


5. "Okay class, I need help distributing the new textbooks. Could I have three 
boys to volunteer to go down to the office to get the books?" 


Is there sex bias in this situation 
If so, what form 
v4 a a ee ee \ 


Rewrite the script to eliminate the bias = , — 


6. "So far this.semester, we have reviewed the life of the cavemen, man's dis- 
2a ye of fire and his development of primitive tools." 


aa hs s 
Xe. x's there sex bias in this situation 
Oe Raye € —_— 
gi 2TH so, what form ; a je 


Cee script to eliminate the bias ; 


' 


7. "At last week's faculty meeting, Ms. Jones, the kindergarten teacher, took 
a Strong position against sexist school practices. She pointed to her own 
claSsroom as an example of a sex-fair environment.” 


, “ t 

"Today, the children in Ms. Jones' class are working with paper cutouts. 
As each girl finishes her work and comes up to her desk, Ms. Jones automatically 
staples the paper cut outs together. As each boy completts the paper cutouts, 
Ms. Jones routinely points to the stapler and says ‘just staple them all together. 
at the corner.'" . 
Is there sex bias in this situation 
If So, what form 


Rewrite the script to eliminate the bias 


8. "Spelling bee time! Boys to the right, girls line up by the windows. This 
will be an exciting contest.” : . 


Is there sex bias in this situation 
If so, what form 


————_—_ 


Rewrite the script to eliminate the bias 


Sn EEE EES 


‘ 
. 


9. "We will be working with the drill press today. Both boys and girls will 
have an equal chance to work with it. But I don't want any girls going near 
it until I have a chance to demonstrate how it operates." 

we 
Is there sex bias in this situation 


If so, what form 


Rewrite the script to eliminate the bias 


5 


SS ; 


.,10. "The school standards of decorum are quite clear: No jeans. No sleeveless 
shirts. No sandals. Only exceptions due to medical reasons will be allowed." 


Is there sex bias in this situation 


| If so, what form 


Rewrite the script to.eliminate the bias Z 


; . % 


I 


> 
” . ) 


11. "Room 107 is the scene of a great deal of commotion. The grades for the 
chemistry rourse haye been announced, and a number of students have done poorly. 
In the back of the foom, Bob and Sally are particularly upset, and are almost 
near tears. Thé teacher is disturbed by this reaction, and calls them up after 
, class. ‘Take’ it easy Sally. I know you're upset, but things will work out; 
and Bob, pu’l yourself together. You shouldn't be coming apart like this.'" 


Is there sex bias in this situation 
“If so, what form 


—_ eee 


Rewrite the script to eliminate the bias - 
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12. "The results on the standard mathematics achievement tests were very encouraging. 


We may have some future mathematicians in our class. And even some women 
mathematicians." : 


Is there sex bias in this situation 


If so, what form 


- 


Rewrite~the script to eliminate the bias 


eee 


x 


13. "As'part of our 'future careers’ program, we will have four speakers tomorrow 
morning. Mr. Jacobs will discuss carpentry. Mr. Phillips will talk about the 
field of medical technology. Dr. Roberts will discuss the role of a physician. 
And Mr. Morgenthan will tell about his job as a small independent businessman." 


Is there sex bias in this situation 


If so, what form ed 


Rewrite the script to eliminate the bias 


14. "Physics is not an easy course, but it can be an important foundation for a 
career in science. All students are expected to meet minimum standards at 

least, and hopefully do.a lot better. Anyone needing’ extra help, see me. That's 
what I'm here for. Okay, let's get to work." 


Is there Sex bias in this situation 
If So, what form : . : 


Rewrite the script to eliminate the bias ‘ 


<2 


(<) 
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15. "It's time to form into your groups. Those with previous experience in auto- 
motive mechanics go to station 1. Those with a limited background, go to 
station 2. And those with no knowledge of auto mechdnics at all, report to 


oo ee 


station 3. - 


[s there sex bias in this situation ; 


(f so, what form 4 


¢ 


Rewrite the script to eliminate the bias 


B 
ASSESSING SEX BIAS IN THE CLASSROOM: AN OBSERVATIQN SHEET 
, Teacher Educator Worksheet_8 


The Cognitive and Affective Classroom Environment 


Does the Teacher Ynteract with females and ‘ 
males similarily with regard to: 


i the frequency with which jtthey are called on 
2. the frequency with which they are praised 


3. the kinds of behaviors for which they are 
praised 


4. the kinds of behaviors for which they are 
punished . 


Is the teacher's language” free of sex bias with 
regard to: 


5. use of masculine terminology to refer to all 
nm people 


6. use or acceptance of derogatory terminology 
to refer to members of one sex 


word order which consistently places males 
first (he or she, boys and girls, men and 
women) 


Does the teacher treat females and males simi- 
f larily with regard to: 


7. standards for dress and appearance 


8. the application of classroom rules and . 
privileges 


. Does the teacher express similar expectations 
. for females and males with regard to: 


9. mere Gus goals, work 
assignments (audiovisual aids, messengers) 


10.. the level and nature of emotional express- 


ion that.is considered appropriate for the 
classroom. 


o_ : 
ENC 12) 2 


Always 


1 


aay 


Always 
‘ Are the standards set for male and female 
students similar with regard to: 
11. expected levels of academic performance 
criteria used for evaluation 
Dees the teacher provide balance for females 
and males with regard to: 
12. the frequency with which compensatory 
instruction is provided 
13, the nature of the compensatory, instruction 
that is provided 
The Physical Classroom Environment 
Does the teacher arrange all visual display 
material to avond bias with regard to: 
1. the’ frequency with which females and males 
e are depicted : 
2. sex stereotyping in behaviors, roles, and 
occupation 
3. fragmentation and isolation in the pres- 
entation of material about women 
Are all written communications free of Tinguis- 
tic bias in terms of: 
4, use of masculine terminology to refer to 
all people 
5. use or acceptance of derogatory terminology 7 


to refer to members of one sex 


a>» 


6. word. order which consistently p}a.2s males 
firs® 2 


Does the teacher make sure that the following 
are not designated on the basis of sex? 


7, seat assignments or work group assignments 
2 


8. the lining up of students for entering or 
leaving the classroom 


9, play groups ‘for recreational and social 
activities 
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Sometimes 


Never 


Always Sometimes Never 


10. team assignments for academic competitions 


The Supervisory Conference 


1, Does the teacher demonstrate an awareness of 
the forms of sex bias in the classroom? 


2.Is the teacher able to identify ramifications of 
biased behaviors? ° 


3.Can the teacher suggest behavior changes to 
eliminate sexist classroom practices? . 


4,.Is the teacher committed to the elimination of 
sex bias from her/his classroom? 


] 
Adapted from materials developed by Joyce Kaser, 
Roles in Education, Washington, D. C. 
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IDENTIFYING SEX BIAS IN TEACHER EDUCAT EQN COURSES: 
A PREDICTION SHEET 


Teacher Educator Worksheet 9 


This activity asks you to build on the previous exercise, and apply your 
bias detecting skills to your own profession. Because there is a dearth of 
studies which specifically focus on sex bias in teacher education classrooms, 
we are asking you to consider and predict, as specifically as possible, the 
nature. and forms of sex bias in these classrooms. 


You may find it useful to refer to "Summary of the Forms of Sex Bias in 
Instructional Procedures, K-12" (Participant Worksheet 6), "Assessing Sex 
Bias in the Classroom: An Observation Sheet" (Participant Worksheet 8), 
and "Identifying Sex Bias in Instructional Procedures--Case Examples" ~ 
(Participant Worksheet 7). As you review the forms and the examples of bias 
in K-12 classrooms, attempt to predict how this bias would emerge in 
teacher education classes. For exampie, sexist language might be reflected 
by instructors who refer to teachers as "she" and administrators as "he." 
Under each of the forms of bias listed below, attempt to identify several 
potential examples of bias in teacher education classrooms. 


. 


1. Invisibility 


2. Stereotyping 


3. Fragmentation/Isolation ‘ 


Pa, 


4.° Linguistic Bias 


V : 
a, Ls &, 
5, Imbalance/Selectivity _ 
6. Unreality 
P 
” e 
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SELF-~ANALYSIS ACTION PLAN 


4 


Teacher Educator Worksheet 10 


‘Although we all prefer to think of ourselves as relatively ‘ias free, 
research suggests that in fact.very few Of us manage totally sex- fair.class- 
room climates. Look back over Participant Worksheet 9 related to sex bias in 
teacher education programs. Identify several elements of sex bias that may 
existin your own classroom. List them below. 


x 


On the following form, indicate a method you can use to determine if 
your classroom does. contain this element of sex bias, and if it does, suggest 
an action plan that you can adapt to eliminate this bias. 


Suspected Sex-Biased Method for Determining if Some Plan for El imina- 
Instructional Procedure Form of Sex Bias Does Actually ting the Bias 
"| Exist in Your Classroom ‘ 


at 


oe 


Suspected Sex-Biased Method for determining if some Plan for Climina- 
Instructional Procedures form of sex bias does actually ting the Bias 


exist in your classroom 


2? 
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If you wish, you may informally discuss your plan with your colleagues. 
Or if you prefer, you can keep your plan confidential--one that you will 
work on individually to improve your own classroom climate. (You may also wish 
to use this approach with your students to help them identify and reduce 
elements of sex bias ‘in their own classrooms). 


a 


Se 
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SEQUENCING TEACHING STRATEGIES TO COMBAT SEX BIAS 


Teacher Educator Worksheet 11 


~ 


The following suggested classroom activities provide a sequence of practical 
instructional ideas directed at affirmatively confronting sex bias. These 
activities can be adopted or adapted by classroom teachers who are looking for 
practical suggestions for teaching children to confront the nature and impact of sex 
“bias. Some of these activities have been adapted from values clarification 
exercises, while others are original.’ All of them have been classroom tested, 
and are sequenced in three levels: 1) awareness; 2) analysis and clarification; 


3) action strategies. 


Awareness Strategies 


The first level on the sequence is that_of awareness. Lessons on this 
level are designed to make students more cognizant of.the nature of sex role 
stereotyping. These lessons will help stddents become aware of both subtle 
and overt forms of sexism. 

Awareness lessons can help students become cognizant of the ways sex 
stereotyping pervades every facet of society. As a start, students can explore 
the following activities: ; 


‘ J a 
1. Textbooks--Students cak review their own texts and curricular materials 
much the same way you d¥d in the first application module. They can 
list and’ compare the actions, behaviors, and adjectives attributed 
to each sex. Simple frequency; counts of the amount of space, the 
nature of~the coverage, the. i lustvations.and so on devoted to each sex 
a could serve to.alert students “to Semple in their texts. 


2. Newspapers; journals and.trade books--Other related lessons could be 
developed with nonetext-print materials. .Trade books used to supplement 
texts,’or for leisuret reading- could also be analyzed in this way. 
Journals and newspapers can be submitted’ to a frequency count. For 
example, students might explore the following questions: 

‘@ Whom are the various articles written about? Note the names 

~~ and count the frequency for each group. , 

e Which groups are generally omitted? Whose names .are given by- 
lines on articles? Can you identify certain sections of the 
« paper or journal which*is focused at certain groups? 


e About whom are the obituaries? . 


e@ What are the comics about? What groups are portrayed in the 
comics? How are they portrayed? 


e@ To what audiences are advertisements directed? 


e Are want ads sex segregated? Do they include "equal employment 
opportunity" statements? , . 


e Are there special feature sections? At which groups are they 


directed? Tl-11 
pe 


3. Media--Television has a critical impact on our society, and provides 
yet another opportunity for students to become aware of sex bias in 
our schools. Students can do a frequency count of both television 
programming and commercials to determine the treatment of the sexes. 


@ What kinds of shows do women appear on? What roles are they 
assigned? What behaviors and attitudes do they demonstrate? 


@ How are women and men portrayed in television commercials? 


@ How many women are listed in the credits which are presented 
at the end of television shows? What are their jobs? 


4. Supplementary Materials--Another classroom strategy to increase student 
awareness of sex bias is the inclusion of supplementary materials. 
There are a number of bibliographies listing reading and other mate- 
rials which present sex-fair and sex-affirmative messages. Many 
women's groups and equal educational opportunity organizations distrib- 
ute listings of these materials. Below is a brief sample listing of 
some of these supplementary books. 


For Younger Children: 


Byars, Betsy. Go_and Hush the Baby, Viking, 1971. 
Danish, Barbara. The Dragon ana the Doctor, Feminist Press, 1971. 
Klein, Norma. Girls Can Be Anything, Dutton, 1973. 


Merriam, Eve. Boys and Girls, Girls and Boys, Holt, 1972. 
Zolotow, Charlotte. William's Doll, Harper, 1972. 


For Older Children: 


Bawden, Nina. Carrie's War, Lippincott, 1973. 
Fitzhugh, Louise. Harriet the Spy, Harper, 1964. 
Greene, Betty. The Summer of My German Soldier, Dial, 1973. 
Gripe, Maria. The Night Daddy, Delacorte, 1971. 
Kerr, M.E. Dinky Hocker Shoots Smack, Harper, 1972. - 
Klein, Norma. Mom, the Wolf Man and Me, Pantheon, 1972. . 
L'Engle, Madelene. A Wrinkle in Time, Farrar, 1962. 
« O'Dell, Scott. Sing Down the Moon, Houghton, 1970. 
Zindel, Paul. The Pigman, Harper, 1968. 


5. Clarification Strategies--The second level of the sequence of classroom 
strategies is that of Clarification. Instruction on this level is 
directed at helping students analyze and clarify their personal 
feelings, beliefs and values related to sex bias. Clarification 
activities naturally follow awareness activities, for after students 
become cognizant of sex bias in society, they must then come to 
grips with their own reactions. 


Following are some sample classroom strategies at the clarification 
level: 


A. Where do you stand? The teacher reads a series of questions related 
to sex bias, and asks each student to vote as to their personal 
position on each question. In this activity, each student begins 
to clarify his or her own position on various aspects of sex 
bias. For example, the teacher may ask, "How many of you... 
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.«-Think it should be acceptable for a man to stay at home as a 
househusband, and for the wife to be the only breadwinner? — 
...Hould feel somewhat uncomfortable with a female friend whose 
career goal was to become President of the United States? 


...Believe boys should not play with dolls? 


.»-Believe that boys and men should help with washing dishes, 
. making beds, and other housekeeping chores? 


> ...Believe that it is appropriate for a woman to work when she has 
: preschool children? ‘ . 


...Hould not like to have a woman principal?” . 


‘ B.. Fill in the dots--The following clarification strategy requires the 
students to become more fully in touch with their own values and 
_thoughts concerning sex bias. The students are asked to complete 
F the following sentences: : 


wo 


When I see a three-year-old boy playing with a doll, I... - 
When I see a famous football player doing needlepoint, I ...- 


When I write a letter to a woman, IT would/would not address her as 


Ms: because ... 
ws 


If I had to have an operation, and the doctor scheduled to operate 
on me was female, I ... 8 


The treatment given to sex bias in newspapers and on television is ... 


6. Autobtograbifical Questionnaire--This activity is also directed at 


increasing student clarification on this issue, and requires the student 
to answer the following kinds of questions: 


‘ 


Have you ever: . mr 
e felt angry because of sexism? 


e written a letter to a newspaper, magazine, television station or 
company concerning sexism? 


e given time or money to combat sexism? 
? 
e been angry with a friend because of a sexist attitude? 


e been upset with yourself because of your own sexist attitudes or 
behaviors? . ' 


7. Action Strategies--After, the student has become aware of the issue and 

has clarified his/her personal pasition in relation to the issue, the 
final sequence of activities is dtrected at providing students with 
constructive outlets for their bé@liefs. Action strategies enable students 
to move from words to behaviors, from values to actions. Without this 
final level, the issue might remain academic in nature and divorced from 
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reality. 


the following action strategies: 


‘A.- 
B. 
Gi 


Write..a. 4etter.to..a.newspaper voicing. your concern. 


Organize a group to continue work in this area. 


Print up and. distribute posters, bumper stickers and buttons 
stating your position. 


. Develop a presentation, film, slide show to bring your message 


across to others. 


. Write an informal brief statement of your position for distri- 


bution. 


Write to a local peian tao station requesting time to 


present your views. 


. Write, telegram, call your elected representatives and tell 


them of your stand on this issue. 


Write a social protest song which advocates your position. 


~ 
= 
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Teachers may wish to provide students with one or more of 


DEVELOPING AFFIRMATIVE TEACHING STRATEGIES FOR THE TEACHER 
EDUCATION CLASSROOM 


Teacher Educator Worksheet 12 


“Below are listed the thiee categories of f (1) Awareness; (2) Analysis and 
Clarification; and (3) Action. Under each category list and briefly describe 
as many affirmative teaching strategies as you can that are appropriate for the 
teacher education classroom. You may wish to use or adapt strategies from 
Participant Worksheet 11. You should also try to’ develop some new 
strategies that-are not listed on the worksheet that are particularly 
appropriate for the teacher education classroom. 


Awareness Strategies 


~ 


oe 


Analysis and Clarifjcation Strategies ’ 


Action Strategies 


“i 
f 
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TEACHER AS INSTITUTION BUILDER 


Teacher Educator Worksheet 13 


— ao seco i ge eS = ~ = . rome Sajewws ee a a a ee re eee 


Functions of Institution Specific Actions to be Taken in 
Builder Eradicating Sexism 


1. Identification of Institu- 
tional Goals 


2. Development of programs con- 
sistent with Institutional 


Goals 


No : ¢ 


3. Development of Curricula 
Consistent with Educational 
Goals a 


4. Development of School Pro- / 
' cedures Consistent with 1, 
nstitutional Goals | 


td 
‘ 


Functions of Institution 


Specific Actions to ‘be Taken in 
Builder * 


Eradicating Sexism 


v5. Development_of_a_Coherent._|___.. 
School System That is Con- 


sistent with Institutional 
Goals 


6. Development of Resource/ 
Support Systems That Are 
Consistent with Institu- 
tional Goals 


' ( TEW-13 
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TEACHER AS SCHOLAR 


Teacher Educator Worksheet 14 


Functions of Scholar Specific Actions to be Taken in 


Eradicating Sexism 


1. Continual’ Inquiry and Ac- 
quisition of Knowledge 


2. A plication and Integration 


of Knowledge into the Teach- 
ing-Learning Process 


a 


3. Generation of New Knowledge 
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TEACHER EDUCATOR AS SCHOLAR AND INSTITUTION BUILDER: 
RECOMMENDATIONS FOR ACTION 


Teacher Educator Worksheet 15 


7 


The following is a list of sigaested Necomeiecione for eliminating sexism 
in teacher education programs. These recommendations are adapted from "Elimina- 
ting Sexism: Teacher Education and Change," Shirley McCune and Martha Matthews, 
Journal of Teacher Education, Volume XXVI, No. 4, Winter 1975, pp. 294-300. How- 
ever, you may wish to add other recommendations which are, also related to the 
—— role as-scholar and institution builder, 

Teacher cator as Institution Builder 
1. Initiate institutional self-evaluations to review teacher education 
policies and practices as related to sex bias. (Including employment, 
promotion, tenure, student recruitment and treatment, curricular materials, 
program goals, role models, compliance with Title IX, etc.). 


2. Develop affirmative action plans to correct discriminatory practices and 
¢ programs. 


3. Bisseminate information related to sexism to other departments on the 
campus and to other teacher education programs. 


* 4, Include content related to sex bias throughout the teacher education 
program. 


‘ 


5. Provide leadership within the college or professional organizations 
for the aSte Cme ny of programmatic efforts which address sexism in 
education. 


6. Develop a center of nonsexist materials, available for use by other 
faculties as well as teacher education colleagues. 


= Teacher Educator as Scholar 
1. Design research which addresses problems of educational practice and 
sex bias. | 
2. Disseminate this reseasch to school systems and other departments on 
campus. 
3. Read educational journals and other related literature to keep informed 
about Sex bias research. 
’ 4. Implement results of investigations to modify instructional, curricular, 


and other policies and practices. 


5. Encourage the establishment of research agendas to encourage coordinated/ 
systematic investigations into suchvconcerns as: 


@ possible differences in learning styles of males and females 


@ causal relationships between sex differences and educational per- 
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formance } 
the sources of sex bias in education 3 


: : ee! Beats a 
the effectiveness of programs designed to eliminate sex bias in 


development of curricular materials which are nonsexist 


identification/correction of sex bias within educational theory 
and disciplinary content 


_.education. _. - . ee ates singihG jolts Reticig eos 


cy 


2s 


TEACHER EDUCATOR AS SCHOLAR AND INSTITUTION BUILDER 
ACTION PLANNING. 


Teacher Educator Worksheet 16 ° 
Identifying Action Objectives 


Which three recommendations listed on Worksheet 15 would you 
most like to convert into personal objectives? (You may prefer to identify 
objectives related to the teacher educator as scholar and institution builder 
which are not included on the worksheet. Worksheet 15 is designed to 
offer suggestions only.) 


A. 


Barriers and Supports 


A. What are the barriers that you will likely face in attaining your 
three action objectives? 


a 
ty 


B. What supports will you have in working toward your change objectives? 


C. What resources (knowledge, skills, money, people, etc.) will you need 
to achieve your action objectives? 


Ps 
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3. List below the steps that you will have to take to attain these objectives. 
Next to each step, identify a target date for its completion. 


SCHEDULE - 


‘ 
a 
TEW-16 
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WORKSHOP EVALUATION FORM 


Teacher Educator Worksheet 17 


At this point, how would you- rate your knowledge of: 


Preparing teachers to analyze Preparing texchers to analyze and 
and alleviate sex bias in alleviate sex bias’ in the classroom, 
instructional materials the school, and the profession 
___thorough understanding . ___ thorough understanding 

___some knowledge ___some knowledge 

__little knowledge __little knowledge 

___no knowledge ___no knowledge 


What concerns'or questions about preparing teachers to analyze and alleviate 
Sex bias in instructional materials, in the classroom, in the school, and 
in the profession have been answered for you today? 


What concerns or questions preparing teachers to ana]yze and alleviate 
sex bias still remain unanswered for you? 


Which of the day's activities were most helpful to you? 


Which of the day's activities were least helpful to you? 


What information, experiences, or activities do you need next in order 
to help prepare teachers to analyze and alleviate sex bias? 


APPENDICES 
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IDENTIFYING SEX BIAS IN INSTRUCTIONAL PROCEDURES-- 
CASE EXAMPLE ANSWER SHEET 


Teacher Educator Worksheet 7A 


Following are suggested responses for Participant Worksheet 7. In some 
cases, other forms of bias may also, apply and facilitators may accept answers 
that vary from the suggested responses below. 


iP 
os 


No bias 


Invisibility--The script could be rewritten by increasing interaction 
with female students and praising, them for academic performance as well 
as good behavior. . 


Fragmentation--Another possible answer is stereotyping. The script 
could be rewritten by eliminating the sex-segregated grouping. 


Fragmentation in the visual display--The script could be rewritten 
by integrating the accomplishments of women throughout bulletin board 
materials. 


Stereotyping--The script could be rewritten by asking for student 
volunteers to get the new textbooks. 


Linguistic bias--The script could be rewritten by refering to cave 
people,” "peaple's" discovery of fire and "their" development of 
primative tools. 


Unreality and stereotyping--The script could be rewritten by having 


both females and males staple their papers. To eliminate unreality, 
Ms. Jones must recognize the various subtle ways that sex bias may 
emerge in her classroom. 


Fragmentation--The script can be rewritten by eliminating the sex- 
segregated competition. 


Stereotyping and isolation--The script can be rewritten by indicating 
that no student may go near the drill press until operational procedures 


have been demonstrated. 
No bias 


Stereotyping--The script can be rewritten by recognizing expression of 
emotion for both Sally and Bob. 


Stereotyping and linguistic bias--The script could be rewritten by 
eliminating the reference to "women mathematicians". 


Imbalance and stereotyping--The script couid be rewritten by providing 
a balance of female and male speakers. 


No bias 


No bias 
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IDENTIFYING SEX BIAS IN TEACHER EDUCATION COURSES 
Sample Resporses to the Prediction Sheet 


Teacher Educator Worksheet 9A 


The participants will probably suggest a number of responses which may be 
both accurate and not represented in this appendix. The following examples are 
meant to indicate the general nature of appropriate participant responses, 
and should not be considered a complete list. 

1. Invisibility--Does the teacher educator tend to focus attention more on 
one sex, leaving class members of the other sex less involved in classroom 
interaction? 


Are there female role models in leadership and managerial positions in the 
teacher education program? 


Does the teacher education program contain continuous instruction on the 
role and effects of sex bias in education? 


2. Stereotyping--Does the teacher educator indicate expectations that male ra 
students will teach in the higher grades or go into administration? 


Does the teacher educator indicate expectations that males will be more 
effective discip] inarians? 


Does the teacher educator indicate expectations that females will either 
remain as teachers for their entire career, or give up their careers entirely 
to get married? 


Does the teacher educator praise females for their appearance, males for 
their accomplishments? 


3. Fragmentation/Isolation--Does the teacher educator arbitrarily separate 
male and female students for work groupings? : 


Are there any exhibits or displays which arbitrarily separate males and 
females ? 


4. Linguistic Bias--Does the teacher educator employ sexist language (e.g., 
school board chairman?) 


Do any class exhibits contain sex-biased words and messages? 


5. Imbalance/Selectivity--Does the teacher educator's behavior demonstrate 
an understancing of sex differences in intellectual achievements? 


Does the teacher education program reflect a stronger emphasis on the 
teaching of reading than on science or math methodology? 


Does the teacher education program include instruction on the methods of 
teaching spacial relations skills? 
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6. Unreality-- Does the teacher educator reflect an understanding of the 
research on sex differences? 


Does the teacher educator indicate a realization of the effects of 
sexist behaviors and materials? 


Is the teacher educator committed to reducing and eliminating sex 
bias in the classroom? 


o_ 
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AFFIRMATIVE TEACHING STRATEGIES FOR THE TEACHER EDUCATION CLASSROOM: 
SUGGESTED RESPONSES ; 


Teacher Educator Worksheet 12A 


Following are sample affirmative teaching strategies for Participant 
Worksheet #8. It should be kept in mind that there are many other potentially 
appropriate responses as well. 


Awareness Strategies 
@ Helping students analyze teacher education textbooks for sex bias 


e Providing supplementary material to correct textbook omissions and 
inaccuracies 


e Helping teacher education students analyze sex bias in television and 
newspaper coverage of education. (For example Kotter and his sweathogs 
suffer drastically from bias in omission and in stereotyping) 


e Developing a variety of content lessons that deal directly with issues 
of sexism in education 


Analysis and Clarification Strategies 


e Questions on the "where do you. stand strategy" can be adapted to a 


level appropriate for teacher education students. For example, the following 


are sample quotations appropriate for teacher education students. 


How many of you: 


--would feel somewhat uncomfortable if a female student stated that 
she was determined to’become a heart specialist? A senator? President 
of the United States? 


--think that a pregnant unmarried woman should be dismissed from a junior 
high school teaching position? 


--think it is appropriate for a woman to work when she has preschool 
ehildren? 


--have ever wondered why there is so little information about women in 
your textbooks? . 


The "Fill in the Dots" strategy can also be adapted for teacher-€ducation 
students. The Autobiographical Questionnaire can also be used for teacher 
education students. So can a strategy called "The Conflict Story" which is 
described below. 


Conflict Story 


Read the following story and then list the names of the characters you 
liked the most and those you liked the least. In small groups, talk the lists 
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over and discuss why you have rank ordered the characters as you have. ’ 


Ms. Jones, Ms. Smith, ard Ms. Dean want to institute a course on women's 
studies for their school's :th grade classes. They do a great deal of research 
and they present to the principal 4 well-developed Curriculum complete with 
objectives, learning opportunities, book lists, and evaluation activities. They 
feel there is both a need and an interest on the part of students for such a 
course. The principal greets their proposed course with scorn, noting, "With 
all we're trying to cram into the curriculum today, there's absolutely no room 
for this kind of foolishness:" The three teachers meet with a guidance counselor 
and they try to enlist his support in gaining acceptance of the course. When 
the initially sympathetic guidance counselor, who has his eye on the assistant 
principalship, learns that the principal has already rejected instituting the 
course, he withdraws from further involvement saying, "It surely would be a nice 
addition to have suct a course, but it's not worth upsetting the school over it." 
Ms. Smith is very upset by the experience, but she decides to salvage some of 
the course by inserting it piecemeal into her class work so the principal would 
not know about it. Ms. Jones is determined to keep working to get the course 
recognized, and she continues talking to the students, teachers, and parents 
to win their support. Ms. Dean considers the situation to be symbolically 
frustrating, and she leaves teaching to become more directly involved with the 
wonen's movement. 


Action Strategies 


Almost all the action strategies listed on information sheet #4 can be 
utilized in the teacher education classroom. Also: 


. ¢ 
@ teacher education students can develop lesson and unit plans for various 
grade levels that deal with issues of sexism. 


@ they can do research on various topics related to sexism in order to 
supplement their texts and correct existing biases. 


e@ they can conduct experimental studies that attempt to answer various 
questions related to sexism and sex role stereotyping. 


e they can develop nonsexist materials for use in their classrooms-~puzzles, 
board games, simulation games, a variety of toys, math anxiety units, and 
techniques for teaching spatial abilities, etc. 
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